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General Outcome 2

Students will listen, speak, read,

write, view, and represent to compre-

hend and respond personally and criti-

cally to oral, literary, and media texts.

2.1 Use Strategies and Cues

2.1.3 Textual Cues

Use textual cues [such as the

structures and elements of

specific genres...] to construct

and confirm meaning and

interpret texts.

Connections to Consider:

1.2 Clarify and Extend

3.1 Plan and Focus

3.2 Select and Process

3.3 Organize, Record, and Assess

4.1 Generate and Focus
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Glazer, S.M., and C.S. Brown.
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Collaborative Assessment in

Reading and Writing. 1993.

Hone, Rick, and Flynn, Liz. Video in

Focus: A Guide to Viewing and

Producing Video. 1992.

Iveson, M., and S. Robinson. Language

Arts Survival Guide: Over 1500

Tips for Communication. 1993.

Johns, Jerry L. Basic Reading

Inventory. 1997.

Johns, Jerry L., Peggy VanLeirsburg,

and Susan J. Davis. Improving

Reading: A Handbook of Strategies.

1994.

Keene, E.O., and S. Zimmerman.
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Comprehension in a Reader’s

Workshop. 1997.

Lipson, Marjorie Y., and Karen K.

Wixson. Assessment and

Instruction of Reading and Writing

Disability: An Interactive

Approach. 1997.

SUGGESTED LEARNING

RESOURCES

A key aspect of comprehension is students’ ability to recognize and

use textual cues to construct and confirm meaning. Provide model-

ling and explicit instruction in the use of textual cues such as struc-

tures and elements of specific genres to enhance students’ skills in

comprehending and responding to a variety of texts.

Teaching and Learning Strategies

�� SQ3R

SQ3R assists students in learning text structures. During the

Survey phase of SQ3R, have students survey the title, bold print,

italics, and other textual cues to construct meaning. In the Q —

Question phase, they develop questions based on the textual cues.

They turn headings and sub-headings into questions. (See

Comprehension strategies, p. 2.1.2.)

�� Mini-Lessons

Explicit instruction in textual cues assists students to develop an

understanding of textual strategies. In strategic mini-lessons,

model the use of textual cues and structures to construct and con-

firm meaning. Blackline Masters 12, 14, 26, 27, and 48 provide

examples of materials that can be used to support explicit instruc-

tion.

�� Writing from a Frame

Writing from a frame focusses students’ attention on the structure

and elements of the text. Frames are graphic organizers that assist

with thinking, organizing, and comprehending. Sample frames

that focus students’ attention on text structure are Blackline

Masters 25, 47, 49, 61, 62, and 63. The Story Pyramid and the

Information Pyramid are other examples of frames which develop

understanding of organizational features and elements of specific

genres. (Macon, et al.) (See Strategies chapter, p. 47.)

�� Semantic Feature Analysis (SFA) 

SFA is a strategy can be used to study textual cues through the

development of a visual representation of how concepts share sim-

ilar and different qualities. Ask students to identify the key charac-

teristics of vocabulary or concepts in given texts, and then com-

pare these characteristics with other concepts using a grid matrix.

For example, the following matrix identifies the element of setting

in four novels: (See Strategies chapter, p. 51.)

SUGGESTIONS FOR INSTRUCTION

(continued)

(2.1.3) During authentic classroom tasks, gather data on students’

use of textual cues in reading, listening, and viewing. Monitor if

students are developing the ability to use the structures or organiza-

tional patterns and elements of genres to understand and interpret

oral, literary, and media texts.

Focus for Assessment

Is the student able to:

• use textual cues such as the structure of specific genres to con-

struct and confirm meaning?

• use textual cues such as the elements of specific genres to con-

struct and confirm meaning?

• interpret oral, literary, and media texts using textual cues?

Assessment Tools and Strategies

�� Observation

Observe and record students’ abilities to use textual cues to aid

comprehension. Include observation of student work samples

such as webs, SQ3R, outlines, and story maps. Record observa-

tions as anecdotal notes or develop checklists. (See Strategies

chapter, p. 266.)

�� Conferences

Have students discuss how they use textual cues such as the

structures and elements of specific genres to construct and con-

firm meaning and interpret texts. Can students use story gram-

mar and elements of the narrative story structure in stories and

novels to construct and confirm meaning? Do students use the

organizational structures or patterns and signal words for a vari-

ety of informational texts to construct and confirm meaning?

Can students use the structures and basic elements of poetic and

dramatic texts to construct and confirm meaning as they read

poems and plays? Do students use structures and elements in

various media texts to construct and confirm meaning? Have

students identify textual cues they use effectively and target cer-

tain cues and genres for further study.

�� Work Samples

Completed work samples such as story maps, webs, charts, out-

lines, and tables of contents, provide evidence of students’ under-

standing and use of textual cues and elements of genres.

SUGGESTIONS FOR ASSESSMENT
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