WHEN DOES FORMAL

READING INSTRUCTION

BEGIN IN FRENCH
IMMERSION?

Reading is a developmental process and all

readers progress at different rates and have

different needs. When children begin to read

in English in Grade 1, teachers closely monitor

progress and offer targeted supports when

necessary. These supports may include explicit

teaching to help students:

e develop the alphabetic principle and
phonological awareness;

e develop phonemic awareness;

e develop vocabulary, academic and social

The development of a student’s reading
skills in English is a strong predictor of
success when reading in French. Based
on the child’s progress in English reading,
teachers can therefore anticipate what the
student will need to be successful when
reading in French and focus instruction
on developing French oral vocabulary,
knowledge of how the French language
is structured, and sound and word
knowledge through nursery rhymes,

language; poems, and songs as well as explicit
e improve listening skills; teaching.
e learn and apply comprehension

strategies; In Grade 2, when formal reading instruction

e engage in meaningful writing experiences; begins, supports for French reading will
e practice reading skills at school and at be similar to those offered to readers in
home. English in Grade 1.

As independent reading in French in Grade 1 is NOT an expectation, student progress in
reading should be assessed as per the expectations outlined in the frangais curriculum as well

as based on the Subject Categories and Descriptions—Grades 1 to 8 section in the Manitoba
Provincial Report Card Policy and Guidelines document (p. 54). Interventions targeting formal
reading instruction in French are not warranted.

WHAT ABOUT WRITING IN FRENCH
IN THE FRENCH IMMERSION PROGRAM?

Reading and writing are complementary thinking processes that involve the construction of meaning.
These two processes should be taught concurrently to help develop, transfer, and reinforce the
knowledge of: letter-sound connections, how stories or texts are built, and notions relating to intention
and purpose of language as well as audience. Through writing for real purposes and for real audiences,
children learn to manipulate language, allowing them to discover and to examine how the language
works. This knowledge is later reinforced and reinvested when students communicate orally or read.

As children begin to participate in modelled reading, shared reading, guided reading and independent
reading, they should simultaneously be engaged in modelled writing, shared writing, guided writing,
and independent writing. The gradual release of responsibility thus follows a similar pattern for both
processes.

The teacher models | The student practices | The student practices

The teacher models, and teaches, the with others, the on his own, the
the child observes teacher and student teacher helps and teacher observes and
practice together coaches gives feedback
I do, you watch I do, you help You do, I help You do, | watch

modelled reading shared reading guided reading independent reading

modelled writing shared writing guided writing

— ndegarten | _
E Grade 1 — )}

As with reading, independent writing
in French in Kindergarten and in Grade 1
is NOT a curricular expectation.

independent writing

WHAT DOES HOME
READING LOOK LIKE
IN KINDERGARTEN
AND IN GRADE 17 [aeitas

Students will take home a number of different books
in both French and English for a variety of different
purposes or to target different goals set by and with

What'’s in the student’s
home reading book bag
in Kindergarten and
Grade 1?

French or English books that These allow opportunities for K & Gr. 1 students:
the student has chosen either | To choose books according to personal interests;

What are the possible goals or purposes
of home reading for the student?

from the classroom or school e Toberead to by parents;

library and that are usually e Toshare and explore books with family members;

beyond their reading ability. ¢ To reinforce reading behaviours such as looking for details/clues in
illustrations.

(Kindergarten & Grade 1)

French books that have been These allow opportunities for K & Gr. 1 students:

chosen by the teacher. e To engage in activities such as counting the number of sentences on a
page, identifying the capital letters and periods in sentences, counting the
number of words in a sentence, etc;

e Toread the illustrations and to talk about the story page by page;

e Toretell the story using their own words or words they recognize in the text;

e To share their favourite books that have previously been read by the
teacher;

e Toread stories which have been written collectively by the students and
that have been previously practised during choral reading.

