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Executive Summary

Towards the Full Implementation of the French Immersion Program
Supporting Students on their Pathway to Becoming
Proud, Engaged, Confident, Plurilingual Global Citizens

This executive summary provides a synopsis of the provincial data based on the 2013-2014 French
Language Education Review (The Review), an initiative of the Bureau de I'’éducation francaise Division
(BEF) to further support the full implementation of the French Immersion Program in Manitoba. The
data was obtained by surveying 105 schools and 22 school divisions offering the French Immersion
Program. The goal of the Review was to ascertain the degree of success in the full implementation of the
French Immersion Program across the province. The analysis of the data provides insight regarding how
well students are doing, what factors influence student success and what should be prioritized going
forward.

How well are students doing?

French Immersion schools reported their perceptions of student success based on five indicators that
embody the vision of the French Immersion Program which revealed that 72% of schools perceived that
most if not all of their students achieved an appropriate level of linguistic competency in both French
and English; 53% maintained that their students were aware of their own cultural identity and were
open to other languages and cultures; 43% felt that their students were confident in their ability to
speak French in various public settings; 24% perceived their students as having the confidence and
interest to participate in French activities organized in the francophone community; and 23% felt
students value the learning of languages as a key to global citizenship and see themselves as lifelong
language learners. These outcomes are all interrelated and need ongoing focus and attention in order
to support students on their pathway to becoming plurilingual and integrating the French language as a
natural part of their everyday lives.

What factors influence student success?

The factors influencing these results are described and explained through the overall analysis of the
successes and challenges within each of the four key areas of the survey. The schools’ self assessment in
each of the four key areas revealed that schools perceived their greatest successes in the areas of
Student Enrolment Trends (85%) and Educational Staff and Professional Learning (80%). They also felt
that they were relatively successful in the areas of Validating Students’ Linguistic and Educational
Experience (62%) and Creating a French Immersion Setting (58%). It is important to note that all four key
areas leading to the full implementation of the French Immersion Program are interrelated and certain
challenges encountered in one key area may influence the degree of success achieved in another key
area.

In the first key area, Creation of a French Immersion Setting, the overall exposure to the French language
was identified as a success. The majority of schools perceived that the intensity of French instructional
time offered to students was sufficient to create an immersion setting from K to 8 with some exceptions
at the Senior Years due to the difficulty of providing optional courses in the French language, particularly
in rural and remote areas. In addition, the difficulty in hiring teachers and French speaking specialists
such as physical education, music, art and library also impacted the intensity of instructional time in
French. However, it became apparent through further analysis that creating a linguistically rich French
environment posed the greatest challenge within schools. Most schools indicated that they had
difficulty providing and maintaining a truly French Immersion environment especially in the dual track
setting. Results also revealed that a number of school areas required a richer French milieu and more
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visibility of the French language. Furthermore, the data revealed a smaller percentage of bilingual staff
by position within dual track schools as compared to single track schools, limiting students’ exposure to
the French language. When considering the analysis of the data from this key area, creating a
linguistically rich environment should be prioritized in order to maintain students’ interests and
motivation in speaking and learning French.

The analysis of the data in Validating students’ Linguistic and Educational Experience revealed that
schools are generally successful in this key area, but the degree to which they validate students’
linguistic and educational experience is inconsistent. Schools reported that their teachers always (31%)
or often (51%) focus on language acquisition while teaching content. However, in order for students to
develop their linguistic competencies more actively through all subject areas and throughout the school
day, the 31% (always) needs to increase. The data also revealed that most activities offered to students
are academic in nature and mainly take place in the franc¢ais course. Cultural activities were frequently
offered while social, citizenship and transition activities were less prevalent. Across K to 12, the Program
expected outcomes for students (develop language proficiency, confidence, engagement, intercultural
awareness and identity, and awareness of the Francophonie and participation in the francophone
community) are being addressed to varying degrees but do not appear to be consistently targeted in the
different subject areas nor through the various other school activities, thus not always intentionally
supporting the development of these competencies in students. When considering the data from this
key area, focusing on language acquisition and consistently targeting the student expected outcomes
should be prioritized in order to ensure students’ academic success, engagement and motivation as well
as to nurture students’ identity as plurilingual learners and speakers.

In the key area of Educational Staff and Professional Learning, schools and school divisions were
successful in empowering their educational staff in delivering a strong program. The data indicated that
a high percentage of K to 12 teachers participated in professional learning activities related to the
French Immersion Program, but a lower level of participation from school principals and other non-
teaching professionals was noted. Schools further reported that the development of reading skills as
well as the development and assessment of students’ oral proficiency were the two main professional
learning priorities from K to 12. In addition, the data revealed that most French Immersion schools
encountered challenges in hiring qualified staff for all positions, and that the limited number of qualified
applicants was the main challenge. This issue particularly impacts rural and remote school divisions
whose schools are predominantly dual track. This limited number of potential candidates impacts the
four key areas and the ability to fully implement the French Immersion Program. This also highlights the
need for retention of current teachers as this may eventually affect the quality and accessibility of the
Program and in turn impact student enrolment. When considering the data from this key area,
recruitment and retention of personnel should be prioritized as a crucial piece in maintaining stability
within the program and ensuring its strong delivery in fostering student success.

In the key area of Student Enrolment Trends, divisions are experiencing success as French Immersion
enrolments are increasing across the province and enrolment levels continue to grow every year. These
increased enrolments often mask the challenges of student retention as there is a loss of approximately
half of the French Immersion students as they move through the school system from K to 12. Despite
this unsettling statistic, schools perceive themselves as being successful as they continue to experience
increased enrolments and the losses do not seem to be viewed as critical. However, success needs to be
measured by both analysing the increase in enrolments as well as the losses within student cohorts.
School divisions have also indicated that the main challenges influencing retention are student learning
difficulties in Grades 2 to 4, while attrition during transition years and lack of options at Senior Years
account for losses in Grades 8 to 12. Furthermore, transition initiatives that would improve retention
rates were mainly limited to Middle Years students, and initiatives for other K to 12 transition points
should be considered. In addition, most schools and some school divisions promoted the French
Immersion Program through a range of activities that mainly targeted students and parents of existing
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students at the Early and Middle Years. However, up to this point, newcomers have seldom been
targeted. When considering the data from this key area, strategies to retain students should be
prioritized in order for students to continue to develop necessary language competencies to use French
throughout their lives as plurilingual members of society.

When school divisions were asked to provide an overall assessment regarding the degree of success in
the implementation of the French Immersion Program, 75% perceived themselves as being successful or
very successful. The degree of success achieved in each key area varies due to the unique context of
each school division as well as each regional context: urban, rural, and north.

What should be prioritized going forward?

Keeping in mind these factors from the 4 key areas and the goal of improving student success, one must
continually reflect on how to improve student results by asking the question: How do we sufficiently
engage students in learning and using French so that they acquire the necessary language competency
to communicate effectively, become confident in their linguistic abilities, and see the relevance of
French in their lives as they live as plurilingual members of society? As we work towards the full
implementation of the French Immersion Program, overall program success will be determined by how
successfully key initiatives are targeted where challenges have been identified in supporting students in
the continual development of their French language proficiency, academic success and their plurilingual
identity.

As we attend to the evolving needs of the French Immersion Program in Manitoba, the analysis of the data
suggests that the following priorities should be targeted to maintain and improve the results:

Creating a linguistically rich environment

Given that the setting is the foundation necessary to ensuring success for all students, a more concerted
effort must be made to improve the French Immersion setting in all schools, and even more importantly
in dual track schools. This is accomplished by establishing high visibility and use of the French language
throughout the school by all staff and students. Nurturing students’ language acquisition in all areas of
the school would enhance students’ engagement and motivation as well as help them develop pride and
confidence in their French language competencies.

Focusing on language acquisition

The entire premise of the French Immersion Program is based on the philosophy of learning language
through content in authentic and meaningful academic, cultural and social situations; therefore, a more
systematic focus on language is necessary to improve students’ language accuracy and proficiency. To
nurture language acquisition, all teachers must specifically attend to language while teaching content on a
consistent basis and make this part of their classroom culture. Student confidence and engagement are
further achieved through the development of fluency and accuracy. A common understanding of
pedagogical and assessment practices among educators is also essential for students’ language to evolve.
Literacy development in French is a priority and the BEF encourages the use of the integrated approach; a
methodology that strengthens students’ French language proficiency and supports student literacy and
understanding of content.

Consistently targeting student expected outcomes

To further support language acquisition and prepare students to sustain their bilingualism, educators
need to more consciously and consistently target the student expected outcomes (develop language
proficiency, confidence, engagement, intercultural awareness and identity, and awareness of the
Francophonie and participation in the francophone community) as they work through all curricular
areas. Ensuring that all outcomes are targeted specifically in all subject areas as well as other
enrichment activities is crucial in providing students with an enriched school environment. In addition, a
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clear and common understanding among educators of how to enrich academic and linguistic learning for
students by means of classroom, school, and community activities in all of the categories (academic,
cultural, social, citizenship and transition) is essential.

Recruiting and retaining personnel

The sustainability and the growth of the French Immersion Program rely on the recruitment and
retention of educators with the necessary competencies; language skills, cultural knowledge and second
language methodology as well as succession planning. To increase the supply of qualified bilingual
teachers and administrators, provincial stakeholders must address this issue in a concerted way through
productive dialogue and collaboration. School divisions should also consider initiatives to retain current
French Immersion teachers. If the hiring of teachers with all of the required competencies proves
difficult, school administrators need to ensure that once hired and throughout their career, teachers
gain the required skills and knowledge by attending various types of professional learning. In addition,
administrators need opportunities to keep up to date with current research and issues in French
Immersion and to dialogue with other French Immersion administrators to address the specific needs of
the program. Subsequently, they are better equipped to provide leadership in the school community.
Furthermore, encouraging current French Immersion teachers to consider administrative roles in the
future and supporting them in acquiring the appropriate skills would ensure succession in leadership
roles

Retaining students

Since attrition poses a challenge to Program stability, a concerted effort is required to retain more
students in the French Immersion Program. While it is understandable that some losses are inevitable
the reasons for student attrition should be tracked and analysed on a continual basis as most other
losses are avoidable. Implementing strategies that reduce attrition when students are struggling or
during transition points are important, however developing student confidence, engagement, and
identity are also factors that have yet to be fully integrated and may also impact student retention from
K to 12. A proactive approach is recommended whereby all these factors are targeted so that students
wish to remain in the Program. It is by supporting students in the co-construction of their identity as
French learners and speakers that they will develop a better understanding of themselves, will make
ongoing progress in language proficiency and will see the relevance of French in their lives. As their
identity evolves through varied social, cultural and academic interactions as well as through significant
and relevant use of the language, they will want to make learning French a lifelong endeavour. Guiding
and supporting students in this way throughout their French Immersion experience is vital in retaining
them in the French Immersion Program.

Conclusion

Improving student success and increasing student retention in the French Immersion Program can only
be ensured through strong leadership that considers the vision of the Program and implements
initiatives in the four key areas that focus on the program outcomes. This can be achieved through
fostering language development in all content areas to improve language proficiency for all students as
they move from K-12. It is through ongoing conversations and assessments of language acquisition that
students will gain a better understanding of their language competencies as well as be provided with
opportunities for continual improvement inside and outside the classroom. This can also be achieved
through developing student identity, engagement, and confidence in order for students to see the
relevance of French in their lives and wish to continue to use and learn French today as well as in the
future. Fostering student engagement will impact student confidence in communicating in French in real
and meaningful ways and empower them to use the language in their daily lives for academic, social,
and cultural endeavours and support students in the development of their plurilingual identity. With a
leadership that fully values language learning and guides the whole school community, students will be
able to become proud, engaged, confident, plurilingual global citizens.
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Introduction

This document is the first Provincial Report under the French Language Education Review - French
Immersion Program and was prepared by the Bureau de I'éducation francaise (BEF), the French
Language Education Division of Manitoba Education and Training. The report presents a compilation and
an analysis of the data collected from the 2013-2014 School and Divisional Questionnaires with
responses from all 105 French Immersion schools and all 22 school divisions offering the French
Immersion Program in Manitoba. It provides a comprehensive profile of the French Immersion Program,
highlighting the schools’ and school divisions’ successes and challenges in the delivery of the Program.
Furthermore, the BEF’s analysis of this data determined what should be prioritized going forward in
order to ensure student success.

The context of the French Language Education Review is based upon the understanding that the vision
of the French Immersion Program in Manitoba is to ensure that students become proud, engaged,
confident, plurilingual global citizens.

Background and objectives

Manitoba Education and Training (MET) provides financial support through base funding and grant
allocations to school divisions for French Language Education. This funding, disbursed to school
divisions, is intended to support the full implementation of the French Immersion Program in Manitoba
schools®.

In September 2014, the BEF introduced the French Language Education Review (Review) to ascertain to
what extent school divisions have fully implemented the French Immersion Program that allows all
students to develop their ability to communicate in French effectively, with confidence, while
developing their plurilingual identity.

The purpose of this Review is to provide schools and school divisions with:

e clear expectations with respect to their role and responsibilities in delivering the French Immersion
Program as well as in their reporting accountability;

e astandardized process to report on French Immersion programming ensuring data validity and
reliability through the use of questionnaires;

e qualitative and quantitative data in order to enhance the French Immersion Program and to track
progress over time;

e an opportunity to reflect on successes, challenges, and to develop initiatives that build on their
successes and address the needs of their French Immersion Program.

The Review also aims:

e to bring about collaboration and dialogue between schools, school divisions, and the BEF regarding
the full implementation of the French Immersion Program in Manitoba and to respond to its
evolving needs

e to collect provincial data that will be used to develop a comprehensive annual provincial report on
the state of French second language education in Manitoba under the Canada-Manitoba Agreement
in Education.

! This funding is also intended to support the successful delivery of French courses (English Program) in Manitoba
schools. See French Language Education Review, 2013-2014, Provincial Report, French (English Program), Fall 2016.
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The Review has the following components:

e standardized questionnaires for schools and for school divisions

e divisional profiles, a Provincial Profile and a Provincial Report

e a provincial follow-up meeting between school divisions and the BEF to discuss the Provincial Report
and initiatives to further enhance the full implementation of the French Immersion Program.

Survey Method

Two questionnaires were developed, one for the schools and one for the school divisions. All

105 French Immersion schools and all 22 school divisions that offered the French Immersion Program in
Manitoba in 2013-2014 were requested to complete online questionnaires. In both questionnaires,
questions were grouped into four key areas that support the full implementation of the French
Immersion Program in Manitoba:

e Creating a French Immersion Setting

e Validation of Students' Linguistic and Educational Experience
e Educational Staff and Professional Learning

e Student Enrolment Trends

The summary table entitled Full Implementation of the French Immersion Program on page 8
summarizes the underlying philosophy of the Review by outlining the expected outcomes for students
and the four key areas that support the full implementation of the Program.

Superintendents and principals from school divisions offering the French Immersion were invited to
eight regional half-day orientation sessions. During these orientation sessions, the BEF explained the
purpose and the process of the Review; presented an Administrative Guide that included divisional
statistics (enrolment and percentage of instructional time), grant allocations, the school questionnaire,
the divisional questionnaire, as well as an example of a divisional profile.

Following the sessions, an instructional email was sent to the superintendents and principals. It included
a link to access their respective online questionnaires on the Fluid Surveys website. Schools and school
divisions were given six weeks to complete their questionnaires and submit their responses
electronically to the BEF. BEF personnel was available to assist schools and school divisions during this
exercise.

To determine how successfully students achieved the outcomes of the Program, schools and divisions
were asked to consider the following while responding to the questionnaires:

e Does our Immersion program allow students, including students with special needs, to achieve a high
level of linguistic competency in both French and English?

e Are students proud of their linguistic competencies and do they have confidence in their ability to
speak French in various public settings: small and large group discussions/presentations inside and
outside the classroom as well as outside of school?

e Are students aware of their own cultural identity and are they open to other languages and cultures?

e Do students have the confidence and the interest to participate in activities in the Francophone
community, here and elsewhere?

e Do students value the learning of languages as a key to global citizenship? Do they see themselves as
lifelong language learners?
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Survey Results

The responses from the 105 schools and the 22 school divisions were compiled and grouped into the
four key areas that support the full implementation of the French Immersion Program. Certain schools
or school divisions did not respond to every single question. Therefore, the number of responses does
not always equal the total number of schools or divisions.

The data collected was compiled and presented in form of graphs, charts, tables or qualitative
summaries. When appropriate, data from two questions was combined into one chart. For opened-
ended questions, responses were treated in two different ways; some were coded and presented into
chart forms, others were summarized into paragraphs.
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Section 1

Creating a French Immersion Setting

Section 1 provides data regarding the creation of a French Immersion setting in schools and school
divisions offering the French Immersion Program across Manitoba.

A French Immersion school is the first and often the only space where students interact in French. The
setting created in French Immersion schools becomes the primary condition or the foundation that
allows for full implementation of the French Immersion Program where the entire school community
supports and validates students’ language acquisition. The visibility of French increases opportunities to
use the French language throughout the school and engages students by exposing them to a rich
linguistic environment giving them purpose and motivation to further acquire the French language.

While completing Section 1, schools and school divisions were asked to consider the following factors to
determine the state of their current setting:

¢ intensive exposure to French language and culture

¢ qualified educational staff and personnel

¢ a linguistically rich and inclusive environment

e varied educational resources

¢ appropriate supports for all students
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French Immersion Curriculum Policy

In September 1996, the Department of Education introduced a provincial Curriculum Policy for the
French Immersion Program which has been revised in February 1999 and July 2008. The goal of the
policy is to offer guidelines that establish a strong foundation for planning, implementation, and
maintenance of the French Immersion Program.

With regards to the current policy, the first question included in the divisional questionnaire was to
ascertain to what extent school divisions had developed their own French Immersion Program policy.

Chart 1 presents school divisions having a policy for the French Immersion Program.

Chart 1: School divisions having a French Immersion Program Policy

0% 10% 20% 30% 40% 90% 60% 70% 80% 90% 100%

Percentage of Divisions
O Percentage of divisions with a policy O Percentage of divisions without a policy

The data indicates that 48% of school divisions have their own divisional policy for the French Immersion
Program. Due to the lack of a divisional policy in 52% of the school divisions, it would be interesting to
examine if there exists a relationship or impact between having a divisional policy and the degree to
which the French Immersion Program is fully implemented in schools.
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Intensive Exposure to the French Language

The provincial French Immersion Curriculum Policy clearly states the intensity of instruction required in
the French language at each grade level from Kindergarten to Grade 12.

The policy recommends the minimum percentage of French instruction time by grade as follows:

- K(100% of the time)
- Grades 1-6 (75% of the time)
- Grades 7-12 (50% of the time)

Upon receiving the questionnaire, schools were presented with their own detailed data on the actual
intensity of French language instruction by grade level. School divisions also received the corresponding
information relating to each of their schools.

Since most schools in the province follow the recommended percentages of instruction time by grade

level, the subsequent question was included to ascertain if the schools themselves perceived the

intensity of French instruction to be sufficient in order to establish an immersion setting at all grade

levels.

In reference to the percentage of French instruction time, Charts 2 and 4 indicate the schools’ and

school divisions’ perception regarding the sufficiency of time offered respectively, while Chart 3
presents the main factors influencing the schools’ intensity of instructional time.

Chart 2: Number of schools indicating that the percentage of French instruction time (intensity) offered
in their school was sufficient (yes) or insufficient (no) to create an immersion setting by grade

level
70
S 1 s Y s 1 PY e P e
I S e R i N 4 o
- 50 — ]
< 12
=] I S
S 40 ] 5 5
w (— (I
S
8 30
£ 57 54 55 |54 54 — _
3
< 20 4 ol w B ol 10
10— 18 16 16
0 T T T T 1
K 1 2 3 4 5 6 7 8 10 1 12
Grade Level
ONumber of schools that replied "Yes" O Number of schools that replied "No"

When considering data from Chart 2, the relative height of each bar reflects the number of schools
offering French Immersion at a particular level.
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Taking this into account, the data reveals that schools are generally satisfied with this result and think
that the intensity of French instruction offered is sufficient to create an immersion setting. For grades
K to 8 the level of satisfaction varies from 77.4% in Grade 6 to 90.5% in Kindergarten. While in Senior
Years, the level of satisfaction is slightly lower, the percentage ranging from 69.2% in Grades 10 to 12 to
74.1% in Grade 9.

Chart 3 depicts the responses that were provided as optional comments in relation to the schools’
intensity of instructional time.

Chart 3: Main factors influencing the intensity of instructional time in French showing the frequency of
responses
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O Frequency
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Frequency of Responses

A B c D E
Factors

A - Schools cannot offer all courses in French due to staffing (Physical Education, Music, Arts, Library)
B - Schools have extended Grade 1 French Instructional time to 100%

C - Senior Years schools offer a limited number of courses in French

D - Schools offering junior Kindergarten/preschool/nursery in French

E - Divisional or school policy requires more than 14 credits for the Provincial French Immersion Diploma at the Senior
Years

The data reveals that the most important identified factor, 58% of responses for factor ‘A’, is the
difficulty with teacher recruitment and the hiring of specialists who can teach ancillary subjects in
French such as Arts, Music, and Physical Education. The lack of satisfaction in the Senior Years with
regards to intensity is due to the limited number of courses offered, 20% of responses for factors ‘C’ and
‘E’. In addition, 22% of responses, factors ‘B’ and ‘D’, indicate that some Early Years schools are
increasing their intensity of French instruction and some schools also adding preschool education in
French.
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As most school divisions follow the recommended percentages of instruction time by grade level, the
following question was included to ascertain if school divisions perceived the intensity of French
instruction time offered in their schools to be sufficient in order to establish an immersion setting at all
grade levels.

Chart 4: Number of school divisions indicating that the percentage of French instruction time (intensity)
offered in their division was sufficient (yes) or insufficient (no) to create an immersion setting
by grade level
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The data revealed that 20 of the 21 responding school divisions, over 95%, indicated that the intensity of
French instruction offered in Early Years (Grades K-4) was sufficient to create a proper immersion
setting. In Middle Years (Grades 5-8), the number remained relatively high, between 17 and 19 of

21 responding school divisions, (81% and 91%), but with a slight decrease. The number dropped at the
Senior Years level (Grades 9-12), between 13 or 14 of the 21 responding school divisions (62% to 67%).

The school division results are therefore similar to the school results in relation to the Middle Years
levels where it becomes more difficult to secure specialist teachers who are able to teach subjects such
as Arts, Music, Physical Education, Home Economics and Industrial Arts in French. In addition, at the
Senior Years level, rural and remote high schools with low immersion enrolments have difficulty offering
more than a few courses in French.
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Graduates from the French Immersion Program

Senior Years schools with a high intensity of French instruction impact the number of French Immersion
students graduating with a Province of Manitoba French Immersion Diploma. To obtain this diploma,
students must have successfully completed a minimum of 14 credits in French from the required total of
30 credits.

Based on enrolment data collected over the years, the Department can infer that, province-wide,
approximately 50% of the students who enrolled in Kindergarten 13 years earlier continued on to
Grade 12. Presently the Department holds no reliable information with respect to the number of French
Immersion students graduating with a French Immersion Diploma.

The School Questionnaire provided a means to collect the number of French Immersion graduates who
received a French Immersion Diploma. Twenty-six high schools answered and reported 856 graduates as
of June, 2014.

Chart 5 presents the number of French Immersion graduates (with a French Immersion Diploma) as of
June 30™, 2014 by region and school track in comparison with Grade 12 enrolments as of
September 30", 2013.

Chart 5: French Immersion Graduates with a Province of Manitoba French Immersion Diploma as
Compared to Grade 12 French Immersion Enrolments by Region and Track (as of June 2014)

Regional Grouping Single Track Dual Track Total

Graduates 313 441 754

Urban Enrolled | 328 476 804
% of Graduates 95.4% 92.6% 93.8%

Graduates A 80 57

Rural Enrolled o’ 87 i
% of Graduates 50.0% 92.0% 86.1%

Graduates 0] 15 15

North* Enm”ed ........................ 0 - 2
% of Graduates 46.9% 46.9%

Graduates 320 536 856

Total Enrolled | 342 595 937
% of Graduates 93.6% 90.0% 91.4%

* North includes the following school divisions: Mountain View, Swan Valley, Kelsey, Flin Flon and Mystery Lake.

The data indicates that the overall graduation rate in the French Immersion Program is 91.4%. The
majority of graduates come from urban high schools (754), followed by rural areas (87) and northern
areas (15). These numbers reflect the same orders of magnitude as actual enrolments.

When comparing the number of French Immersion graduates to French Immersion Grade 12 enrolments
in urban high schools, single track French Immersion high schools have a slightly higher graduation rate
as compared to dual track high schools, 95.4% compared to 92.6%.

In northern areas, there are no single track French Immersion high schools and slightly less than half
(47%) of those enrolled in Grade 12 French Immersion graduate with a French Immersion Diploma. Even
though the number of graduates with a French Immersion Diploma (15) may seem low, it should be
noted that these students are the first French Immersion graduates from the North. This recent success
is due in great part to the Collabaunord project between northern school divisions and the BEF who
worked together to increase the number of courses offered in French in these high schools.
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Qualified Educational Staff and Personnel

Since teachers have a considerable influence on the overall success of French Immersion, staffing
remains one of the most important responsibilities of administrators. The creation of a French
Immersion setting in a school requires students to be exposed to the French language by French-
speaking personnel through relevant, authentic and varied situations.

Therefore, the following question was asked in order to ascertain the number of French-speaking
personnel by staff position in schools which is represented in Chart 6.

Chart 6: Bilingual (English/French) staff in your school by position, school year 2013-2014*
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* Please note that Chart 6 assumes one staff person per position for all positions except Educational Assistant where a
school may have more than one. Also, it is important to note that not all schools have a Vice-Principal.

The data reveals that across all schools offering the French Immersion Program, the following positions
have over 50% bilingual (English/French) staff: Educational Assistant (80%), Resource Teacher (67%),
Physical Education Teacher (67%),Vice-Principal (59%) [based solely on schools having a Vice-principal],
Principal (58%), Secretary (52%), Librarian (51%). However, the following positions have less than half of
their respective school staff as bilingual: Music Teacher (48%), Guidance Counsellor (41%), Custodian
(24%).

A first analysis of Chart 6 seems to indicate that the number of positions with a satisfactory proportion
(over 50%) of bilingual staff is high. However, when comparing the proportion of bilingual staff by
position between single track schools and dual track schools, as analysed in Charts 6-A and 6-B, a
different portrait is revealed.
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Actual numbers for the 2013-2014 school year indicate that there was a total of 105 schools offering the
French Immersion Program of which 37 were single track and 68 dual track. Responses in Charts 6-A and
6-B have been separated into single and dual track schools respectively.

Chart 6-A: Bilingual (English/French) staff in single track schools by position, school year 2013-2014
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* Please note that Chart 6-A assumes one staff person per position for all positions except Educational Assistant where a
school may have more than one. Also, it is important to note that not all schools have a Vice-Principal.

The data from Chart 6-A demonstrates that across all 37 French Immersion single track schools the
positions of Principal, Vice-Principal and Educational Assistant were identified as being completely
bilingual. The positions of Resource Teacher, Librarian, Physical Education Teacher and Secretary were
identified by 1 to 3 single track French Immersion schools as not having bilingual personnel.

Furthermore, Guidance Counselor and Music teacher positions were identified by 5 single track French
Immersion schools as not having bilingual staff thus possibly indicating some challenges in hiring in
these positions. The role of Custodian was the only position that had a low percentage of bilingual
personnel even in single track French Immersion schools; possibly reflecting hiring challenges or a lesser
interest in having a Custodian as a bilingual staff member.

In summary, there is a very high number of French Immersion single-track schools reporting that their
staff is bilingual in all positions except for custodial staff.
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Chart 6-B: Bilingual (English/French) staff in dual track schools by position, school year 2013-2014*
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* Please note that Chart 6-B assumes one staff person per position for all positions except Educational Assistant where a
school may have more than one. Also, it is important to note that not all schools have a Vice-Principal.

Chart 6-B immediately reveals that a smaller percentage of staff in the 68 dual track schools is bilingual.
The data demonstrates that only three positions had more than 50% of their staff as bilingual: Resource
Teacher (51%), Physical Education Teacher (51%), and Educational Assistant (69%). The remaining seven
positions have less than half of their respective schools’ staff as bilingual; Vice-Principal (46%) [based
solely on schools with a Vice-Principal], Principal (36%), Secretary (30%), Librarian (29%), Music Teacher
(28%), Guidance Counselor (19%), Custodian (7%).

Considering that the percentage of bilingual personnel by staff position in dual track schools is less than
50% in 7 of the 10 position groupings, increasing the number and percentage of bilingual personnel by
staff position in dual-track schools would increase student exposure to the French language and
contribute to the creation of a richer French Immersion setting.

18
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A Linguistically Rich School Environment

A rich linguistic environment is vital to language acquisition and requires a certain public visibility of the
French language both inside and outside of the school. Students learn the French language by being
immersed in that language, and; this can be accomplished in part through the creation of a strong
French Immersion setting.

The subsequent three questions were asked to determine the overall visibility and use of the French
language inside and outside schools. These questions were included as a means of confirming the areas
that require additional attention in order to create a basis for which schools can continue to improve
their French environment.

Chart 7 reveals the schools’ perception regarding the presence of French signage in various areas of the
school.

Chart 7: Number of schools reporting to have French signage by School Area
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Across all schools offering the French Immersion Program, the data reveals that a fairly low percentage
of schools have French signage in the following areas: Outside Billboard (31%), Lunch Room (48%),
Computer Room (53%), and Music Room (55%), while a fairly high percentage of schools have French
signage in these areas: Name of school (80%), Entrance and Hallways (82%), Library (70%) and Gym
(69%).

Given these results, it is evident that a number of school areas require more French-language visibility to
firmly establish a rich French environment.
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Chart 8 presents the schools’ perception in respect to the amount of French usage by students during
non-instructional time. The scale used for this estimation included the following choices: Never, Rarely,
Sometimes, Often, and Always, indicating the percentage of schools in each category of French usage, by
school area. For the purpose of this analysis, the indicator of success has been identified as the sum of
Often and Always.

Chart 8: The amount of French usage by students during non-instructional time showing the

percentage of schools in each category of French usage, by school area.

Areas
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The data reveals that very few schools report students speaking French during non-instructional time in
all areas: Library (26%), Gym (21%), Entrance and Hallways (6%) and Recess/Breaks (1%). Taking this into
account, all four identified school areas require additional attention in order to increase the level of
usage of French among students, which is conducive to creating a more intensive French setting.

20
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Chart 9 reveals the schools’ perception regarding the frequency of French presence/usage in certain
school areas or school situations. The scale used for this estimation included the following choices:
Never, Rarely, Sometimes, Often, and Always, indicating the percentage of schools in each category of
French usage, by school activity or school area. For the purpose of this analysis, the indicator of
success has been identified as the sum of Often and Always.

Please note that in appendix 5 of the Administrator’s Guide a specific example relating to goal setting
was provided on how to address this particular issue.

Chart 9: The presence of French in certain school areas or situations, showing the percentage of schools
in each category related to the degree of French presence, by school area / situation

Assemblies | 9% 24% 25% 1% 31%
School Announcements 8% 19% 13% 13% 47%
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@ Staff Meetings 42% 10% 12% % 29%
<<

Concerts 13% 15% 27% 23% 22%
Telephone Reception 43% 6% 1% 14% 26%
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The data reveals that the presence of French is less than 50% in all identified areas or situations except
one: School Announcements (60%), Concerts (45%), Assemblies (42%), Telephone Reception (40%), and
Staff Meetings (36%). Taking this into account, all five identified school areas or situations require
additional attention in order to increase the level of usage or presence of French, which is conducive to
creating a more intensive French setting.
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As previously stated, a French Immersion setting requires a certain public visibility of French inside and
outside the school and includes educators, parents, and all other stakeholders. Therefore, at various
school and school division meetings, the French Immersion Program should become part of the agenda.

Charts 10 and 11 were included to ascertain the degree to which the French Immersion Program is
discussed and to what extent it is valued and fully included in various meetings at the school and
divisional levels.

Chart 10 reveals the schools’ perception regarding the frequency that the French Immersion Program
is mentioned as a discussion point during certain school meetings. The scale used for this estimation
included the following choices Never, Rarely, Sometimes, Often, and Always indicating the percentage
of schools in each category, by type of school meeting. For the purpose of this analysis, the indicator
of success has been identified as the sum of Often and Always.

Chart 10: Frequency the French Immersion Program was a discussion point in school meetings, showing
the percentage of schools in each category related to the degree of the mention of the French
Immersion Program, by type of school meeting
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The data reveals that 62% of schools discussed the French Immersion Program in School Planning
Meetings, as compared to 38% in Staff Meetings and 32% in Parent Council Meetings. As a result, all
three identified types of school meetings require additional attention in order to increase the level of
visibility of the French Immersion Program, which is conducive in creating a more intensive French
setting.
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Similarly, at the school division level, Chart 11 reveals the school divisions’ perception regarding the
frequency that the French Immersion Program is discussed during various divisional meetings. The
scale used for this estimation included the following choices Never, Rarely, Sometimes, Often, and
Always, indicating the percentage of school divisions in each category, by type of divisional meeting.
For the purpose of this analysis, the indicator of success has been identified as the sum of Often and

Always.

Chart 11: Frequency the French Immersion Program was a discussion point in meetings, showing the
percentage of school divisions in each category related to the degree of the mention of the

French Immersion Program, by type of divisional meeting
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The data reveals that at the school division level, the discussion of the French Immersion Program is
fairly low in all three types of meetings: Administrator Meetings (27%), Board Meetings (14%) and

Student Services Meetings (5%). Taking this into account, all three identified types of school division
meetings require additional attention in order to increase the level of visibility and address the needs of

the French Immersion Program.
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Inclusion and Appropriate Support for All Students

The success of the French Immersion Program requires that schools and school divisions provide
adequate support services to all students. Students with special needs as well as those who are
designated English as an Additional Language (EAL) have the same entitlement to be in the French
Immersion Program as in any other Program in any public or funded independent school in Manitoba.
Generally, such students will do as well in the French Immersion Program as they would do in any other
Program provided they receive the appropriate supports. An inclusive community consciously evolves to
meet the changing needs of its members and the changing demographics of Canadian society. It is
important to acknowledge that over the last 10 years, Manitoba has welcomed a large number of
immigrants. Many of these newcomers have chosen to enrol their children in the French Immersion
Program, thus increasing the need for additional support in classrooms.

Presently, the Department has no hard data as to the number of special needs and EAL students in the
French Immersion Program. The subsequent two questions were included to ascertain the total student
population requiring additional supports by grade level and to determine where across the province
these students are found.

Chart 12 reveals the schools’ responses regarding the number of EAL students enrolled in the French
Immersion Program by grade level, while Chart 13 indicates the number of special needs students.

Chart 12: Number of English as an Additional Language (EAL) students in the French Immersion Program,
by Grade Level
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The data reveals that the largest numbers of EAL students are in Grades K-3 (829 students), followed by
Grades 4-8 (471 students), while Grades 9-12 has smaller numbers (24 students). In total, this represents
1,324 students or 6% of Manitoba’s total French Immersion enrolment. This data further emphasizes
that a fully implemented French Immersion Program requires appropriate staff and supports for these
newcomers so as to retain them in the French Immersion Program. Due to the decreasing numbers of
EAL students from K to 12, it would be interesting to explore the various reasons for the reduction in the
numbers of EAL students in later grades.
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Chart 13: Number of Special Needs Students (funded or non-funded, but diagnosed) in the French
Immersion Program, by Grade Level
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The data reveals that the largest numbers of special needs students in the French Immersion Program
are in Grades K-6 with 570 students and an additional 203 in Grades 7-12. In total, this represents

773 students or 3.5% of the total French Immersion population. This data further emphasizes that a fully
implemented French Immersion Program requires appropriate staff and supports for special needs
students so as to retain them in the French Immersion Program. Due to the decreasing numbers of
special needs students from K-12, it would be interesting to explore the various reasons behind the
reduction in the numbers of special needs students in later grades.
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Reflection on Creating a French Immersion Setting in Schools

Upon completion of Section 1 of the questionnaire, schools were asked to reflect on the extent to which
they successfully created a French Immersion setting that:

e supports students in the development of their linguistic competencies
e validates students’ French Immersion experience
e encourages students to become plurilingual members of society

This reflection included identifying successes achieved and challenges encountered in the creation of
the French Immersion setting in their schools and are presented in Charts 14 and 15.

Schools were then asked to make an overall self-assessment with respect to creating a French
Immersion setting. Hence, Chart 16 represents the schools’ perspective regarding their degree of
success in the creation of such a setting in their school.
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Chart 14 presents the main factors identified as successes in creating a French Immersion setting, and
shows the number of responses by factor.

Chart 14: Successes in the Creation of a French Immersion Setting Showing Frequency of Responses, by
Success
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Successes

A - Presence of the French language in various school activities (cultural, partnerships, school based and extracurricular
activities).

B - Visibility of French language in the school. (French posters, student work, announcements, assemblies, signage, website,
instructional materials, Library resources, French computer keyboards)

C - Committed teachers that strive to speak French at all times, encouraging students to do the same.