(Kindergarten & Grade 1)

English books that have been These allow opportunities for Gr. 1 students:

chosen by the teacher. o Totalk about the stories, illustrations, etc.;
e To practice reading familiar books;
(Grade 1) ¢ Todevelop fluency and confidence.

\/

IF A STUDENT IS STRUGGLING IN
READING IN THE FRENCH IMMERSION
PROGRAM, SHOULD HE/SHE REMAIN
IN FRENCH IMMERSION?

] ) “Teachers and administrators must
Yes. With appropriate supports, students can be successful |[SEREFSAH appropriate services are in

in readir.1g ir? English and in French. If a child is struggling place for [...] students, and they must
in reading in English, transferring the student to the debunk the myth that transfer to an
English Program will not make his/her academic difficulties
disappear. Research findings pertaining to the English
skills of immersion students indicate that after an initial
lag lasting until a year or two after English language arts
is introduced, early French immersion students perform
as well in English as or better than their English Program counterparts*. Learning to read in English and
in French allows students to benefit from the links that exist between the two languages and provides
students with added exposure to literacy thus mutually reinforcing literacy skills in both languages.

English program will remediate the

problem.”
(French Immersion in Manitoba:
A Handbook for School Leaders)

* Adapted from: Manitoba Education, Citizenship and Youth, French Immersion in Manitoba:
A Handbook for School Leaders, Winnipeg, MECY, 2007, p. 2-7.
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READING IN THE FREN '

IMMERSION PROGRAM
(K-2)

DEVELOPING A
COMMON UNDERSTANDING

This document has been created with the goal of developing a common
understanding regarding literacy and the importance of French language
development in Kindergarten to Grade 2 in French Immersion as well as to
establish expectations and practices which should be communicated and shared
by all educators.

In the French Immersion Program, French oral communication is at the center
of all learning that occurs and is the foundation on which literacy skills are
developed. To read and to be able to understand what is read, students need
to possess a solid language base which includes knowledge of vocabulary and
language structures. As students arrive in the French Immersion Program, they
generally arrive with a relatively solid base in English; however, they have little
or no language experiences in French. This reality has a significant impact on the
expectations that are set for reading by emergent readers in English Language
Arts and in French. Expectations for emergent readers in French and English
reflect the particular needs and demands of second language acquisition.
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FORMAL READING INSTRUCTION IN ENGLISH IN GRADE 1, AND IN FRENCH IN GRADE 2

What kind
of reading
is done?

What does
this look like?

WHAT IS READING
AND WHEN DOES FORMAL
READING INSTRUCTION BEGIN?

Why is it important?

The teacher Guided Reading:

WHAT IS MEANT BY INFORMAL AND introduces a e Allows students to use vocabulary and oral language in a meaningful
variety of texts way;

In the English Program, students begin formal reading instruction in Grade 1. In French Immersion, FORMAL READING INSTRUCTION atthestudent’s | s  Engages students in “talk around the text” to activate prior
students receive informal reading instruction in Kindergarten and Grade 1. Formal reading IN FRENCH IMMERSION? instructional knowledge, deepen understanding, and express ideas;
instruction in French begins in Grade 2. level. The e Provides opportunities for goal-setting;
WHAT DOES EACH LOOK LIKE? student does e Teaches reading and comprehension strategies and offers
Kindergarten Grade 1 Grade 2 Guld.ed the readlr?g students the Qpportunlty to select appropriate strategies when
Reading and practices problem-solving;

Many of the prereading skills taught in French in Kindergarten also prepare students for reading in English.
Formal reading instruction Informal reading practices listed below and used by teachers occur beyond Kindergarten and Grade 1.
These practices benefit all students at all grade levels regardless of the language.

strategies. e Allows the teacher to monitor individual students’ progress and
to plan next steps for students’ learning;

e Helps students to see themselves as readers and teaches them
to make appropriate book selections;