D - Support staff speaks French

E - Staff collaboration

F - Students developing pride and confidence in their French language competencies

G - Incentive programs to speak French (inside and outside the classroom)

H - Supportive division (policies and guidelines regarding the French Immersion Program)

| - Seniors Years are able to offer enough credits for Province of Manitoba French Immersion Program Diploma

The data indicates that schools perceive their two main successes to be in the area of the Presence of
French in various school activities (A — 70 responses) as well as the Visibility of French in the school

(B — 49 responses). These successes address the creation of a supportive environment as well as a rich
and varied French context for the development of students’ linguistic competencies.

The Presence of French in various school activities has been identified as the main success. However, the
data in Charts 8 and 9 reveal that very few students speak French during non-instructional time and that
the presence of French is limited in various areas in the school. This discrepancy may be explained by
several notions. Perhaps the examples provided in the successes primarily address structured activities
and not activities that take place during non-instructional time. Also impacting this reality could be the
differences at various grade levels and regional contexts. Additionally, the presence of French may be
understood in varying degrees by the educational staff throughout schools. The presence of French in
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various school activities needs to include students’ usage of French in non-instructional time, which is an
integral part of creating a setting.

The second success indicated is Visibility of French in the school (B — 49 responses). This success also
addresses the creation of a supportive environment as well as a rich and varied French context for the
development of students’ linguistic competencies.

Other successes identified by fewer schools are that Teachers (C- 37 responses) and Support staff

(D - 29 responses) strive to speak French at all times, thus modeling and encouraging students to do the
same. The remaining successes in the chart should be taken into consideration and reflected upon as
they are applicable to each school and divisional context.

Chart 15 presents the main factors identified by schools as challenges in creating a French Immersion
setting, and shows the number of responses by factor.

Chart 15: Challenges in Creating a French Immersion Setting showing Frequency of Responses and the
Cumulative Percentages
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Challenges

A - Lack of qualified bilingual staff (including teaching staff, support staff, substitute teachers)

B - Providing a linguistically rich French environment in a dual track setting while creating whole school community and
belonging

C - Maintaining student interest and motivation to speak French

D - Educational resources are limited and more costly

E - Most enrichment / extracurricular activities are offered in English

F - Distance limits participation in French activities outside of school

G - Lack of understanding and/or support of the French Immersion Program by parents/community

H - Limited number of courses in French

| - Scheduling of the Seniors Years French and English courses in order to avoid timetabling conflicts

J - Lack of a common understanding of the French Immersion Program among staff

The challenges identified by the schools are presented in the Pareto chart above. The Pareto Principle
states that by addressing the factors that cause 80% of the challenges, strategies developed may
become more focussed and resources may be allocated more effectively. As a result, most if not all of
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the remaining 20% of the challenges may also improve. The analysis of this data, focuses on the
challenges that need the most attention, those that represent a cumulative value of 80%.

One can infer from the data that schools perceive their main challenges to be the Lack of qualified
bilingual staff (A - 52 responses) and Providing a linguistically rich French environment in a dual track
setting (B — 47 responses).

Since schools and school divisions have little to do with the initial training of staff, their responsibility is
to provide appropriate professional learning opportunities both linguistic and pedagogical in nature.
Due to the fact that not all responding schools were dual track, the second challenge, Providing a
linguistically rich French environment in a dual track setting, becomes more concerning when the data is
broken down further. Such an analysis reveals that 47 of the 68 (almost 70%) dual track schools
identified this factor as an issue. In reference to Provision of a linguistically French environment in a dual
track setting, an effort should be made towards a common understanding among all school personnel of
the goals of the French Immersion Program in order to create a favorable linguistic environment
conducive to the success of both French Immersion and Francais (English Program) students.

Maintaining students’ interest and motivation to speak French (C - 35 responses) is another common
challenge identified by schools; reiterating the importance of creating a favorable French Immersion
setting and the concerted effort it takes by all staff to make this happen.

With respect to the availability of appropriate French resources (D - 27 responses), schools are
encouraged to take full advantage of the resources available through the Direction des ressources
éducatives frangaises (DREF), the Department’s French-language instructional materials branch. Schools
and school divisions should develop different means of promoting the DREF’s collection to teachers, in
particular those who were not trained at the Faculty of Education of I’Université de Saint-Boniface.

The remaining 20% of challenges (E —J) in the chart should be taken into consideration and reflected
upon by each school and school division according to their context.

The following chart indicates the extent to which schools perceived their level of success in creating a
French Immersion setting in their school.

Chart 16: Percentage of schools indicating their level of success with respect to creating a French
Immersion setting in their school

3% 39% 43% 15%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Percentage of Schools

OUnsuccessful O Somewhatsuccessful O Successful O Verysuccessful

The data reveals that of the 105 schools, 58% perceived themselves as being either Very successful or
Successful in creating a French Immersion setting, while 42% indicated they were either Somewhat
successful or Unsuccessful. Although many schools feel they are providing a French Immersion setting
for their students, it is nevertheless concerning that 3% of schools view themselves as being
Unsuccessful and 39% as being Somewhat successful.
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Given that the setting is the primary condition to ensure success for all students, a more concerted
effort needs to be made to improve the French Immersion setting in most schools in Manitoba. Schools
and schools divisions are encouraged to examine and evaluate the setting created in their schools and
ask themselves whether or not all the necessary elements are in place to set the stage for student
success.

A successful French Immersion setting would include all the necessary supports that encourage students
to speak French throughout the school and that encourage continuous language development. These
supports include having coherent policies and guidelines at both the school division and school levels as
well as committed leaders that implement these policies and guidelines that provide a sense of direction
and establish the importance of the setting as a prominent element of a French Immersion school.
These supports further include a fully bilingual teaching and support staff that communicate in French,
nurture students’ language acquisition, thus encouraging student engagement and motivation, helping
them develops pride and confidence in their French language competencies. The principal indicator of a
successful French Immersion setting would then be that students are mainly speaking French in all areas
of the school and that all necessary supports to encourage this are in place.
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Section 2
Validation of Students' Linguistic and Educational Experience

Section 2 provides data regarding the validation of students’ linguistic and educational experience in the
French Immersion Program.

It is necessary that the immersion setting values and encourages students' experience by focusing on
their pathway to becoming plurilingual. To build confidence, students need to strengthen their language
proficiency in French through social, academic and cultural contexts, thus validating their linguistic
experience.

Students therefore require multiple opportunities to use and reuse their language skills in a variety of
different contexts in order to:

¢ develop their language competencies

¢ develop confidence

¢ become engaged learners

¢ validate their experience of language learning

While completing Section 2, schools and school divisions were asked to provide examples of
opportunities inside and outside the classroom, enriching the French environment and academic
learning for students.
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Focus on Language Acquisition

An Immersion language program is first and foremost a language program where a school Program is
delivered through a particular language of instruction.

After 40 years of French Immersion in Manitoba, students enrolled in the Program perform academically
as well as their peers in other school Programs. However, it is evident that students need to develop
their linguistic competencies in French more actively through all subject areas.

Therefore, all French Immersion teachers are responsible for the development of the French linguistic
competencies of students while also delivering the content of curriculum in each subject area.

The subsequent two questions were included to ascertain if teachers are aware of and follow through
on the dual task of teaching aspects of language, while teaching content, by focusing on strategies that
strive to attain the expected outcomes in the French Immersion Program.

Charts 17 and 18 represent the schools’ perspective regarding a focus on language acquisition.

Chart 17: Percentage of French Immersion schools where aspects of language are specifically taught
by teachers while teaching course content

3% 15% 51% 31%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Percentage of Schools

ONever ORarely OSometimes OOften O Always

The data indicates that 82% of the 102 responding schools are Often or Always incorporating the
teaching of language skills in course content while 18% indicate Rarely or Never.

At first glance, this data seems encouraging, however only 31% of schools indicated that their teachers
Always focus on language acquisition in all subject areas. Given that the primary goal of the French
Immersion Program is language development through content instruction, this should occur more
consistently throughout all grade levels. Canadian research in French Immersion suggests that teachers
believe they are attending to language development simply because French is the language of
instruction. This idea that students are picking up all aspects of language by osmosis has proven to be
false and a more systematic focus on language is necessary in order to improve students’ language
proficiency.

To address this need, a common understanding of pedagogical and assessment practices across the
province is required. Educators from K-12 should be encouraged to participate in professional learning
in relation to second language methodology and the integration of language in subject areas as well as
assessment practices and tools that support this work.
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Chart 18: Percentage of French Immersion schools where teachers, through the development of
students’ linguistic competencies, focus on attaining specific outcomes to validate students’
French Immersion experience, by outcome

Improve language proficiency 12% ‘ 49% ‘ 39%
Develop confidence in French lanquage skills ‘ 14% ‘ 40% ‘ 44%
Engage in learning and using French |7% ‘ 39% ‘ 54%
w
£
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For the purpose of this analysis, the indicator of success has been identified as the sum of Often and
Always. The data indicates that schools are more successful when outcomes pertain to the classroom
context as the following 4 outcomes demonstrate a frequency of Often and Always greater than or
equal to 75%: Engage in learning and using French (93%), Improve language proficiency (88%), Develop
confidence in French language skills (84%), and Identify themselves as bilingual learners and speakers
(78%).

However, the subsequent 3 outcomes which relate to the French cultural context, demonstrate a
frequency of Often and Always less than or equal to 55%: Develop intercultural awareness [theirs and
others] (55%), Discover and experience different aspects of la Francophonie (45%), Motivate
participation in the Francophone community (37%).

This information suggests that teachers require additional support in the form of professional learning
where strategies and resources could be shared in order to increase success in these three outcomes.
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Enriched School Environment

A rich linguistic environment is vital to language acquisition. Students need to be immersed in the
French language which needs to be encouraged in all aspects of school life as well as outside the school
walls.

Accordingly, school and/or classroom activities provide students with the continuous opportunity to
authentically and purposefully use their French language competencies in the context of everyday life.
These activities should positively impact students’ appreciation of languages and specifically enrich their
linguistic experience; thus developing and nurturing their plurilingual identity.

The subsequent two questions were included to ascertain to what extent students are provided with
academic, cultural, social, citizenship and transition activities that focus on the Program expected
outcomes. Charts 19 and 20 present the frequency that schools’ and school divisions’ offered activities
in these categories to enrich students’ French Immersion experience.

Chart 19: Percentage of schools offering school and/or classroom activities that enriched the students'
French Immersion experience in 2013-2014, by frequency grouping and by categories (types of

activity)
Academic 24% 35% 4%
Cultural 24% 4% 35%
8 |
a% Social | 7% 41% 23% 20%
o
U -
Citizenship | ™% 54% 23% 16%
Transition 17% 58% 20% 5%
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The data demonstrates that 76% of schools offer academic and cultural activities between 4 to more
than 6 times per year. However, social, citizenship, and transition activities are less frequently offered
and schools tend to provide such activities between 0 and 3 times per year. Activities in these three
categories are crucial in validating students’ linguistic and educational experience.

Notably, social activities play an important part in second language acquisition by establishing an
authentic context in which students practice and purposefully use their linguistic competencies to
communicate. Citizenship activities also enable students to connect with the surrounding community
and offer them an opportunity to develop their identity as plurilingual members of society.
Furthermore, transition activities invite students to reflect upon continuing their education in French,
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thus encouraging them to embrace the next steps on their pathway of language acquisition and global
citizenship. Yet, 49% to 75% of schools seldom offer these types of activities throughout the year.

A greater awareness of the importance of having a balance amid the 5 categories is necessary. It is
through Professional Learning Communities, staff meetings, and other similar contexts that such
dialogues can occur in order to create a common understanding among educators.

Chart 20: Percentage of school divisions offering activities that enriched the students' French Immersion
experience in 2013-2014 by frequency grouping and by categories (types of activity)

Academic 19% 52% 24% 5%
Cultural 2% 55% 14%

% Social 45% 50% 5%
3

Citizenship 67% 29% 5%

Transgition 23% T3% 5%
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The data demonstrates that school divisions offer academic (81%), transition (78%), cultural (69%) and
social (55%) activities between 1 to 6 times per year; whereas 33% offer citizenship activities at the
same frequency. It is understandable that school divisions offer fewer activities, and the data suggests
that they have kept a balance regarding the types of activities provided to students by mainly offering
1 to 3 activities per category per year.

Nevertheless, citizenship and social activities are seldom offered to students. Opportunities such as
these at the divisional level would enable students to use their skills and be validated in other contexts
thus enriching their experience.
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Impact on Student Learning

Respondents were asked to consider the impact that the activities in each of the aforementioned
categories: Academic, Cultural, Social, Citizenship, and Transition had on validating students’ linguistic
experience. The following information entails 2 questions specific to the 5 categories stated above: one
in relation to the academic learning and the other in reference to the remaining four categories,
cultural, social, citizenship, and transition.

The Divisional Questionnaire had a third question pertaining to the impact of enrichment activities on
the seven student Program outcomes.

Charts 21, 22 and 23 present the academic activities offered to students at the school level. Schools
identified a particular academic activity which, according to them, contributed the most to achieving the
targeted outcome and were not necessarily expected to identify an activity for all 7 outcomes. The data
in the charts has been sorted into three grade groupings; Early Years (EY), Middle Years (MY), and Senior
Years (SY). It portrays information corresponding to the frequency of activities offered in subject areas
as well as the type of activities/practices used to achieve the outcomes.

Chart 24 presents the cultural, social, citizenship, and transition activities offered at the school level.

Chart 25 presents enrichment activities offered at the divisional level to support the seven Program
outcomes.
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Chart 21: Frequency of academic activity by subject area and type of activity/practice by outcome - Early Years

Subject Area Type of Activity/Practice
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The data, as per the Early Years subject areas, reveals that most activities occurred in the Frangais

course (166 of 271 activities) while few were highlighted in other subject areas with the exception of

Sciences humaines (38) and Education artistique (25).

Chart 21 further indicates that most of the outcomes were mainly achieved through activities in the
Frangais course, and that three of the seven outcomes tend to be addressed most frequently in Early

Years: Improve language proficiency, ldentify themselves as bilingual learners and speakers, and
Motivate participation in the Francophone community. Furthermore, the outcome Developing

intercultural awareness had the fewest number of activities reported and was mainly achieved in the

Sciences humaines course.

The activities and practices of Oral communication/public speaking and Field trips/exchanges occurred
most frequently in order to achieve all outcomes for Early Years students and primarily addressed the

outcomes Improve language proficiency and Motivate participation in the Francophone community.
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Chart 22: Frequency of academic activity by subject area and type of activity/practice by outcome - Middle Years

Subject Area Type of Activity/Practice
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The data, as per the Middle Years subject areas, reveals that most activities occurred in the Frangais
course (215 of 341 activities) while few were highlighted in other subject areas with the exception of
Sciences humaines (48) and Education artistique (27).

Chart 22 further indicates that most of the outcomes were mainly achieved through activities in the
Frangais course, and that two of the seven outcomes tend to be addressed most frequently in Middle
Years: Improve language proficiency, and Develop confidence in French language skills. Furthermore, the
outcome Developing intercultural awareness had the fewest number of activities reported and was
mainly achieved in the Sciences humaines course.

The activities and practices of Oral communication/public speaking and Field trips/exchanges occurred
most frequently in order to achieve all outcomes for Middle Years students and primarily addressed the
outcomes Improve language proficiency, Develop confidence in French language skills and Motivate
participation in the Francophone community.
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Chart 23: Frequency of academic activity by subject area and type of activity/practice by outcome - Senior Years

Subject Area Type of Activity/Practice
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The data, as per the Senior Years subject areas, reveals that most activities occurred in the Frangais

course (83 of 142 activities) while few were highlighted in other subject areas with the exception of
Sciences humaines (19) and Education artistique (12).

Chart 23 further indicates that most of the outcomes were mainly achieved through activities in the
Frangais course, and that two of the seven outcomes tend to be addressed most frequently in Senior
Years: Engage in learning and using French and Develop confidence in French language skills.

Furthermore, the outcomes Motivating participation in the francophone community and Identify
themselves as bilingual learners and speakers had the fewest number of activities reported.

The activities and practices of Oral communication/public speaking, Field trips/exchanges and Projects

occurred most frequently in order to achieve all outcomes for Senior Years students, and primarily
addressed the outcomes Improve language proficiency, Developing confidence in French Language skills,
Discover and experience different aspects of la Francophonie, and Develop intercultural awareness. Upon

compilation of the data, it has been noted that a limited variety of activities are being offered at the
Senior Years in order to achieve Program outcomes.
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While the previous three charts have provided a portrait of Early, Middle, and Senior Years, the data has
been further analyzed including all grade groupings from K-12.

The data reveals that, at all grade levels (K-12), Improving language proficiency, Developing confidence
in French language skills and Identifying themselves as bilingual language learners and speakers are
mainly met through Concours d’art oratoire. Although this is a relevant and valuable activity, it is offered
once a year and does not address the continuous development of language as well as the constant need
to build confidence in students. Hence, a variety of activities should be offered to students in order to
foster their development as second language learners throughout the school year.

The activity Festival du Voyageur has also been commonly identified in Grades K-12 as a means to
Motivate participation in the francophone community and Discover and experience different aspects of
la Francophonie. In addition, the outcome Developing intercultural awareness (theirs and others) was
achieved through various activities that mainly related to Aboriginal culture, and Engaged in learning
and using French was targeted through a range of activities.

Offering an equal distribution and variety amongst the 7 outcomes and in all subject areas is crucial in
providing students with an enriched school environment. A common understanding between educators
regarding the outcomes, their impact on student validation, and the means in which they can be addressed
could be achieved through professional learning.
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Chart 24 presents Cultural, Social, Citizenship, and Transition activities offered to students at the school
level which contributed, according to them, the most to achieving the targeted outcome. Schools
identified a particular activity in these categories and were not expected to identify an activity for all

7 outcomes. The data in the chart below provides information with respect to the frequency of activities
offered in each category in relation to the 7 outcomes and has been sorted into three areas: classroom
based, school based, and community based.

Chart 24: Frequency of Cultural, Social, Citizenship, and Transition activities by outcome, at the school level

Category

Area

Outcomes

Improve
language
proficiency

Develop
confidence
in French
language
skills

Engage
in
learning
and
using
French

Identify
themselves
as bilingual

learners

and
speakers

Meotivate
participation
in the
francophone
community

Discover and
experience
different
aspects of la
Francophonie

Develop

N Total
intercultural

per area
within
category

awareness
(theirs and
others)

Cultural

Classroom based:
(eg. French music, theatre,
literature, authors, etc.)

10

12

3 6

19

16 68

School based:

{eg. Festival Théstre Jeunesse,
radio scolaire, semaine dala
Francophonie, etc.)

13

13

18

12 72

Community based:

(eg. Guest speakers/ performers,
field trips within the French
community, etc.)

17

16

67 19

61

21 207

Social

Classroom based:

(eg. Cross-grade partnarships,
French Language Monitor, French
pen pals, etc.}

10

13

School based:
{eg. Student-led assemblies,
clubs, ralliments, etc.)

13

22

17

Community based:
{eg. Journée par Excellence, Elan,
etc.)

Citizenship

Classroom based:
{eg.cultural awareness/social
justice projects, motivational

system for speaking French, etc.)

School based:

(eg. Trips/student exchange, peer
tutoring, Conseil Jeunesse
Provincial, etc.)

14

15 5

17 75 ’

Community based:
(eg. Volunteering within the
French c ity, ete.)

Transition

Partnerships/collaborations
(eg. Transition visits, Excel
warkshops, Semaine par
Excellence — USB, etc.}

16

Presentations/conversations
{eg. French for Life presentation —
CPF, etc.)

15

Courses { Workshops
(eg. Career course, etc.)

1)

Total per outcome

75

64

100

100 86

102

«

The data reveals that the majority of activities offered to students are found in the category of cultural
activities, and are most often community-based. The categories of Transition and Citizenship have very
few activities and may not be fully addressed in schools at this time.

The data also indicates that most outcomes are being addressed through a variety of activities (74 to

102 activities), with the exception of Develop confidence in French language skills. This lack of activities

that support student confidence with regards to their French competencies needs to be addressed as it

is an integral part of the vision as well as one of the main student expected outcomes identified in the

French Immersion Program.
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Further analysis of the types of activities shows that a variety of activities are offered to students in
order to achieve the outcomes. Nonetheless, it is important to examine the validity and frequency of
these activities to determine whether or not they are truly supporting student achievement and
development. In addition, when reviewing the frequency of activities in all the categories, fewer are
taking place in the classroom while school-based activities occur more frequently in most categories.
Similarly, limited activities in the categories of Citizenship and Transition have been identified; this may
be due to a lack of understanding regarding the integration of such activities and their impact on
validating students’ bilingual experience.

It is apparent that more work is required in this area so as to offer a variety of activities with an equal
distribution amongst the 5 categories in order to achieve the 7 outcomes. Schools should work towards
a better understanding of each category, and reflect on the type of activities offered that directly target
the outcomes in order to guide students on their pathway of becoming proud, engaged, confident,
plurilingual global citizens.

Chart 25 presents enrichment activities offered to students at the school division level. School divisions
identified a particular activity which, according to them, contributed the most to achieving the targeted
outcome and were not expected to identify an activity for all 7 outcomes. The data in Chart 25 provides
information with respect to the frequency of activities offered and has been sorted by outcomes, type of
activity as well as into the three grade groupings; Early Years, Middle Years, and Senior Years. It should
be noted that 8 of the 22 school divisions did not respond. This may suggest that these school divisions
have not offered enrichment activities to students.
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Chart 25: Divisional activities for students by outcome and grade groupings

Outcomes Divisional activities for students EY | MY | SY
. Concours d'art oratoire (5) X X X
Improve language proficiency o
(13/22 divisions responded) Divisional events Divisional debates (2) X X
Improvisation (1) X
Workshops/presentations/ Excel workshops (2) X X
trips for students Beyond Grade 12 Now (1) X X
Support for teachers/schools Touchstones training and implementation (1) X
Assessment Oral language assessments (DELF) (1) X X
Develop confidence in French Divisional events Concours d’arts oratoire (4) X X X
language skills Post secondary presentations (1) X
14/22 divisions responded
(14/ P ) Workshops/presentations/ Beyond Grade 12 (1) X
exchanges Participation in EXCELS (1) X
Semaine par excellence (3) X
Support for students Odyssey Program - French Language Monitor (1) X X
ACPI student self-assessments, follow up after
Assessment . L. . X X
assessments, in-servicing with teachers (1)
Engage in learning and using Concours d’art oratoire (3) X X X
French . Divisional debates (2) X X X
(14/22 divisions responded)
Arts in the Park (Bi-Annual Event) (1) X X X
Divisional events Arts Camp (1) X
The Integrated Arts Program (French Artists in
o X X
classrooms hosted by division) (1)
cultural overnight org by school for all FI students (1) X X
Workshops/presentations/ Semaine par excellence (3) X X
exchanges
French language assistant (1) X X
Support for students -
Kindergarten bags (1) X
Assessment DELF (1) X
Motivate participation in the Beyond Grade 12 Now (1) X
francophone community Workshops/presentations/ Support SEVEC, travel to Quebec (1) X X
(12/22 divisions responded) exchanges
Semaine par excellence (1) X
Identify themselves as L Concours d’art oratoire (1) X
. Divisional events —
bilingual learners and speakers Divisional debates (1) X X
(9/22 divisions responded) Workshops/presentations/ Semaine par excellence (2) X
exchanges Beyond Grade 12 Now (1) X
Discover and experience Divisional events French Immersion celebration day (1) X X
different aspects of la Workshops/ tations/
Francophonie exZPr]asn c;;zs presentations Voyages échanges (2) X X
(12/22 divisions responded) &
Develop intercultural Voyages/exchanges (2) X
awareness (theirs/others) o
(9/22 divisions responded) Workshops/presentations/ AAA content and activities (1) X X X
exchanges Hosted sessions on digital learning projects for
students to connect with others from around the X X
world using technology (1)
Provincial Report — French Immersion Program Fall 2016 43




Overall, there are few activities offered to students by the 14 responding school divisions.

Data pertaining to the outcomes and types of activities indicates that Concours d’art oratoire is the main
activity offered in order to address the following outcomes: Engage in learning and using French,
Improve language proficiency, and Develop confidence in French language skills. From the examples
reported, some school divisions are attempting to provide activities in innovative ways to help support
student development.

The overall data reveals that activities mainly target Middle and Senior Years. At the Early Years, the
limited number of activities offered mostly targets the outcome Engage in learning and using French.
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Valuing and Encouraging the Learning of Languages

The learning of languages is valuable for today’s global citizen and the French Immersion Program
provides students with the opportunity to learn and grow in both official languages, thus becoming
plurilingual.

To build confidence in French and take responsibility for learning and living in both languages, students
need to be engaged in their language learning experience. It is important for them to have a personal
connection to these languages and to see these languages as being relevant to their lives.

For this to happen, students need to become conscious of their choices when speaking and living in two
or more languages. This language learning experience needs to be validated and nurtured by family,
peers, and the school community. Students’ personal growth as language learners also needs to be
recognized and celebrated by everyone in their immediate environment in order for them to feel
validated for having chosen this path.

The first question in this section was included to ascertain the strategies schools use to guide students
to develop their language competencies in order to identify themselves as plurilingual learners and live
as plurilingual members of society, today and in the future. As parents play a crucial role in validating
their children’s language experience, the second question was included to determine the extent to
which schools guide and support parents in their role.
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Chart 26 examines the strategies used by schools to guide students in developing their language
competencies, while Chart 27 explores the support given to parents in validating their children’s

linguistic experience.

Chart 26: Strategies by which schools guide students to develop their language competencies in order to
identify themselves as plurilingual learners, by percentage of schools

learning experience

Provide students with many opportunities to develop andto use their
French language skilla in various contexts

Introduce students to various aspects ofthe Francophone werld which can
beintegrated into their lives

Exposestudents to the advantages of knowing morethanonelanguage

Encourage students to assume responsibility for learning and for being
proficientin two languages

Expose students to role models who have lived the French Immersion
experience and whocontinue to use French in their daily lives

Accompany students in a variety of activities in the Francophone
community

Strategies to Guide Students

Inferm students about post-secondary, volunteer, exchange and
employmentoppertunities in French

Expose students to a variety of French language models and accents

Other

Provide opportunities for students to think and to talk about their language

]

0%
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The data shows that 70% to 85% of schools guided students through 8 of the 9 strategies, while only
58% of schools informed students about post-secondary, volunteer, exchange and employment

opportunities in French.

Overall, the information presented in the chart suggests that schools are mainly guiding students in
relation to what students are experiencing at the moment. Opportunities in French that go beyond the
classroom as well as Grade 12 need to be shared on a continual basis with students in order for them to
see the relevance of learning and living in French today, and in the future.
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Chart 27: Strategies by which schools guide parents to support and to validate their children’s linguistic
experiences, by frequency of response

Provide information sessions andior newsletters making parents aware of | | | | | | |
the advantages of learning mere than one language and encouragingthem |
totalk aboutit with their children

Provide information sessions on topics such as 'How to help and encourage |
my child in French Immeraion’

Encourage parents to talk with their children abouttheir French Immersion |
experience

Encourage family involvementin cultural activities in the Francophene |
community thus exposingthemto other learning experiences

Inform parents about post-secondary, volunteer, exchange and employment
opportunities in French and encourage themto discuss these opportunities |
with their children

Encourage parents to validate language learning by participatingin various |
linguistic and cultural activities with their children

Strategies to Guide and SupportParents

Invite parents to volunteerin the school |

Invite parents to become aware of Canadian Parenta for French - MB and the |

services they provide
Other
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The data reveals that fewer schools provide guidance and support to parents in comparison to students
as seen in Chart 26. In fact, the two strategies that were the least present were Informing parents about
post-secondary, volunteer, exchange and employment opportunities in French (42%) and Providing
information sessions (36%). Notably, such sessions are vital in order to bring parents together and
address some concerns or issues related to the French Immersion Program. Parents must remain valued
partners in education, and schools need to nurture this partnership for the benefit of students and the
school community.

Parental involvement is a crucial piece in student validation and the development of a personal
connection to languages. Furthermore, support given to parents has a strong impact on students’
linguistic experience beyond their school years as well as their retention in the French Immersion
Program.

Provincial Report — French Immersion Program Fall 2016 47



Reflection on the Validation of Students’ Linguistic and Educational Experience

Upon completion of Section 2 of the questionnaire, schools were asked to reflect on the extent to which
they successfully validated students’ linguistic and educational experience in order to:

e support students in the development of their linguistic competencies
e build students’ confidence in their French language skills

e validate students’ French Immersion experience

e encourage students to become plurilingual members of society

This reflection included identifying successes achieved and challenges encountered in the validation of
students’ linguistic and educational experience in their school and are subsequently presented in Charts
28 and 29.

Schools were then asked to make an overall self-assessment with respect to the validation of students’
linguistic and educational experience. Hence, Chart 30 represents the schools’ perception regarding
their degree of success in validating students’ linguistic and educational experience.
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Chart 28 presents the main factors identified as successes in validating students’ linguistic and
educational experience, and demonstrates the number of responses by factor.

Chart 28: Successes in validating students’ linguistic and educational experience, showing frequency of
responses
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A - Students are more confident to speak French outside of school

B - Praise students by highlighting their achievements through monthly assemblies, newsletters, Province of Manitoba French
Immersion Diploma, certificates, community events

C - Collaboration between students

D - Students are provided opportunities to reflect on their language proficiency (metacognition)

E - Offering a rich variety of academic activities to develop their linguistic competencies and enrich content learning

F - Students continue in Senior Years in Fl, enrolment and retention is stable or growing

G - Some teachers were students in the FI Program

H - Offering a rich variety of cultural, social, citizenship and transition activities to develop their linguistic competencies

The data indicates that schools perceive their two main successes to be in the area of Student
confidence while speaking French outside of school (A — 30 responses) as well as Praising students by
highlighting their achievements through various school activities (B — 24 responses). The importance of
highlighting student achievement in the school not only validates their language learning experience but
also nourishes students’ confidence in speaking French both in and outside of the school.

In addition, Collaboration between students (C — 14 responses), whether it be among peers or students
of different grade levels, provides an authentic and purposeful context in which students communicate
in French, act as mentors, develop their confidence and feel validated while using the French language.
Furthermore, Providing students with opportunities to reflect on their language proficiency

(D - 11 responses) fosters engagement in learning and using French while developing their identity as
bilingual learners and speakers.

Other identified successes such as Offering a rich variety of French academic activities (E) as well as
Offering a rich variety cultural, social, citizenship and transition activities (H) are essential in developing
students’ linguistic competencies and their identity as plurilingual members of society, today and in the
future.
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Chart 29 presents the main factors identified as challenges in validating students’ linguistic and
educational experience, and demonstrates the number of responses by factor.

Chart 29: Challenges in validating students’ linguistic and educational experience, showing frequency of
responses and the cumulative percentages
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A - Finding bilingual experiences and cultural activities outside the school in order to provide interactions in French
B - Dual track setting creating a predominantly English environment

C - Distance and cost limit access to French resources/activities

D - Developing student motivation, confidence and building their identity.

E - Lack of parental understanding, involvement and support

F - Finding bilingual support staff (substitute, Educational Assistant, etc.)

G - Optional courses not offered in French due to small student body

H - Limited support for struggling students

| - Lack of methodology (Language and Content) regarding the dual task of FI teachers

J - Students may be influenced by those who do not value French

The challenges identified by the schools are presented in the Pareto chart above. The Pareto Principle
states that by addressing the factors that cause 80% of the challenges, strategies developed may
become more focussed and resources may be allocated more effectively. As a result, most if not all of
the remaining 20% of the challenges may also improve. The analysis of the data focuses on the
challenges that need the most attention, those that represent a cumulative value of 80%.

The data reveals that schools perceive their main challenges to be in Finding bilingual experiences and
cultural activities (A — 26 responses) as well as the Dual track setting (B — 26 responses). Linked to the
first mentioned challenge is the Distance and cost limiting access to these activities (C — 23 responses).
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The factor regarding Finding bilingual experiences and cultural activities (A) could be addressed by
initially sourcing local activities and experiences in French. If such activities are unavailable in French,
schools could develop school-based activities, and could further contemplate collaborating with
adjoining schools or school divisions in the attempt to offer additional activities and experiences.

Nonetheless, this challenge seems to be somewhat contradictory, given that schools provided a wealth
of activities in the previous subsection Impact on Student Learning where the majority of activities lend
themselves to cultural activities. There seems to be a perception in the field that cultural activities and
other activities that support academic learning are only readily found in Winnipeg and surrounding
areas. Although this may be true, it is essential that educators develop a common understanding
regarding the integration of culture into the daily lives of students as a means of enriching the academic
and linguistic learning through all subject areas as well as classroom, school, and community activities.

In addition, discussions with respect to the categories of social, citizenship and transition must also take
place, as there is little evidence in the data suggesting a clear understanding of the types of activities or
approaches that could be used to support student language proficiency. It is of the utmost importance
that educators focus continually on the seven outcomes so that every activity offered to students,
whether in an academic or a non-academic setting, directly targets specific outcomes related to student
success in the program objectives.

The challenge of a Dual track setting (B) was also reported in Section 1 when creating a French
Immersion environment as well as in Section 2 with regards to validating students’ linguistic and
educational experience. This reoccurrence only further reinforces that more work needs to be done in
order to create a linguistically rich learning environment in dual track schools.

An effort should be made to create a common understanding of the goals of the French Immersion
Program as well as the Francais course (English Program) among all school personnel in order to offer
students appropriate French activities that will target languages learning objectives in both Programs.

The challenge regarding Developing student motivation, confidence and building their identity

(D - 21 responses) proves to be somewhat contradictory to what has been previously identified as a
success. Student confidence has been described as being a success for some while a challenge for
others. This discrepancy confirms the importance of ensuring that activities offered to students target
the seven learning outcomes in the five categories (academic, cultural, social, citizenship and transition)
that were addressed in the subsection Impact on Student Learning. In addition, it is important for
teachers and students to identify the indicators of success for each outcome and to continually focus on
achieving them.

Schools are encouraged to develop strategies that reflect the local community and school culture in
order to work collaboratively with parents. The remaining challenges in the chart should be addressed
by each school and school division according to their context.
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The following chart indicates the extent to which schools perceived their level of success regarding
validating students’ linguistic and educational experience.

Chart 30: Percentage of schools indicating their level of success with respect to validating students’
linguistic and educational experience
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The data reveals that of the 104 responding schools, 62% perceived themselves as being Successful or
Very successful in validating students’ linguistic and educational experience, and 38% indicated they
were Somewhat successful.

Although many schools feel they are validating their students’ linguistic and educational experience, it is
nevertheless clear that a fairly high percentage of schools do not believe they are sufficiently supporting
students on their pathway to becoming plurilingual by developing confidence and language proficiency.

A focus on language acquisition and an understanding of methodology that supports the development
of language proficiency in all subject areas are key factors for student success in the French Immersion
Program. It is clear from the data presented in Section 2 that more emphasis should be placed on
professional learning and conversations in schools and school divisions in order to appropriately validate
students’ linguistic and educational experience.

A clear and common understanding among educators on how to enrich academic and linguistic learning
for students by means of classroom, school, and community activities is essential. It is through
discussions relating to the categories of academic, cultural, social, citizenship, and transition, that
educators will clearly comprehend which activities or approaches could be used in these various
contexts that also support the development of student language proficiency.
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Section 3

Educational Staff and Professional Learning

Section 3 provides data regarding the hiring and professional learning of educational staff in the French
Immersion Program.

As immersion schools continue to provide a quality education for students by meeting Program goals, they
also have the responsibility to create and to nurture an environment that ensures that the staff in the French
Immersion Program is supported when hired and throughout their career.

Schools and school divisions were asked to provide examples of activities that support recruitment, retention,
and professional learning of staff which contributes to the delivery of a strong French Immersion Program.
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Recruitment and Retention of Staff

The sustainability of the French Immersion Program relies on the recruitment and retention of staff as
well as succession planning in order to maintain stability and promote growth in the Program. Selecting
and retaining a team of staff members that have the necessary skills, knowledge and vision to support
student learning and decision making in a French Immersion environment is vital to the Program’s
overall success.

The subsequent 15 questions were included to ascertain the challenges faced by schools and school
divisions with regards to hiring potential teachers and administrators, the commonalities with regards to
the verification of the key competencies of potential candidates during the hiring process as well as the
supports in place in order to ensure retention of staff.

In reference to hiring potential personnel, Chart 31 indicates schools’ responses regarding the type of
positions which pose a challenge, while Chart 32 examines the type of challenges being encountered.

Chart 31: Frequency of French Immersion schools indicating that the hiring of qualified French
Immersion personnel posed a challenge by type of position
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The data indicates that 80 or more of the 105 French Immersion schools encounter challenges in hiring
qualified staff for all positions. This issue must be placed at the forefront and be addressed through
productive dialogue and collaboration amongst various stakeholders.
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Chart 32 depicts the responses that were provided as optional comments to explain the challenges
encountered when hiring French Immersion personnel.

Chart 32: Challenges in hiring qualified French Immersion personnel, by type of challenge and frequency
of responses
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From the data presented, it is evident that the main challenge experienced by 70 schools (approximately
2/3 of schools) is the Limited number of qualified applicants (A). This corroborates anecdotal evidence
from the field that there is a real challenge in finding and hiring qualified teaching personnel.