ELA — Immersion
French Immersion

French ) Informal reading instruction Formal reading INFORMAL READING INSTRUCTION IN FRENCH IN KINDERGARTEN AND GRADE 1 «  Provides opportunities to use mistakes as a part of learning;
At 2 i STa Ll e Allows teachers to model connections between oral language,
What ’
kind of | What does this s reading, and writing.
reading look like? Why is it important? Students read Independent Reading:
WHY DOES FORMAL READING IN FRENCH is done? independently. ¢ Allows students to choose texts on topics that interest them and
The student to read for enjoyment;
BEGIN IN GRADE 2 IN FRENCH IMMERSION? The teacher Reading Wordless Picture Books: Independent | chooses texts o Allows studenjtsyto make connections between oral language,
. . . encourages the e Develops vocabulary and oral language; Reading independently reading, and writing;
Language development in one’s first language  For most children who enter the French Reading | students to use «  Provides an opportunity for rich conversations; for academic «  Allows readers to use comprehension strategies and problem-
is essential to learning, and plays a crucial role  Immersion Program, their early language Wordless | the picturesinthe | ¢  Provides an opportunity for connecting experiences; purposes or for solving ‘on the run’.
in the later development of successful readers. experiences occur in English. Therefore, Picture | book and their e Demonstrates that the story and the pictures are connected; pleasure.
During their early years, children learn about by the time they reach Grade 1, they have Books | imagination to * Increases an awareness of how authors construct stories.
themselves, language, and books, by being been exposed to English oral language and create their own
in constant interaction with others and their  to print for up to 6 years in their homes and SLoNY; HOW DOES READING Itisimportant to “Provide learners
community, through play, and by being readto  in their environment. This exposure usually The teacher readsa | Read Alouds: IN ENGLISH IN GRADE 1 who have not yet learned to read
by others. These types of early experiences set  provides the necessary language skills for the variety of illustrated | e  Develops concepts about print; in any language with beginning
the stage and prepare children for reading. development of reading in English in Grade 1. print texts (ie. Big | Develops an ear for the vocabulary and structures of language; BENEFIT READING reading instruction in a language
Read Books, story books, | e Devglops vocabularya'md ora!language; ‘ IN FRENCH IN GRADE 27 in which theyarecompetent.”
P Tl Although students who attend halfday Kindergarten in Nouds | cassoomctars, |+ Providesnopportunty for e comerators, o
. . - - g, stimulate the imagination, and help : : : (Commission on Reading of the National
French Immersion, priority must be French are exposed to the French language and begin to Reading | different purposes students develop a sense of story; The knowledge the' learner ha§ of his or her first language !s Council of Teachers of English, 2008,
given to the development of French acquire basic vocabulary and language structures, this and to model *  Encourages students to make connections with prior knowledge transferred to and interacts with the knowledge he or she is  EEFRE)
LN NN TS exposure is yet not adequate for formal reading at the different strategies and make predictions; acquiring in the second language. Educators need to be aware
significant amount of time. However, beginning of Grade 1. It is essential that children be given - and processes. o Allows teachers to model connections between oral language, of the transfers and interferences that occur and capitalize on the knowledge and skills that
this investment of time provides a sufficient time to acquire and understand the complexity - reading and writing. learners can transfer from English to French. “For example, a learner who is read to as a child
AN RO A A A of letters and sounds, new vocabulary and new language ; The teacher reads | Echo Reading: before entering school will understand the concept that meaning is embedded in the print and
AL A ey structures associated with the French language as these 2 Echo | Wordsorasentence | e  Develops an ear for the French language and its sounds; in the iIIustrat.iorTs of the story. Upon ente!‘ing French Immersion Kindergarten, the 'teacher will
skills. are foundational for reading and reading comprehension. Reading that the students . Imprgves awareness of sounfis; S . read to the child in French. AIthc?ugh .the C'hl|d may not understand all the vocabulary in the §tory,