The other identified challenges, more specifically, Rural divisions struggle to find bilingual employees
(B - 24 responses), the Hiring of bilingual and trained educational assistants (C — 22 responses) as well
as Hiring bilingual specialists (D — 18 responses) simply emphasizes the fact that there is a limited
number of qualified applicants.

Further analysis of the above data reveals that the four identified challenges are linked by the difficulty
of finding and hiring bilingual staff. As a result, the frequency of school responses regarding the main
challenge, Limited number of qualified applicants (A), increases dramatically.
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Subsequent to the challenges reported in Chart 32, Chart 33 shows school divisions’ responses regarding
a divisional recruitment plan, while Chart 34 addresses the participation of school divisions in teacher
recruitment fairs.

Chart 33: Percentage of school divisions having a divisional recruitment plan or policy regarding the
hiring of French Immersion personnel
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The data reveals that despite the limited number of qualified applicants, as per Chart 32, 41% of school
divisions do not have a divisional recruitment plan or policy.

A divisional recruitment plan remains a crucial piece in maintaining stability in the French Immersion
Program. Long-term planning as well as retention of personnel should also be infused into a planin

order to ensure the delivery of a strong Program.

Chart 34: Percentage of school divisions participating in teacher recruitment fairs
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The data reveals that 86% of school divisions participate in teacher recruitment fairs.

School divisions put a lot of effort in attending such recruitment fairs. However, data in Chart 32
regarding the challenge of Limited number of qualified applicants (A) puts into question the
effectiveness of such fairs and the need for them to evolve. Today’s technology forces leaders to rethink
their recruitment plan in order to reach as many potential candidates as possible. It is evident that
school divisions can no longer depend solely on recruitment fairs to provide satisfactory results
regarding possible candidates.
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Chart 35: Number of French Immersion Senior Years schools indicating challenges with regards to hiring
by subject area
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The data reveals that 25 of 29 (86.2%) schools offering Grades 9-12 courses indicated that the hiring for
the subject areas of Sciences de la nature and Mathématiques poses the greatest challenge, and
between 13 (44.8%) and 19 (65.5%) of schools reported that they also encountered challenges in hiring
in the five other specialty areas.
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Chart 36 depicts the responses provided as optional comments in relation to the challenges in hiring
Senior Years French Immersion teachers.

Chart 36: Senior Years French Immersion schools reporting a particular challenge in hiring, by challenge
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The data reveals that 6 of the 10 responding schools indicated that Senior Years specialists were difficult
to find (A). This information reiterates the challenge of having a Limited number of qualified applicants
as reported in Chart 32.

In a similar vein, two schools mentioned that it was Difficult finding teachers with appropriate language
competencies as well as content knowledge for academically demanding Senior Years courses (B).

The remaining two of the 10 responding schools also presented a corollary to the two other challenges
by stating that there are Fewer teachers due to low student enrolments in Senior Years in rural/northern
schools limiting the number and choice of courses offered in French (C). This low enrolment plays a large
part in teacher workload, the number of courses offered, and is one of the contributing factors affecting
the number of teacher applications in these locations.

It is thus evident that there exists a connection between all three hiring challenges identified.

58 Provincial Report — French Immersion Program Fall 2016



Charts 37 and 38 indicate schools’ and school divisions’ responses regarding languages used during the
interview process, while Charts 39 and 40 examine responses in respect to verification of applicants’
competencies.

Chart 37: Number of French Immersion schools indicating the language(s) used when interviewing
potential French Immersion teachers
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The data indicates that 83 of the 105 (79%) French Immersion schools interview their potential French
Immersion teachers in both French and English; while 21 of the 105 (20%) schools interview in French
only and 1 school in English only.

It is evident that schools are aware that French Immersion teachers serve as models for students and
should have an excellent command of the language in which they will be teaching. Therefore, when
considering new staff, a candidate’s oral language proficiency in French should be assessed.

Chart 38: Number of school divisions indicating the language(s) used when interviewing potential
candidates for administrative positions in a French Immersion school
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The data reveals that 16 of the 22 (72.7%) school divisions offering the French Immersion Program
interview their potential candidates for administrative positions in both French and English, while 6 of
the 22 (27.3%) school divisions interview in English only.

The information presented above is in part reassuring but also concerning. All potential candidates
should be interviewed in both languages for they too will be serving as models for students and teachers
but also as leaders of a language Program. This in turn enhances the French setting in the school as well
as a sense of community.

Chart 39: Number of French Immersion schools verifying key competencies when hiring potential
French Immersion teachers, by competency
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The data revealed for each competency is as follows:

Competency in oral French was verified by 103 of 105 (98.1%) of French Immersion schools. Although
the majority of schools verify competency in oral French language, it is nevertheless worrisome that it is
not requested by all schools. When considering new personnel, one must take into account that French
Immersion teachers serve as models for students and should have an excellent command of the
language in which they will be teaching. Assuming that the interviewers are unilingual, another bilingual
administrator or lead teacher could become part of the interview process and assess the oral proficiency
of candidates.

Competency in written French was verified by 52 of 105 (49.5%) of French Immersion schools. Results
regarding the verification for competency in written French are somewhat disconcerting. One cannot
assume that proficiency in French oral language is transferable to one’s written language, thus a teacher
could be proficient in one area but not the other. We should be reminded that French Immersion
teachers serve as models for students and that the learning of a language is attained through different
forms (oral and written).
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An understanding of the philosophy of second language acquisition and methodology was verified by
86 of 105 (81.9%) of French Immersion schools. Even though a considerable number of schools verify for
an understanding of the philosophy and methodology of second language acquisition, it is necessary to
contemplate the following two elements when considering new personnel: not all teachers proficient in
French have the teaching methods that will allow them to be effective in the French Immersion
classroom, and not all teachers have the French skills required to be effective French Immersion
teachers.

An understanding of how to integrate francophone cultures and validate students’ bilingual
experience was verified by 63 of 105 (60%) of French Immersion schools. Information in upcoming
Section 4 of this provincial report affirms a significant loss of student population as French Immersion
students move through the school system, from Kindergarten to Grade 12. Yet, not all schools verify for
the understanding of validating students’ linguistic experience, a crucial piece which impacts retention.
Chart 19 of this report also maintains that schools offer numerous cultural activities to enrich the school
environment. But yet, surprisingly, 40% of schools do not verify for an understanding of how to
integrate francophone cultures.

Having stated the above, it is essential to verify the 4 key competencies when hiring teachers in order to
provide a quality language program which in turn supports students’ linguistic and educational
experience. If the hiring of teachers with all of the required competencies proves difficult, school
divisions need to ensure that once hired, teachers gain the required skills by attending various types of
professional learning. School administrators are thus responsible in ensuring the follow up with all
teachers needing this ongoing professional learning.
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Chart 40: Number of school divisions verifying for six key competencies when hiring potential French
Immersion administrators, by competency
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The data indicates that generally all six competencies are verified by most of the 22 school divisions
when interviewing potential administrators with the exception of written French. Hence, written
competencies in French should be verified due to administrators serving as models for students as well
as teachers. Furthermore, another area that might require additional focus is the capacity to advocate
for the French Immersion Program especially in a dual track setting.

When schools administrators possess the knowledge and skills of the six key competencies listed above,
they are better equipped to provide leadership in the school community, support teachers regarding
methodology and current teaching practices while encouraging the development of students’ linguistic
competencies as well as their identity as plurilingual members of society.
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Charts 41 and 42 indicate schools’ and school divisions’ responses regarding the support they provide to
newly hired French Immersion teachers, while Chart 43 is in respect to school administrators. Such
supports are essential for the integration of new teachers in classrooms and could increase the
probability of retaining these teachers.

Chart 41: Supports in place for newly hired French Immersion teachers as identified by the 105 French
Immersion schools, showing frequency of responses
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The data indicates that the most common support offered is mentorship (A - 75 responses) while the
remaining supports have much lower number of responses. Supporting new teachers to the profession
enables them to be successful in the classroom, fosters a sense of belonging in the school, and
contributes to their retention. School administrators are thus responsible for ensuring that a variety of
professional learning opportunities are in place, however data indicates that there exists a limited
variety in the type of supports offered at the school level for new teachers. Although mentorship is the
easiest support to organize, the results are difficult to predict as they are a function of two individuals
buying into it. Unless there is a formal process in place at the school, this model is very inconsistent in
terms of the results it produces. A well established mentorship program should not limit itself to a
teacher’s first year in the profession, but rather encompass specific goals and strategies where
scaffolding occurs in order to guide and respond to the needs of new teachers. In this respect, teacher
retention could be addressed.
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Chart 42: Supports in place for newly hired French Immersion teachers as identified by the 22 school
divisions offering the French Immersion Program, showing frequency of responses
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The data reveals that the supports most commonly offered by school divisions are mentorship

(A - 13 responses) and a variety of professional learning opportunities such as language classes,
methodology, assessment and networking (B — 11 responses). It has also been revealed that school
divisions offer support through a divisional language consultant where observation of classes with
debriefing and suggestions, dedicated professional learning time, lesson modelling and co-teaching
opportunities were offered (C - 9 responses). However, not all school divisions have the resources to
offer the support of a divisional language consultant/coordinator. In addition, school divisions offered a
divisional orientation session which did not necessarily have a specific French Immersion component
(D - 8 responses).

The above data seems to indicate that school divisions offer some support for newly hired French
Immersion teachers. Schools and school divisions need to share this responsibility and recognize that
the French Immersion Program has specific needs that differ from the English Program. Although some
professional learning does occur at the divisional level, in most instances a French Immersion
component is lacking and the specific needs of new French Immersion teachers are not entirely being
addressed.
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Chart 43: Supports in place for newly hired French Immersion administrators as identified by the
22 school divisions offering the French Immersion Program, showing frequency of responses
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The data reveals that school divisions offer support through French administrator meetings or groups
(A - 7 responses), and some divisions have a Divisional language consultant in place (B — 6 responses),
while the three remaining supports (C — E) were each mentioned 4 times by the responding school
divisions.
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Charts 44 and 45 indicate school divisions’ responses regarding the offering of a leadership program.

Chart 44: Percentage of school divisions offering a leadership program
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The data indicates that 82% of school divisions offering the French Immersion Program provide a
leadership program for their teachers who are considering positions as school administrators.

However, based on Chart 45 below, none of these leadership programs have a French Immersion
component.

Chart 45: Percentage of the divisional leadership programs that have a French Immersion component
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Given the information from the chart above, it is quite concerning that none of the school divisions
provide a French Immersion component in their leadership program.
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Professional Learning

All educators, teachers and administrators, need to be aware of research, issues and innovations related to
their respective roles and responsibilities towards the French Immersion Program. Teachers need to stay
informed of research in the area of second language acquisition and pedagogical resources that are available.
One must recognize the importance for French Immersion teachers to have access to professional learning
opportunities that meet their needs as educators in a French Immersion Program.

Since French Immersion teachers are in limited supply, many new teachers are hired without necessarily
having acquired all the competencies mentioned previously. Given this situation, professional learning
opportunities become paramount in ensuring that teachers gain the skills required.

The subsequent 4 questions were included to ascertain schools’ priorities regarding French Immersion
professional learning by looking at grade groupings as well as the type of professional learning
opportunities sought by teachers.

Chart 46 indicates the schools’ responses regarding educational staff members, while Charts 47 and 48
examine responses in respect to teachers.

Chart 46: Number of educational staff members (other than classroom teachers) that have participated
in professional learning opportunities related to French Immersion in the 2013-2014 school
year, by position
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When considering data from Chart 46, it is important to note that personnel in schools may vary due to
the fact that not all schools have a vice-principal and the number of educational assistants widely
depends on students’ needs.

The data indicates that the majority of school principals, 72 of the 105 (68.6%), and some resource
teachers, 58 of the 105 (55.2%), participated in some type of professional learning opportunity related
to the French Immersion Program. Although the majority of school principals took part in professional
learning, it is nevertheless surprising that 31.4% of administrators did not attend a learning opportunity
related to the French Immersion Program.
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Apart from the positions of principal and resource teacher, very few other non teaching staff had any
professional learning related to the French Immersion Program. It is essential that all educational staff
participate in professional learning opportunities related to French Immersion in order to acquire the
knowledge and skills necessary to offer, support and maintain a high-quality program.

Chart 47: Number of French Immersion teachers having participated in professional learning activities
offered in French in the 2013-2014 school year, by type of professional learning activity (as
reported by the school)
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The data reveals that the most common types of professional learning activities attended by the
teachers are Network and planning (821 responses), Professional development days in French that
enhance the delivery of the French Immersion Program (800 responses), and Professional learning

communities (771 responses).

In addition, many teachers (586 responses) participated in French Immersion conferences. Other
professional learning activities identified by fewer schools are Mentorship (235 responses) and French
language courses (100 responses). This is the second time that mentorship has been mentioned. The
data from Chart 41 also identified Mentorship as the main support offered to new teachers. In reference
to French language courses, there may be an increase in teacher participation in these types of courses
in the future given that French Immersion schools maintain that hiring qualified staff poses a challenge
due to the difficulty in finding teachers with appropriate language competencies and content knowledge
as reported in Charts 31, 32 and 36 of this report.
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Chart 48: Percentage of French Immersion teachers who participated in professional learning activities
related to the French Immersion Program in the 2013-2014 school year, by grade levels
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The data indicates that there is a high percentage of Kto 4 (95%) and 5 to 8 (91%) teachers that
participated in professional learning activities related to the French Immersion Program, and that there
was a slight drop in the percentage (85%) among Senior Years teachers.
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Chart 49 reveals schools’ responses in respect to the type of professional learning opportunities. Please note
that there are proportionately fewer Senior Years schools than Early and Middle Years French Immersion
schools.

Chart 49: French Immersion professional learning priorities of schools, by frequency of responses and
grade groupings
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The data reveals that the seven main professional learning priorities are as follows: Development of
reading skills (119 responses), Development and assessment of students’ oral proficiency (87 responses),

Mathématiques (73 responses), Assessment and report cards (55 responses), Frangais (53 responses),

French Immersion philosophy and methodology (41 responses), and Validation of students’ bilingual
experience (39 responses).

Upon further analysis, the following chart illustrates the ranking of professional learning priorities by
grade groupings. It should be noted that there are fewer Senior Years schools resulting in fewer

responses.
Rank Early Years (EY) Middle Years (MY) Senior Years (SY)

Development of reading skills Development of reading skills Developr’nent and f;\s_sessment of

1 B8 respenses) 54 reseress) students’ oral proficiency
P P (22 responses)
D
, . evelopr’nent EIE gs_sessment o Validation of students’ bilingual
2 Mathématiques (36 responses) students’ oral proficiency .
experience (14 responses)
(36 responses)
Development and assessment of . .
3 " , . Development of reading skills
3 students’ oral proficiency Mathématiques (32 responses)
(12 responses)

(29 responses)
4 Assessment and report cards Assessment and report cards Assessment and report cards

(24 responses) (22 responses) (9 responses)
5 Frangais (23 responses) Frangais (21 responses) Frangais (9 responses)
6 French Immersion philosophy French Immersion philosophy French Immersion philosophy

and methodology (18 responses) and methodology (17 responses) and methodology (6 responses)
7 Validation of students’ bilingual Validation of students’ bilingual Mathématiques and other

experience (10 responses) experience (15 responses) (5 responses)

This analysis shows that the ranking of professional learning priorities is similar in Early and Middle
Years, and differs slightly at the Senior Years. Early, Middle and Senior Years have all identified
Development of reading skills as well as the Development and assessment of students’ oral proficiency in

their first three priorities, while Mathématiques seems to be more of a priority in the Early and Middle

Years. In addition, Validation of students’ bilingual experience is reported as being the second priority in

the Senior Years but ranks seventh in the Early and Middle Years. A focus on validating students should

occur throughout their plurilingual experience and must not be limited to the Senior Years, since
validating students linguistic experience nurtures the development of their identity, influences

retention, and enhances the sense of community inside and outside school. Truly understanding one’s

own identity is developed with guidance and through time, and should commence as early as
Kindergarten.
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Reflection on Educational Staff and Professional Learning

Upon completion of Section 3 of the questionnaire, schools were asked to reflect on the extent to which
they successfully supported their educational staff and offered appropriate professional learning
opportunities that enabled them to:

e support students in the development of their linguistic competencies
e validate students' French Immersion experience
e encourage students to become plurilingual members of society

This reflection included identifying successes achieved and challenges encountered while empowering
their educational staff in delivering a strong French Immersion Program and are subsequently presented
in Charts 50 and 51.

Schools were then asked to make an overall school self-assessment with respect to educational staff and
professional learning. Hence, Chart 52 represents the schools’ perspective regarding their degree of
success in the hiring and supporting of staff.
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Chart 50 presents the main factors identified as successes in hiring and supporting educational staff, by
factor and frequency of responses.

Chart 50: Successes in hiring and supporting educational staff, by factor and frequency of responses
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O Frequency
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Frequency of Responses

A B c D E
Successes

A - Professional collaboration between teachers at the school and school division level

B - Professional learning offered to all teachers that support the development of student’s linguistic competencies
C - Very supportive and collaborative staff

D - Administration attends job fairs in early February in order to start the hiring process

E - Support teachers in the teaching and assessment of literacy and numeracy

The data indicates that schools perceive their two main successes to be in the area of Professional
collaboration (A - 43 responses) as well as Professional learning (B — 30 responses). While 1 success
pertains to the hiring process (D), 4 of the 5 successes identified relate to professional learning
opportunities (A, B, C, and E). Nine schools reported attending Job fairs in early February (D); however,
this may simply be considered a strategy rather than a success as the effectiveness of such fairs is
questionable, as per Chart 34. Upon observation of the reported successes, they all reflect strategies
implemented by schools; however revealing the outcomes of these strategies may have been more
pertinent.
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Chart 51 presents the main factors identified as challenges in hiring and supporting educational staff, by
factor and frequency of responses.

Chart 51: Challenges in hiring and supporting educational staff, by frequency of responses and
cumulative percentages
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Challenges

A - Limited pool of qualified candidates

B - Distance in rural/northern communities (recruiting, time/cost of professional learning).
C - Inconsistent professional learning offered to teachers in French

D - Lack of French linguistic competency of staff

E - High staff turnover limits stability and continuity

F - Difficulty finding French speaking educational assistants and substitute teachers

G - Faculty of education students are unprepared for today’s French Immersion Program
H - Lack of appropriate French teaching resources

[ - Lack of opportunity to meet as a French Immersion team in schools

J - Staff defer to English when speaking to staff or students

K - Ensuring the administration in French Immersion schools are knowledgeable and have experience in the French
Immersion Program

The challenges identified by the schools are presented in the Pareto chart above. The Pareto Principle
states that by addressing the factors that cause 80% of the challenges, strategies developed may
become more focussed and resources may be allocated more effectively. As a result, most if not all of
the remaining 20% of the challenges may also improve. The analysis of this data focuses on the
challenges that need the most attention, those that represent a cumulative value of 80%.

The data reveals that schools perceive their main challenge to be a Limited pool of qualified candidates
(A - 64 responses). This reality is only exacerbated in rural and northern communities in regards to
hiring and retaining staff and further confirms the anecdotal evidence from the field. It is evident that
this challenge affects the quality of and accessibility to the French Immersion Program. The remaining
20% of challenges (B — K) should be addressed by each school and school division according to their
context.
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According to the data, schools are faced with more challenges than successes, as they reported
11 challenges regarding educational staff and professional learning compared to 5 successes that were
presented in Chart 50.

The following chart indicates the extent to which schools perceived their level of success regarding
recruitment and professional learning of staff to ensure the delivery of a strong French Immersion
Program.

Chart 52: Percentage of schools indicating their level of success in empowering their educational staff
to deliver a strong French Immersion Program

20% 54% 26%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Percentage of Schools

OUnsuccessful DO Somewhatsuccessful OSuccessful O Verysuccessful

The data reveals that of the 102 responding schools, 80% perceive themselves as either being Very
successful (26%) or Successful (54%) in empowering their educational staff in delivering a strong
program, whereas 20% indicated they were Somewhat successful. These findings seem encouraging, but
are nonetheless contradictory to other data presented in this section. As there are only a few successes
highlighted in the data, the 80% success rate is questionable since it seems entirely linked to providing
teachers with professional learning opportunities. Given that there is a limited pool of qualified
candidates, schools and school divisions could be attributing their success to effective collaboration with
current staff. It is evident that further work is required in order to support, recruit, and retain qualified
educators thus contributing to the delivery of a strong French Immersion Program.
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Section 4
Student Enrolment Trends

Section 4 provides data regarding student enrolment trends in the French Immersion Program.

In today’s global world, increased plurilingualism among students is an important issue. Recruitment
and retention of French Immersion students are vital to the success of this Program and are key
indicators of its full implementation. A firm commitment to provide the best possible learning conditions
for students will contribute to the quality of the French Immersion Program, thus long-term growth.

Schools and school divisions were asked to provide information on how they monitor enrolments and
enrolment trends at all levels, as well as addressing related issues to ensure Program stability, such as
supporting struggling learners, promotion, entry points, transition and public visibility.

To provide a more comprehensive profile of the implementation of the French Immersion Program
across Manitoba, previously collected enrolment statistics for the 2013-14 school year as well as
enrolment trends over an 11 year period are first presented in this section. The analysis of the
guestionnaire responses follows.
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Provincial Enrolment Statistics

The following provincial statistics provide a portrait of enrolment and enrolment trends for the French
Immersion Program for the 2013-2014 school year as well as an overview of an 11 year period from
2003-2004 to 2013-2014. These statistics are presented in the same format as the individual school and
divisional statistics included in the Administrator’s Guide. Additional charts, showing enrolment data by
school division, have also been included.

Current Year Observations:

Chart A

Enrolments

Manitoba Enrolments by Gender
2013-2014
French Immersion Program
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e Chart A shows that the number of students enrolled per grade diminishes as the grade level

increases. This is very different from the distribution of Manitoba’s total public school enrolments by
grade where there is a relatively equal number of students at each grade level.

Furthermore, Chart A demonstrates that the distribution of French Immersion enrolments by grade
and gender shows the predominance of females over males at each grade level. This is very different
from the distribution of Manitoba’s total public school enrolments by grade and gender where there
are more males than females at each grade level.

Other Key Current Year Observations:

Excluding Pre-Kindergarten and Special Education enrolments, Manitoba’s 2013-2014 total public
school enrolment was 178,217 students. Thus, the French Immersion Program represented 12.4 % of
Manitoba’s total public school enrolment.

In 2013-2014, of the 22,106 students in 105 schools, 11,277 students (or 51%) were enrolled in

37 single track French Immersion schools, while 10,829 students (or 49%) were enrolled in 68 dual
track French Immersion schools. Although there are fewer single track French Immersion schools,
these schools have a greater number of enrolments than the dual track schools.
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e With respect to the above 22,106 French Immersion students, the vast majority of them, 21,674 or
98% entered the Program in Kindergarten or Grade 1, while 134 students (or 0.6%) started in Grade 4
and 298 students (or 1.4%) entered in Grade 7. This shows that if a student misses the opportunity of
starting the French Immersion Program in Kindergarten or Grade 1, there are few opportunities to
enter the Program in midstream.

e Also, 17,074 (77.2%) of the 22,106 French Immersion students were from the metropolitan Winnipeg
region, 4,002 students (18.1%) were from rural school divisions, and 1,030 students (4.7%) were from
northern school divisions. Comparatively, the overall public school population had 94,055 students
(54.3%) from metropolitan Winnipeg, 62,690 students (36.2%) from rural divisions and 16,470
students (9.5%) from northern school divisions. This data clearly shows that the French Immersion
Program in Manitoba is largely an urban phenomenon.

e To provide more details on the regional breakdown of French Immersion enrolments, Chart B below
shows the distribution of French Immersion enrolments by school division in school year 2013-2014.
The six (6) urban school divisions have the largest groupings of French Immersion students from
19.5% in the Louis Riel School Division to 6.6% in the St. James-Assiniboia School Division. The next
four (4) school divisions: Seine River (5.5%), Brandon (3.3%), Sunrise (3.2%), and Lord Selkirk (2.0%)
are either school divisions close to Winnipeg, or urban centres outside of Winnipeg. The remaining
school divisions are either “rural” or “northern”.

Chart B

French Immersion Enrolments by School Division
as a % of total Manitoba French Immersion Enrolment
2013-2014
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e Another interesting statistic is the concentration of French Immersion enrolments within each school
division; that is, the proportion of French Immersion enrolments as a percentage of each school
division’s total public school Kindergarten to Grade 12 enrolment (i.e. excluding Nursery and Pre-
Kindergarten as well as Special Education enrolments). Chart C below presents the “concentration”
data for each school division offering the French Immersion Program. Louis Riel School division
(30.0%) and Seine River School Division (29.8%) have the largest concentrations of French Immersion
students within their school division boundaries. It is interesting to note that the Winnipeg School
Division which had the second largest grouping of French Immersion students provincially
(3,890 students or 17.6% of total French Immersion enrolments) had the tenth (10™) largest
concentration of French Immersion students within its boundaries at 11.7%.
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Chart C

Concentration of French Immersion Enrolments within each School Division
2013-2014
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Historical Data — Observations over Time

Chart D presents French Immersion enrolment by grade, as well as the number of French Immersion
schools, for the school years 2003-2004 to 2013-2014. Over this period, Manitoba’s total French

Immersion enrolment increased from 17,249 to 22,106, a difference of 4,677 students representing a
percentage increase of 26.8%.

Provincial Report — French Immersion Program Fall 2016 79



Chart D

¥'CT
LT¢ 8LT
0‘00T
90T ¢¢

8¢L¢LT

687 S

LTC 8LT
[ejoL

90T ¢¢
AT AT4
06¥ 0C
veL 6T
€0T 6T
29S8 8T
¥1¢ 8T
T/8 LT
¥09 LT
6V LT
6v¢ LT

[eiol

1%
:[e1oL g (¥T-€102)

cld

€e0LT
9ge
69€.LT
1

LE6
686
986
€8
L6
[43%
9€8
€98
658
8¢8
€98

¢t

¢TI

0c6eT

81¢

8ecrT

T

600T
086
V0T
666
G998
SE6
T€6
16
T¢6
088
088

T

2L
¢0T09
L'6T
2114

T/6€T
0se
Teevt
0T

ceTl
.01
60T
€0TT
8901
¢S6
¢10T
LE0T
956
6.6
vc6

0T

4

4

4

4

4

4

% 0'etT % VLT
Tlelol g (¥T-€102) 10825 i re1oL g (PT-€T02) 80859
[e1ol 14 % '8¢ ‘el 14 % 6'TS
e c1-6 88¢9 | 8-G VOrTT
0¢8ET Y162T 8G9¢T /8S¢T f4274" et evect 9T/¢1
7S¢ 6¢€ yAS14 90V ($14% 8¢y 9cvy T10S
V.LTVT 80€ET STTET €66¢T 168¢T ¥.8¢T 69.¢T LTCET
6 8 L 9 S 14 € 4

9/2T €yl OIST 989  6T.T  /G6T  GE0Z  2eee
v/TT 96T 9T  6.ST  969T  €08T 0202  2vig
v/TT €621 6vyT  veST €91 €41 /88T 6212
€6TT  692T 02T 9/¥T  2¢I9T  Sv.T  vS8T  2l6T
8/TT €921  60€T 99T  8YST  €89T  €6.T  GE6T
6vTT  T/2T  TOST  6€€T  9svT  G€9T  2viT  068T
/50T /€21 9S€T  /€€T €T vIST  GT.T  GEsT
0/0T  €STT  TOST  9/€T  ¥IvT  99¥T  ¥6GT  €08T
¥ZTT €Il 82T O2€T  GSYT  S8IST  2GST 9897
6¥0T  60cT  /TeT  €GeT LTy €6ST 1291 1891
8/0T  96TT  T/e¢T  OveT  [g€T  68vT  GT9T  OELT
6 8 i .9 .S v € 2
3avyo

¥T02-€T0ZC 01 ¥00Z-€00C SIeaA |00YydoS
(Auo sjooyas a1gnd) egonuey
(uoireanp3 [e1oads Buipnjoxa) apelb pue Jeak jooyas Ag
weiboud uoisidww] Yydouad4 9y} ul SUapnis Jo JaquinN

1%
:reloL g (¥T-€102)

4

- [e10l 14 %
=]

LOTET
GES
CroET
T

885¢
6TvC
6vce
98T¢
¥50¢
T10C
800¢
261
66T
08T
9181

4

A

T..2T
SES
90€€ET
A

[4c1°14
99v¢
L6¢c
45174
¥60¢Z
6961
€961
9561
€061
161
0281

A

‘|lo4ua ‘wbd ysibug - gn :srenba
‘swbd "wwy + "ueld - g\l : shuiw

S0T
70T
€07
[44)
T0T
66
86
16
L6
L6
16

$]00Y2S
J0 "ON

JuawioJua [e1ol - giN

:(sjuawijoldua "whd sredue.d '|oxa) siuawijoius welboid ysiibug [e1o1 01 sjuaw|olus uoisiaww] youai4 bulredwod sisAjeue pajel1ap #T0Z-ST0Z JeaA |00YydS

¥10Z-€T0C
€102-¢T10C
¢T0C-TT0C
TT0C-0T0C
0T0¢-600¢
6002-800¢
800¢-200¢
£00¢-900¢
9002-500¢
G00Z-700C
¥002-€00¢

SIea\
|00y2s

Fall 2016

Provincial Report — French Immersion Program

80



Chart E

Manitoba Enrolments by Grade Groupings
2003-2004 to 2013-2014
French Immersion Program
25000
O K-4 @ 5-8 0 9-12
20000 4354
- 4217 197
. i 4252 199
. — (" 4108 208 =
v 4058 208 |
g 2880 3836 ) 21,2 —
] 3745 3746 3860 21,1 2y —
S 15000 ot 215 21,9 21,7 ||
5 : , — 6288
: L | [ —— 6147 284
g ] 5903 0
H 5486 77 288 :
g 5347 288
i s146 5244 5343 287 S
@ 5034 5096 o5 293 288 —
S 10000 292 &3 292 S
E e —
5 L L [ —
S [
=
w
11464
10850
5000 s03s 9247 9550 9949 1::35 el 519 [
8470 8587 8598 8743 P o 50,0 504 2
49,1 49,3 488 489 ” 4
0 e T
2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013
School Year

e Chart E above presents the distribution of French Immersion enrolments by grade groupings (Early
Years K-4, Middle Years 5-8, and Senior Years 9-12) by school year for the 2003-2004 to 2013-2014
school year period, the chart clearly shows that as French Immersion enrolments increased over
time, the distribution in percentage terms for the 3 grade groupings have remained relatively the
same, showing small increase in each grade grouping.

e Chart F below presents essentially the same data, except the French Immersion enrolment by school
year is broken down by gender instead of grade groupings. It also shows the progression over time of
the percentage or proportion of French Immersion students as compared to the total provincial
public school K-12 population.

e From Chart F we clearly see that this proportion showed an important increase from 9.3% to 12.4%
during this period.

e Female enrolments have also been greater than that of their male counterparts for each school year
over the period and represent approximately 55% of total French Immersion enrolments.
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Chart F

Manitoba Enrolments by Gender
also Showing French Immersion as a % of Total Enrolments
2003-2004 to 2013-2014
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e Chart G below presents data on the change in French Immersion enrolments by school division over
the last five (5) school years. The school divisions showing the largest increases in absolute numbers
are all urban school divisions. Louis Riel School Division and Winnipeg School Division showed the
largest increases with 732 and 615 students respectively.

e During this 5 year period, three (3) school divisions experienced losses in French Immersion
enrolments: Kelsey (-6), Flin Flon (-8) and Mystery Lake (-51). Mystery Lake’s large loss was due to
the DSFM’s opening of a Frangais school in Thompson (Ecole La Voie du Nord) in September 2009.

Chart G

Change in French Immersion Enrolment by School Division over 5 years
2008-2009 to 2013-2014
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e Chart H below presents the percentage change in French Immersion enrolments by school division
over the last 5 school years. The two (2) school divisions showing the largest percentage increases
from 2008-2009 to 2013-2014 are Interlake School Division and Border Land School Division which
have each experienced relatively “new” development in their respective French Immersion
programs. Because they both had lower, initial enrolment values, their respective percentage
increases are inflated.

e [tis noteworthy that school divisions with more established French Immersion programs such as:

Louis Riel, River East Transcona and Seine River are showing increases of over 10%: 20.5%, 13.7% and

12.9% respectively.
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French Immersion Enrolment as a Percentage of Manitoba Total Public School Population by Grade

School years 2003-2004 versus 2013-2014

Grade 2003-2004 (%) 2013-2014 (%) Difference
K 14.8 19.2 4.4
1 14.2 19.0 4.8
2 13.0 17.6 4.6
3 11.7 15.9 4.2
4 10.6 15.2 4.6
5 9.5 13.3 3.8
6 8.8 12.6 3.8
7 8.7 11.5 2.8
8 8.2 10.7 2.5
9 7.1 9.0 1.9
10 6.3 7.9 1.6
11 6.2 7.1 0.9
12 5.1 5.4 0.3
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e The summary table above presents French Immersion Program enrolments by grade as a percentage
of Manitoba’s total public school population (excluding pre-kindergarten and special education),
school year 2003-2004 as compared to school year 2013-2014. The data shows that at all grade levels
French Immersion enrolments as a proportion of total public school enrolments are increasing.
However, as the grade levels go up, the increase in the proportion diminishes. The data also shows
that at all grade levels, French Immersion enrolments have been growing at a rate greater than that
of public school enrolments overall.

e Despite increases in French Immersion enrolments, the data from Charts A and I, which show
decreasing French Immersion enrolments by grade in absolute numbers and decreasing percentages
of French Immersion enrolments as a percentage of the total public school population by grade,
suggest a retention problem with French Immersion enrolments which requires further analysis.

e ChartJ below shows two (2) Kindergarten cohorts: the first starting in school year 1996-1997 and
finishing (or graduating) in school year 2008-2009; the second, starting in school year 2001-2002 and
finishing (or graduating) in school year 2013-2014. The chart demonstrates the enrolment level of the
cohort in each grade over each school year as the students advanced through the French Immersion
Program.
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e This table reveals that there were 1,958 French Immersion students who started in Kindergarten in
1996-1997, but only 932 (or 47.6%) were enrolled in Grade 12 thirteen years later in 2008-2009
despite new enrolments in Grades 4 and 7. Similarly, there were 1,851 French Immersion students
who enrolled in Kindergarten in 2001-2002, but only 937 (or 50.6%) were enrolled in 2013-2014
thirteen years later despite new enrolments in Grades 4 and 7.

e Briefly, the data reveals that the French Immersion Program loses approximately half of its students
as they move from grade to grade through the school system until completion in Grade 12, and this,
despite new students entering the French Immersion Program in Grade 4 and in Grade 7.
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e Chart K below examines the retention/attrition issue by grade intervals over a 5 year period and over
a 10 year period from school years 2003-2004 to 2013-2014. The data reveals that, apart from small
enrolment increases between Kindergarten and Grade 1, there is a continuous loss of students from
Grades 1 to 12, with a small improvement when comparing the 5 year to the 10 year moving average
data. The largest losses occur between Grades 8-9, 9-10 and 10-11.

Chart K

Manitoba Retention Data by Grade Intervals
2003-2004 to 2013-2014
French Immersion Program
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-10,0%

K-1 1-2 2-3 3-4 4-5 5-6 6-7 7-8 8-9 9-10 10-11 11-12
[l 5 Year Average 4,3% -3,7% -4,7% -3,6% -4,9% -4,4% -3,0% -3,1% -8,6% -6,6% -6,7% -1,7%
[=10 Year Average 3,0% -5,2% -5,3% -4,5% -5,0% -5,1% -2,4% -4,4% -8,4% -7,4% -6,7% -3,1%

Grade intervals

Conclusions:

e French Immersion Program enrolments are growing at a rate greater than that of the overall K to 12
public school population. However, the French Immersion Program is losing nearly half of its
Kindergarten students by the time they reach Grade 12. This phenomenon requires further
investigation in the field.

e The predominance of female enrolments over male enrolments at all grade levels, especially after
Grade 8, in the French Immersion Program may also be interesting to study in greater detail.

e The predominance of dual track French Immersion schools representing nearly half of total French
Immersion enrolments given the issues related to the full implementation of the French Immersion
Program may also be the subject of continued conversations.
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The following information presents data regarding student enrolment trends that was gathered
through the questionnaires.

The subsequent 12 questions were included to ascertain: the possibility of overcrowding in Manitoba
French Immersion schools due to increased enrolments, the effectiveness of the current entry points
into the French Immersion Program, the commonalities among schools and school divisions with respect
to the promotion of the French Immersion Program, and the main reasons for attrition by grade level.

Chart 53 presents the school divisions’ perspective regarding overcrowding in their schools.

Chart 53: Percentage of school divisions experiencing overcrowding in their French Immersion schools
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The data indicates that 41% of school divisions are experiencing overcrowding in their French Immersion
schools. As stated in the provincial enrolment data presented previously in this section, student
enrolment in the French Immersion Program continues to increase in all areas of the province;
confirming the viability and success of the Program. However, the lack of space in offering the Program
leaves school divisions with the challenge of reorganizing their schools in order to meet the needs of the
community.