repeat. *  Provides models for appropriate pronunciation, intonation, he or she approaches the learning situation with the knowledge that the purpose of reading is
The development of these French language skills therefore needs to continue throughout Grade 1 rhythm, and phrasing. constructing meaning from text. The child in this case makes a transfer from his understanding of
so that students may be able to read and understand what they will be independently reading by The teacher and Choral Reading: literacy in English to his understanding of literacy in French.” (French Immersion in Manitoba: A
the end of Grade 2. In Kindergarten and Grade 1, it would be unfair to expect students to respond = students read *  Develops listening skills and an ear for vocabulary and Handbook for School Leaders).
to questions in French such as ‘Does it look rlg.h.t?’, ’Dpes it sound right?’ or ‘Does it make sense?”’ x Rce:?i:lg :Lo::rgut:lson . ;trrc:j\/cifiir:;?)iilzgilgi‘:propriate S R ——— The tollowingiknovl easeR However, students acquiring the French
considering they have not yet been given suff|C|.ent time to learn the.French language and.do not rhythm, and phrasing; B ht ot e o v language cannot be expected to make these
yet have the necessary language or language skills to reflect appropriately on these questions. *  Helps build students’ fluency, self-confidence, and motivation. English to French: transfers instantaneously from one language
. . T e my— Shared Reading: . Knowledge of the alphabet, although to the next and therefore, Grade 1 students
Students.may become very sklllful at decoding te:xts once they master the .sound and symbol et e agn opportunity for rich conversations: identical in appearance they differ should not be expected to read in French
connectlor?s. .However,- e e to readln.g th.an Cecodingae e S P S text interactively. *  Allows students to participate in and enjoy books with greatly phonetically; according to the same expectations as they
unde.rstandlng ideas and |nfc?rm.at|on that are found in print. In or.der to be able to make meaning repetitive structures; »  Decoding, word recognition, and would be expected to read in English. Students
of print and to comprehend its intended message, students require sufficient French vocabulary o Allows students to experience the teacher’s rereading of books spelling skills; need time to make these transfers through
and a solid grasp of how the French language works. with different instructional intentions; e Knowledge of how words are gradual experiences with the French language
Shared ¢ ﬁ::;:isn“:u(f:v? FO s welanl £y sl o7 [ EnEae T constructed (phonemic awareness); and with intentional and explicit teaching.
WHO DECIDES  The Manitoba K to 12 Frangais curriculum for French Reading o Allows _c,gtudent!»’(o see themselves as readers; *  Conceptsabout print; . Interferences between English and French must
WHEN FORMAL Immersion outlines expectations for reading instruction *  Provides students with a non-threatening environment for *  Reading and comprehension strategies; also. be.taught as these can pose challenges for
in French. In accordance with these learning expectations, risk-taking around new and familiar reading strategies; *  Story ortext structures; beginning readers. (Examples of mterfe.'rences
READING SHOULD students engage in informal reading instruction in o Allows the teacher to model and talk about reading and e Notions of intention, purpose and are: letters that look t.hesame but have different
BEGIN IN FRENCH Kindergarten and Grade 1 and in formal reading instruction comprehension strategies; ‘ audience; r.mmes orrepresen.td/f.ferentsounds; wortliorder
N ERENCH beginning In Grade 2. Communication to parents pertaining . A||(;WS teazhe@ t‘o model connections between oral language, e Background, cultural knowledge, and lr? sentences that I..s dlfferent; letters which ar'e
to reading expectations as well as progress communicated reading and writing. prior experiences needed to make s:IEfn.t when speaking in French, but appear in
IMMERSION? regularly to parents throughout the school year and in connections, infer, and visualize; wrl.tlng;sounds Fhat;‘c,an berepre.sentedlcr et}
the Provincial Report Card should closely adhere to the e Critical thinking skills and goal setting; A R e e be written as o, eau,
mandated learning expectations. All school divisions are *  Risk-taking, perseverance, and au, aux, or 6.)

accountable to the Manitoba provincial curriculum. confidence.