Visibility and Communication

Charts 54 and 56 examine the schools’ responses regarding activities that value and promote the
Program and influence student enrolment trends, while Charts 55 and 57 explore responses with
respect to school divisions.

Chart 54: Percentage of schools that organize activities to recruit and retain students in the French
Immersion Program

1% 23%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Percentage of Schools
O Percentage of schools that replied "Yes" O Percentage of schools that replied "No"
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The data reveals that 77% of the 105 schools organize activities to recruit and retain students in the
French Immersion Program and promote the Program by communicating various types of information to
parents and the community, whereas 23% of schools are not involved in such activities. Future dialogue
in school divisions is needed regarding the value of promoting the French Immersion Program as a
means of recruiting, retaining, validating students’ linguistic and educational experience, building the
school community, and establishing a greater understanding of the Program.

Chart 55: Percentage of school divisions that organize activities at the divisional level to recruit and
retain students in the French Immersion Program

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Percentage of Divisions
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The data reveals that 50% of the 22 school divisions organize activities to promote the French
Immersion Program. Undoubtedly promotion is vital to recruitment and retention of students, and
impacts the success of the Program. Therefore dialogue amongst stakeholders regarding the value of

the learning of languages as part of today’s global world as well as its implications on divisional planning
is necessary.

Chart 56 reflects the schools’ responses regarding promotional activities offered that value, and thus
promote, the French Immersion Program and influence student enrolment trends. Schools were asked
to identify a maximum of 5 activities along with the grade grouping as well as the target audience.
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Chart 56: Activities organized by schools to promote the French Immersion Program in the 2013-2014

school year

When considering data from Chart 56, an activity can target more than one audience, resulting in the
total number of activities being less than the totals reflected under target audience.

Promotion of the French Immersion Program (Schools)

Activities

Target audience

Students

Parents of new
students

Parents of
existing
students

Community

Newcomers to
Canada
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EY | MY | SY
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Information sessions/discussion

groups (93) Information evenings,
open house, welcome day, PAC, café
frangais, etc.

51|20 | 7

19 | 13 | 3

Enrichment activities (82)

French cultural day, festivals,
culturama, olympiques, arts, guest
speakers, performers, divisional rally,
divisional debate, cultural trips, student
exchange, semaine de la francophonie,
radio, etc.

34 | 52

25

17 1 23 | 3

Transition initiatives (47)
School visit, presentations, incoming
student activities, pathway planning,
tour of USB, CPF activities (French for
life), etc.

29

Showcasing student

achievement (29)

Celebration of learning days,
assemblies/announcements-student-
led, spectacle, school band,
Remembrance Day ceremony-student-
led, portfolio, art display, etc.

10 | 11

17 | 16

Promotional material (22)
Posters, newspaper articles, brochure,
divisional and school newsletters, video,
website, local media, CPF, etc.

11| 2 1

Supports for students (12)
Kinderstart/3 year old clinic, French
Immersion Support Lead Teacher, new
courses, better course selection,
homework club, summer camp, etc.

Community building (12)
Community BBQ, Soirée familiale,
movie night, weekend outing, literacy
evenings, Halloween soirée, etc.

10| 8

Subtotal

63 |119
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67129 | 9

74171 | 9

36 |29 | 8
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Chart 56 reveals that the two primary promotional activities offered by schools are Information
sessions/discussion groups (93 activities) and Enrichment activities (82 activities), while the least
frequently offered are Supports for students (12 activities) and Community building (12 activities).

In addition, most activities were geared towards Students (221 activities) as well as Parents of existing
students (154 activities), while few activities targeted Newcomers to Canada (7 activities). Data further
indicates that the majority of activities pertain to Early Years (246 activities) and Middle Years

(249 activities), while fewer activities are offered at the Senior Years (65 activities).

Information sessions mainly involved Kindergarten information evenings as a means of promotion.
These types of information sessions should be more varied in nature and take place more frequently at
the Middle and Senior Years levels in order to retain students as they advance through the Program.

Due to the French Immersion Program being somewhat unfamiliar to immigrant families and the fact that
EAL students now represent 6% of Manitoba’s total French Immersion enrolment, as per Chart 12, it is clear
that additional activities are required in order to promote a full understanding and appreciation of the
Program. It is evident that Newcomers require support in all areas and more specifically, student supports
are required to successfully transition into the Program. Yet, no reported activities targeted specifically
Newcomers.

As for Enrichment activities, they were dealt with in great detail in Section 2, but in that section the
target audience was not considered. Chart 56 reveals that Enrichment activities mainly target students
at all levels by engaging them in French cultural and linguistic activities. These activities also provide an
opportunity for parents and the community to validate students’ language learning experiences in an
“out-of-classroom” context and help to promote the French Immersion Program.

Furthermore, Transition initiatives are vital in supporting parents and newcomers and should not be
limited to Middle Years students. Transition activities between school levels, from Early to Middle Years,
Middle to Senior Years, and Senior Years to Postsecondary, are crucial as they reduce student anxiety,
provide continuity in students’ linguistic and educational experience, involve parents in their child’s
education, and impact student retention.

As per Section 2, highlighting student achievement was listed as one of the main successes, yet
Showcasing student achievement is one of the least organized activities in the Senior Years. Although
these activities occur at the K to 8 levels, it is essential that they continue at the Senior Years for
validation of students’ success plays an important part in their retention in the French Immersion
Program. Meanwhile, it also provides students with encouragement in pursuing their language learning
experience beyond school grounds and helps to develop their identity as plurilingual members of
society; today and in the future.

Even though Community building is reported as having the least activities, it is without a doubt an
essential element in sustaining enrolment. Activities which contribute to retention mainly target
students and existing parents; however, in order to increase recruitment, new parents and newcomers
should also be included. Community building activities could complement information sessions offered
as they would target a wider range of audiences. Therefore, integrating some elements of Community
building in Information sessions/discussion groups should be considered.

Moreover, data also indicated that the use of Promotional material, although limited, targets all
audiences, especially parents.

Chart 57 reflects school divisions’ responses regarding promotional activities offered that value, and
thus promote the French Immersion Program and influence student enrolment trends. School divisions
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were asked to identify a maximum of 5 activities along with the grade grouping as well as the target

audience.

Chart 57: Activities organized by school divisions to promote the French Immersion Program in the
2013-2014 school year

When considering data from Chart 57, an activity can target more than one audience, resulting in the
total number of activities being less than the totals reflected under target audience.

Promotion of the French Immersion Program (School Divisions)

Activities Target audience
Parents of new Part.enFs of . Newcomers to
Students existing Community
students Canada
students
EY | MY | SY | EY | MY | SY | EY | MY | SY | EY | MY | SY | EY | MY | SY
Information sessions (13)
French Immersion information night,
keynote presentations at these 1 9 1 2 3 1 1 1
sessions (DELF, exchange programs
etc.), consortium event.
Promotional material (9)
Brochures, welcome to Kindergarten
package, Kindergarten information 4 3 3 3
sheet, local paper advertising,
website, etc.
Enrichment activities (7)
French Immersion Cultural day,
Ralliements, Semaine par excellence, 2 3 5 1 1 1 1 1 1 1
Hockey Academy, 3&4 years old fairs,
débats divisionnaires, etc.
Transition initiatives (2)
School visits by Grade 12 students to 2
Grade 8, other school visits.
Subtotal 3 5 5 14 1 1 3 4 2 4 4 3 1 1 0
Total 13 16 9 11 2

In comparison to Chart 56, the data reveals that very few promotional activities are taking place at the
divisional level. The promotional activity most often offered by school divisions is Information sessions
(13 activities), while the least frequently offered is Transition initiatives (2).

The activities reported were mainly geared towards Parents of new students (16 activities) as well as

Students (13) through enrichment activities, while few activities were offered to Newcomers to Canada (2).
Furthermore, the greater part of activities pertains to Early Years (25), while fewer activities are offered at
the Middle Years (15) and Senior Years levels (11).
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Chart 58 indicates the schools’ responses regarding entry points while Chart 59 examines the schools’
perspective with respect to challenges incurred at different entry points.

Chart 58: Percentage of schools allowing students to enter the French Immersion Program
at grade levels other than the three official entry points (i.e. K-1, Grade 4 and Grade 7)
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Percentage of Schools
O Percentage of schools that replied "Yes" O Percentage of schools thatreplied “No"

The data indicates that 35% of the 104 responding schools allow students to enter the French
Immersion Program at other grade levels while 65% only allow entry into the Program at one of the
official entry points.

Despite the fact that there are three official entry points (K-1, Grade 4, and Grade 7), through local
decision making, some schools are allowing students to enter the French Immersion Program at various
grade levels. This confirms comments from the field that there is a demand by parents who either
missed the K-1 or Grade 4 entry points or have immigrated to Canada and wish that their children start
at a different entry point.

Chart 59: Percentage of schools indicating if the current entry points (i.e. K-1, Grade 4 and Grades 7)
into the French Immersion Program create a challenge for their school

30% T0%
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The data indicates that 70% of the 105 French Immersion schools reported that the three current entry
points into the French Immersion Program did not present a challenge for their school. Schools that
answered “Yes” to the above question were then asked to explain the reason behind their response. The
responding schools reported that the current entry points created a challenge when parents wanted
their child to start at a different grade level than the current provincial entry points and when adapted
supports were unavailable. It is possible that some of the challenges encountered by schools could also
stem from limited knowledge on how to support EAL students, hence professional learning geared
towards strategies that respond to students’ needs is necessary.
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Enrolment and Retention of Students

Retention of students greatly affects the viability and success of the French Immersion Program.
Knowing the factors that influence attrition and how to address them is essential to maintain enrolment.

Chart 60 examines the number of students that left the French Immersion Program and their main
reason for leaving.

Chart 60: Attrition by grade and reason - Number of students by grade level that left the French
Immersion Program in the 2013-2014 school year, also indicating the main reason for leaving
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As per Chart 60, the two main reasons for leaving the French Immersion Program from Kindergarten to
Grade 7 are Moving and Learning difficulties. The data reveals that students withdraw from the Program
especially in Grades 2, 3, and 4 due to Learning difficulties. Lack of interest and Transportation issues
also account for student loss from the Program but not in consistently high numbers across Grades

Kto 7.

Once students have Moved, it is difficult to keep records of the Program they have chosen. This reason
for attrition is not necessarily alarming as students may simply choose the French Immersion Program in
another school or school division. However, attrition caused by Learning difficulties is concerning and
requires schools to question current practice. It is vital that discussions regarding learning difficulties
and second language acquisition occur with parents before they consider removing their child from the
Program, and that appropriate supports are established to meet the child’s needs.

Schools need to ensure that staff is well informed on the research with respect to students with learning
difficulties and second language acquisition. A common understanding amongst educators must also be
in place regarding appropriate supports for these students to achieve success throughout their K to 12
immersion experience.
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The data further indicates the reasons for leaving the French Immersion Program, from Grades 8 to 12,
were varied, however the main reason for leaving is Other. This accounts for a loss of 42 students in
Grade 8, 29-30 in Grades 9 to 11, and 10 in Grade 12.

Chart 61 presents the Other reasons identified for student attrition.

Chart 61: Reasons students left the French Immersion Program in 2013-2014 indicated under the
grouping Other, by frequency of responses
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Other reasons

Frequency of Responses

A - Choose another school system or Program (independent school, DSFM, vocational, homeschooling)

B - Relationships (follow peers, difficult relationships)

C - Parent perceptions of language education (worried about English skills and grades, French competencies were sufficient)
D - Distance from French Immersion School

E - Moving out of town, transient

The data reveals that 31 responses (A — 58.5%) indicated students were leaving the French Immersion
Program in order to Choose another school system or Program. The 22 remaining responses identified
(B - E) 4 other reasons for leaving. Although the data reflects responses from K to 12, Other reasons are
mostly prevalent in the Senior Years.

With respect to students leaving the French Immersion Program, the following chart refers to the
percentage of schools that have a procedure in place.
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Chart 62: Percentage of schools that have a procedure in place when students want to leave the French
Immersion Program
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The data suggests that 78 of the 103 responding schools (76%) have a procedure in place when a
student considers leaving the Program.

It is important that a procedure be in place in all schools whereby communication, especially through
dialogue, occurs with students and parents to establish ongoing appropriate supports, and assure
retention in the Program. Conversations with parents could also address the myth that “transferring a
student to the English Program will remediate the problem”.

In the Senior Years, the attraction of other Programs may pose a challenge to retention. Creative
solutions to scheduling should be considered in order for students to simultaneously take part in the
French Immersion Program and other offerings in high school. Nonetheless, it is essential that students
and parents be reminded of the advantages offered by an immersion education in today’s society.
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Chart 63: Frequency of French Immersion schools providing child care services, by type of service
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The data indicates that less than 45% of French Immersion schools offer a variety of child care services.
These types of services are attractive from a parental perspective and providing them may influence

recruitment and retention of students.

Chart 64: Intensity of French by type of child care service
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Based on the data in Chart 64, it is apparent that if some type of child-centred service or program is
offered in a French Immersion school, it is mainly in English. However, other anecdotal evidences
indicate that some parents are starting to demonstrate interest in having bilingual child-care services.

Reflection on Student Enrolment Trends

Upon completion of Section 4 of the questionnaire, schools were asked to reflect on the extent to which
they have successfully ensured program stability through the recruitment and retention of French
Immersion students by having students and their parents understand that:

e the value of developing one’s linguistic and intercultural competencies fosters cognitive and
personal growth

e being bilingual or plurilingual is a viable option in today’s society

e the school guides and supports students’ learning throughout their French Immersion
experience

This reflection included identifying successes achieved and challenges encountered while contributing to
the recruitment and retention of French Immersion students and are subsequently presented in Charts
65 and 66.

Schools were then asked to complete an overall school self-assessment with respect to student
enrolment trends. Hence, Chart 67 represents the schools’ perspective regarding their degree of success
in addressing issues of recruitment and retention which in turn ensures Program stability.
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Chart 65 presents the main factors identified as successes regarding student enrolment trends, and
demonstrates the number of responses by factor.

Chart 65: Successes in insuring Program stability through maintaining or increasing student enrolment,
showing frequency of responses
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A - Student enrolment is stable or increasing

B - Community involvement/relationship with parents

C - Provide a rich French Learning Environment

D - Offer appropriate support to students due to quality of staff
E - Promotion

F - Offer a sufficient number of French Immersion credits

G - Possibility for enrolment of out of catchment students

H - Daycare, after school program

| - Former students are now parents

J - Student success in French communication skills

The data indicates that schools perceive one of their two main successes to be in the area of a Stable or
increasing student enrolment (A - 51 responses). Identifying the reasons behind this success could lead
to further support or replication of the elements required to maintain or increase student population in
schools, thus ensuring Program stability.

The second main success, Community involvement/relationship with parents (B — 39 responses), is a key
factor in ensuring the success of school initiatives. This involvement lends itself to promoting,
establishing and supporting the French Immersion Program, as well as parental validation of students.
In return, this form of validation contributes to improving student achievement and attitudes towards
learning and living in a second language.

Although the next three successes Provide a rich French learning environment (C — 28 responses),
Offering appropriate support to students due to quality of staff (D — 25 responses) and Promotion
(E - 23 responses) have fewer responses, they remain important factors to consider in order to maintain
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or increase student enrolments. Hence, Program quality and stability contribute to the overall credibility
of the French Immersion Program, making it a viable choice for parents and students.

For many northern and rural schools, the ability to Offer a sufficient number of French credits (F) enables
students to graduate with a Province of Manitoba French Immersion Diploma, a significant success that
has been realized through innovative approaches such as Collabaunord.

The Possibility for enrolment of out of catchment students (G) allows for continued instruction in the
Immersion Program at the Senior Years level where credits are more readily available in French and also
helps to maintain local French Immersion enrolment from K to 12. These enrolments can further
increase when schools offer Daycare and after school programs (H) as extra supports for parents.

Moreover, the credibility of the Program is further reinforced as Former French Immersion students (l)
who have become new parents enrol their children in the Program. These parents understand the value
and relevance of French in their lives and wish the same thing for their children.

The least identified success, Student success in French communication skills (J), plays an integral part in
guiding and engaging students on their pathway to becoming plurilingual. This particular factor is vital
to retention and should be considered by all schools as a key element in successfully retaining students
in the French Immersion Program.
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Chart 66 presents the main factors identified as challenges regarding student enrolment trends, and
demonstrates the number of responses by factor.

Chart 66: Challenges in insuring Program stability through maintaining or increasing student enrolment
showing frequency of responses and cumulative percentages
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A - Different perceptions about language learning (myths)

B - Switching to specialized Program (Senior Years)
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D - School unable to offer more courses in French

E - School division’s transportation not always available for French Immersion
F - Limited space and resources

G - No preschool or before and after school program

H - Transient student population

[ - Accepting students at any grade level other than provincial entry points

The challenges identified by the schools are presented in the Pareto chart above. The Pareto Principle
states that by addressing the factors that cause 80% of the challenges, strategies developed may
become more focussed and resources may be allocated more effectively. As a result, most if not all of
the remaining 20% of the challenges may also improve. In analyzing this data, the focus was on the
challenges that need the most attention, those that represent a cumulative value of 80%.

The data reveals the challenge most commonly mentioned by schools is Different perceptions about
language learning (myths) (A — 37 responses). This suggests that Program outcomes as well as myths
need to be clearly communicated to parents through various means in order to ensure a common
understanding with respect to their perceptions and expectations.

The next three challenges identified and almost equally represented, are French Immersion students
Switching to a more specialized Program in Senior Years (B - 19 responses), Limited resources to support
struggling students (C — 18 responses) and the School is unable to offer more courses in French

(D - 18 responses).
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In reference to Switching to a more specialized Program in Senior Years, most Senior Years schools offer
two or more competing programs such as Technological/Vocational or International Baccalaureate and
Advanced Placement Programs. French Immersion Program students are very interested in these
Programs. Therefore, in order to support students who wish to pursue various options, creative
timetabling could allow these students to continue taking certain academic courses in French.

Notably, the challenge of having Limited resources to support struggling students (C) and that a School is
unable to offer more courses in French (D) will require dialogue among educators at the school division
level and even between school divisions in order to provide students with a full French Immersion
learning experience.

Furthermore, school are also faced with challenges regarding Transportation issues (E), Limited space
and resources (F), and Accepting students at any grade level other than the provincial entry points (1).
Understanding the factors causing these challenges lends itself to reassessment and improvement, thus
growth in French Immersion enrolments.

The remaining challenges should be taken into consideration and reflected upon as they could be
applicable to each school and divisional context.

The following chart indicates the extent to which schools perceived their level of success regarding
student enrolment trends.

Chart 67: Percentage of schools indicating their level of success with respect to successfully ensuring
Program stability through student enrolment in the French Immersion Program
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The data reveals that of the 105 schools, 85% perceived themselves as being Very successful or
Successful while 15% indicated being Somewhat successful in ensuring Program stability through
maintaining student enrolment.

This perception is justifiable due to schools considering their own individual context and student
enrolment numbers along with their established initiatives. Although many schools are achieving
success in student enrolment trends, the overall provincial data portrays a very different picture for 50%
of students leave the Program as they progress from K to 12. These variances in perceptions could be
attributed to the fact that attrition of students appears differently at the Early, Middle and Senior Years
levels as well as in rural, northern and urban contexts.

By considering that every school context represents one piece of the divisional picture, full
comprehension of student enrolment trends can start to occur and an accurate account of the overall
picture, which includes recruitment and retention, can now be assessed. This assessment could be
based on the following questions: What are the different needs in the Early, Middle and Senior Years
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contexts? Which grade groupings require more focus regarding recruitment strategies? Which grade
groupings require more focus regarding retention strategies? To what degree are retention strategies
being studied and to what extent are they successful? How do transition points contribute to enrolment
trends? By what means does our local context influence retention? To what extent are enrolment
trends being discussed at the division level? Do current strategies address high attrition numbers at
particular grade levels?

It is only with a full understanding of divisional enrolment trends that school divisions will be able to
determine actions to ensure student retention from K to 12 and to closely monitor retention rates. If
these questions were considered in a more divisional context, rather than by individual school context,
the lens with which successes are perceived would most likely be different.
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Final Reflection

As a final reflection, schools were asked to review their successes and challenges from each section and,
based on their professional judgement, indicate the extent to which they thought their school had
successfully established a French Immersion Program that valued and encouraged students’ experience
in becoming proud, engaged, confident, plurilingual global citizens.

Perceptions of Students Experience

Charts 68 and 69 provide data from the five questions used to establish the degree of student success in
the French Immersion Program. The scale used for this reflection included the following choices: None,
Some, Many, Most, All or Unsure (Chart 69 only).

Chart 68: School perception of student success in the French Immersion Program, by percentage of
schools and by outcome

How many students, including students with Special Needs,
achieve an appropriate level of linguistic competency in both  |8% 23% 63% 9%
French and English?

How many students are r_:onﬁdent _in thei_r ability to speak French in 19% 8% 43%
various public settings?

How many students are aware of their own cultural identity and are
open to other languages and cultures? e e e -
How many students have the confidence and interest to participate
in activities in the Francophone community? e e ==

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
Percentage of Schools

ONone OSome OMany OMost CIAI

102 Provincial Report — French Immersion Program Fall 2016



Chart 69: School perception of students who valued the learning of languages as a key to global
citizenship and who saw themselves as lifelong language learners overall, by percentage of

schools
35% 3% 22% 1%
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Percentage of Schools
ONone OSome OMany OMost ANl OUnsure

In this analysis, the indicator of success has been identified as the sum of All and Most.

The data in Chart 68 reveals that of the 105 French Immersion schools, 72% perceive that they were
successful in having their students achieve an appropriate level of linguistic competency in both French
and English; 53%, maintain that their students are aware of their own cultural identity and are open to
other languages and cultures; 43%, feel that their students are confident in their ability to speak French
in various public settings; 24%, perceive that their students have the confidence and interest in to
participate in French activities organized in the Francophone community. The data in Chart 69 reveals
that of the 102 responding schools, 23% perceive that they were successful in making their students
value the learning of languages as a key to global citizenship and see themselves as lifelong language
learners.

These perceptions of student success are consistent with the data presented in each of the four key
areas of the questionnaire, further confirming and validating the coherence of this data. In order to
improve these results, it is important to understand the interrelation between these outcomes and to
give them continual focus and attention. Particular attention should be paid to ongoing language
development in all content areas to improve language proficiency for all students as they move from
K-12, and to developing student identity, engagement, and confidence in order for students to see the
relevance of French in their lives and wish to continue to use and learn French today as well as in the
future.

Further success in developing language proficiency can be attained by ensuring student exposure to a
rich linguistic environment throughout the day and by providing more opportunities for students to
speak in authentic and meaningful ways in all curricular areas. The key areas to focus on to bring about
this improvement are: second language methodology which equips teachers to integrate language
teaching into content more explicitly while using corrective feedback and assessments tools that
specifically assess language competencies. This approach would ensure a continual focus on language
development in all subject areas thus improving student language proficiency and supporting better
understanding of content while building student confidence.

Student identity is constructed by exploring different perspectives throughout curriculum. This
exploration allows students to look at the world in different ways, develops their openness towards
others, stimulates their curiosity in learning about cultures as well as cultural perspectives, and helps
them to engage in different ways in their interactions with others. It is by developing students’
willingness and openness to explore various world perspectives that their identity evolves and they
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discover who they are. Within the French Immersion Program, this happens in the French language.
Therefore, it is also important to support students in the development of their identity as French
learners and speakers and in their understanding of how the languages they speak play a role in their
lives and in shaping their identity. This part of their identity evolves through varied social, cultural and
academic interactions in French as well as through significant use of the language in curricular areas
thus further developing their language proficiency and engagement. In addition, leading students in
conversations about their linguistic and educational experience in the French Immersion Program guides
and supports them in developing an awareness of the impact that the French language has on their
learning, on their evolving identity and on their place in society as plurilingual citizens.

Student confidence is an area that also requires attention. Students need to be given as many
opportunities as possible to activate their French language in various academic, social and cultural
contexts. Providing students with such opportunities to interact with various French speakers and
exposing them to different dialects and accents gives them a purpose for speaking French, develops
their identity as French speakers and prepares them for sustaining their bilingualism. Students also
need to have opportunities to discuss the challenges or discomfort they may feel when they are
communicating in various situations and to discuss what strategies they can use to improve their level of
comfort and confidence. Guiding students to go from the language learned in school to living the
language by creating these types of interactions not only supports further language development but is
key to building their confidence, engagement and plurilingual identity.

As schools and school divisions work to improve these results, student success will be determined by
how successfully key initiatives are targeted so that the outcomes are consistently and intentionally
being attended to every day inside and outside the classroom.
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Next Steps

Upon completion of the questionnaire and its components (reflection on successes, challenges and self-
assessment), schools were required:
e to set expected outcomes to further enhance the linguistic and educational experience for their
French Immersion students
e tooutline an action plan comprised of up to five initiatives based on the identified outcomes
e toidentify under which of the four key areas (Creating a French Immersion Setting, Validation
of Students’ Linguistic and Educational Experience, Educational Staff and Professional Learning,
or Student Enrolment Trends) the outcome and actions fell.

In Chart 70, school initiatives are presented according to the four identified key areas for the full
implementation of the French Immersion Program.

Chart 70: Number of school initiatives by key area

250
200
192 193
s 150
w
o
] 152
[T
o
z
E 100 103 |
=
a0 —
0 : : : |
Creating a French Immersion Validation of students’ Educational Staff and Student Enrolment Trends
Setting in Your School Linguistic and Educational Professional Learning
Experience
Key Areas

When considering data from Chart 70, one must be aware that schools could select more than one key
area per initiative.

The data reveals that the largest number of initiatives are found in the key areas of Validation of
Students’ Linguistic and Educational Experience (193 responses) and Creation of a French Immersion
setting (192 responses). As observed throughout the four sections of the questionnaire, the creation of a
setting that is conducive to learning the French language and culture further enhances the validation of
students’ linguistic and educational experiences. Notably, this recurring observation suggests that
improvement in one key area will positively affect other areas.

Although the next two key areas Educational Staff and Professional Learning (152) and Student
Enrolment Trends (103) have fewer initiatives, they are vital to the full implementation of the French
Immersion Program as all four key areas are interrelated.
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Next Steps (French Immersion Schools)

The following table summarizes the key initiatives proposed by schools which are organized according to
the four key areas of the questionnaire. The raw data found in the chart above was further analyzed and
categorized into the key area that most accurately reflected the initiative. This explains the differences
in the number of initiatives in each key area between Chart 70 above and the table below. The common
thread linking these initiatives is the commitment to ensure a more cohesive and unified approach to
the delivery of the French Immersion Program. The focus being to create environments and conditions
that allow students to acquire the language competencies to communicate in French with confidence, as
well as the attitudes and behaviours to appreciate plurilingualism as a 21* century reality.
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Section 1 — Creating a French Immersion Setting (48 initiatives )

Linguistically Rich Environment (36)

Increase visibility of French language in schools (assemblies in French, school newspaper having articles
in French, make all announcements bilingual, display student work, bilingual bulletin boards, etc.)
Increase French signage around schools

Encourage staff members to speak French at all times

Encourage students to speak French during non instructional time

Create a French Immersion area in a dual track school

Exposure to the French Language (10)

Increase the percentage of French Language instruction time
Increase the number of French Immersion credits offered in Senior Years
Survey students’ interest to determine optional courses to be offered

Educational Staff (1)

Increase bilingual staff in all positions

Inclusion and Appropriate Support for All (1)

Create inclusive classrooms for all learners

Section 2 - Validation of Students Linguistic and Educational Experience (149
initiatives)

Impact on Student Learning (105)

Improve students’ numeracy skills (5)

O Use a variety of tools to assess students’ mathematical skills

0 Encourage the use of different strategies and tools to engage students

0 Encourage students to communicate their mathematical thinking

0 Use data to drive teaching and set goals in developing number sense skills for students

Improve students’ reading and writing skills in French (42)

0 Use a wide variety of tools to assess student reading levels and analyze data

0 Use avariety of strategies to support students in their reading abilities (Reading Apprenticeship,
Daily 5, Individualized literacy programs, Phonological awareness, Club de lecture, Stop, Drop and
Read in French, Guided reading, Cross-grade buddy reading, etc.)

Use a variety of strategies to support students in their writing abilities (Journal writing, Writing
corrector, etc.)

Increase French vocabulary base of K-3 students before commencing formal reading in French
Ensure accessibility to a wide variety of French texts at each level

Implement a cross-curricular reading and writing continuum

Offer Parent literacy sessions to provide strategies and supports for families to support their
learners

Increase teacher and educational assistants participation in Professional Learning
Communities(PLC) and professional development sessions (La lecture - un processus en
construction, balanced literacy instruction, assessment, etc.)

O O OO o

o

Improve students’ French oral language (58)

0 Increase usage of French during instructional and non-instructional time (cross-grade activities,
Touchstones, etc.)

0 Expose students to a variety of French language models and accents (French monitor, Experience
Canada — Student Exchange Program, etc.)

0 Increase student vocabulary, oral proficiency and confidence to speak French in academic and
social contexts

0 Engage students in discussion around French language acquisition
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Section 2 - Validation of Students Linguistic and Educational Experience (149
initiatives)

0 Develop students’ intrinsic motivation to speak French (have students set personal goals for
language use)

0 Use a wide variety of tools to assess student oral competencies and analyze data

0 Identify clear learning benchmarks so students can be tracked for French language proficiency

0 Use of French speaking incentive system

Enriched School Environment (37)

e Build a French community in the school (cross-grade activities, etc.)

e Provide a variety of cultural experiences to complement students’ language learning and extent their
intercultural knowledge (classes networking with French students in other communities through
Skype, expression de la semaine, Immersion language camp, French language cinema, SEVEC
exchange, etc.)

e Expose Fl students to French language opportunities available (Explore Program, Post-secondary
education, etc.)

e Develop and improve citizenship awareness in students

Valuing and Encouraging the Learning of Languages (7)

e Encourage student leadership by supporting a sense of belonging (involvement in the planning of
school activities)

e Provide opportunities for students to identify themselves as bilingual citizens (invite community
members, former students, grand-parents to share their experiences; expose students to a variety of
French language models and accents, etc.)

e Encourage students to volunteer in the francophone community

e Encourage students to reflect and talk about their progress and engagement (student survey, student
self-assessment, goal setting, reflective portfolio, etc.)

Section 3 — Educational Staff and Professional Learning (49 initiatives)

Building Teacher Capacity (40)

e Meet regularly to discuss topics specific to French Immersion (vision, French Immersion in Manitoba:
A Handbook for School Leaders, PD opportunities, availability of cultural experiences, etc.)

e Establish networking opportunities through: French divisional coordinator, PLC, mentorship, etc.

e Provide opportunities for teachers to attend PD sessions pertaining to French Immersion (literacy,
numeracy, methodology, assessment practices, language acquisition, etc.)

e Encourage and support ongoing development of language skills

Hiring (9)

e Recruit and retain qualified teachers who speak fluently and are knowledgeable in current
methodology

e Attend provincial and out of province recruitment fairs

e Recruit bilingual personnel through universities

e Focus on early advertisement and recruitment

Section 4 - Student Enrolment Trends (17 initiatives)

Entry Points and Transition (11)

e Monitor students’ attrition and retention in the French Immersion Program
e Increase promotion of the French Immersion Program at feeder schools

e Review timetabling at the high school to provide more flexibility for students
e Establish a procedure for students considering leaving the Program
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Section 4 - Student Enrolment Trends (17 initiatives)

Visibility and Communication (5)

e Promote the French Immersion Program through open houses, parent information sessions, divisional
and school websites, newsletters etc.

e Discuss with students and parents the value of developing one’s linguistic and intercultural
competencies and that being plurilingual is a viable option in today’s society

e Invite parents to participate in organized French cultural school events

e Increase family participation in the Francophone community

e Maintain or establish relationship with Canadian Parents for French Manitoba

Expanding French Immersion Program (1)

e Discuss with Senior administration

e Survey parents to ascertain interest in expanding the French Immersion Program
e Hold parent information sessions
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Divisions’ Self-Assessment — Full Implementation of the French Immersion Program

After having analysed the data from their 2013-2014 Divisional Profile, which contained all of the
responses from the School Questionnaire and Divisional Questionnaire, school divisions were asked to
indicate how successfully they had implemented the French Immersion Program.

The following chart indicates the extent to which schools perceived their level of success in
implementing a French Immersion Program that values and encourages students’ experience in
becoming proud, engaged, confident, plurilingual global citizens.

Chart 71: Percentage of school divisions indicating their level of success in implementing the French
Immersion Program
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The bar chart reveals that 75% perceived themselves as being Successful or Very successful and 25%
indicated that they were Somewhat successful.

In response to their schools’ responses to the School Questionnaire, school divisions have identified many
successes and challenges in the four identified key areas. However, certain challenges influence the
degree of success achieved in each key area and a deeper analysis of the data or further inquiry at the
school division level may be required to improve the level of success. School divisions can then determine
their priorities in order to enhance the plurilingual and educational experience for students.

In the key area of Creating a French Immersion Setting, school divisions felt that there was an appropriate
level of French instructional time offered to students from K to 12 with some exceptions at the Senior
Years due to the difficulty of providing optional courses in the French language, particularly in rural and
remote areas. Almost all school divisions indicated that they had difficulty providing and maintaining a
truly French Immersion environment in a dual track setting. Challenges include signage, an insufficient
number of bilingual personnel, and English being the main language of communication spoken by students
and teachers during non-instructional time and during school wide announcements and events. It was
noted that these challenges were found to be less of an issue in single track schools. This poses a concern
as 68 of the 105 French Immersion schools in 2013-2014 were dual track. One cannot forget that the
setting created in a French Immersion school is the primary condition for student success and needs to be
continually attended to by all personnel.

In Validating Students’ Linguistic and Educational Experience, school divisions indicated that schools
experienced success in focusing on language acquisition while teaching content as well as providing
students with a variety of class and school based linguistically rich learning opportunities. School divisions
also identified certain challenges in this key area: providing enrichment opportunities beyond the
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classroom, motivating student participation in the Francophone community, and informing students and
parents regarding post-secondary opportunities. To deepen this analysis, one must question the extent to
which students are achieving the seven Program outcomes. These seven outcomes are crucial to student
engagement and motivation as they support and nurture students’ identity as plurilingual learners and
speakers as well as their academic success. It is suggested that the meaning of validating students’
linguistic and educational experience needs to be further discussed, understood and analysed amongst all
educators, as this key area is an essential element in all Manitoba classrooms impacting student learning,
motivation and retention.

In the key area of Educational Staff and Professional Learning, school divisions further regard themselves
as being successful in empowering their educational staff in fully implementing the French Immersion
Program. Supports for new teachers through mentorship are in place, consultants or lead teachers have
been hired and various professional learning opportunities are being offered. However, school divisions
still indicated that teachers continue to reiterate a lack of professional learning related to the French
Immersion Program. The specific needs of immersion teachers, their role as second language teachers,
and the goal of the Program need to be taken into consideration when offering professional learning.
Creating learning networks amongst immersion teachers and administrators as well as collaborations with
other school divisions regarding professional learning or issues pertinent to French Immersion are
essential in strengthening knowledge and understanding of second language instruction and pedagogy
within school divisions.

Despite the efforts in attending recruitment fairs, school divisions continue to experience challenges in
hiring French Immersion personnel due to a limited number of qualified applicants. The lack of potential
candidates, who possess both language skills and second language methodology, has an impact within the
four key areas required for the full implementation of the French Immersion Program. A renewed
divisional recruitment plan, comprised of long-term planning as well as retention of personnel, becomes a
crucial piece in maintaining stability within the Program and ensuring its full implementation.

In the key area of Student Enrolment Trends, the vast majority of school divisions felt that they were
experiencing success as French Immersion enrolments are increasing across the province. School divisions
who have indicated challenges mentioned that attrition during transition years, lack of options at the
Senior Years level, and student learning difficulties were factors influencing retention.

Since overall enrolments are increasing across the province, all schools and school divisions may not be
noticing retention issues especially at the Middle and Senior Years. These increased enrolments often
mask the challenges of student retention as there is a loss of approximately half of the French Immersion
students as they move through the school system. It is important for school division leaders to consider
the complete picture of enrolment trends including recruitment and retention for an accurate portrait to
be generated. Through a full understanding of divisional trends, school divisions will be able to determine
actions to be taken to improve student retention from K to 12.

Improving student success and increasing student retention in the French Immersion Program can only
be ensured through strong leadership that considers the vision of the Program and implements initiatives
in the four key areas that focus on the program outcomes. This can be achieved through fostering
language development in all content areas to improve language proficiency for all students as they move
from K-12. It is through ongoing conversations and assessments of language acquisition that students will
gain a better understanding of their language competencies as well as be provided with opportunities for
continual improvement inside and outside the classroom. This can also be achieved through developing
student identity, engagement, and confidence in order for students to see the relevance of French in
their lives and wish to continue to use and learn French today as well as in the future. Fostering student
engagement will impact student confidence in communicating in French in real and meaningful ways and
empower them to use the language in their daily lives for academic, social, and cultural endeavours and
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support students in the development of their plurilingual identity. With a leadership that fully values
language learning and guides the whole school community, students will be able to become proud,
engaged, confident, plurilingual global citizens.
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