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INTRODUCTION

Middle Years Assessment Policy Overview

Manitoba Education and Training has developed a Middle Years Assessment
Policy, published in Middle Years Assessment of Key Competencies in Mathematics,
Reading Comprehension, Expository Writing, and Student Engagement (Manitoba
Education and Advanced Learning, revised 2015). It applies to all students in
Grade 7 and Grade 8 in provincially funded schools. The primary purpose of
the policy is to enhance student learning and engagement through classroom-
based assessment processes that build student awareness and confidence

in learning. Research shows that both the quality and level of academic
achievement and student engagement can be increased through formative
assessment (assessment for and as learning)’.

The second purpose of the policy is to summarize data and report on the levels
of achievement in key areas that Middle Years students have attained by the
end of January. These key areas are based on what most Manitobans regard as
vital for all students: a reasonable level of reading, writing, number skills, and
student engagement.

There are two distinct audiences for this summative assessment (assessment
of learning). One is the learning team, which comprises the teacher, student,
and parents”. Assessment information about each student reported in January
can be used to plan the specific next steps in the student’s learning and
support the ongoing dialogue with parents. The second audience is the larger
community—the school, the school division, the department, and the public—
that can use the information to look for trends and make decisions about the
provision of resources that further support and enhance student learning.

*  Assessment for learning refers to assessment processes that assist the teacher in planning and
differentiating instruction, that provide feedback on teaching and learning, and that enhance student
motivation and commitment to learning. Assessment as learning focuses on the student’s thinking
processes before, during, and after learning. Students reflect on their own learning and make
adjustments in their thinking or behaviour to achieve deeper understanding. This self-regulation is
critical in developing the independent, self-directed learning skills that students must acquire to thrive in
the ever-changing world. For further information, see Rethinking Classroom Assessment with Purpose in
Mind: Assessment for Learning, Assessment as Learning, Assessment of Learning (Manitoba Education,
Citizenship and Youth, 2006).

** In this document, the term parents refers to both parents and guardians, and is used with the
recognition that in some cases only one parent may be involved in a child’s education.
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CLAssrRoOOM-BAsSED ASSESSMENT

Formative Assessment

The term formative assessment is not new, but its definition is changing based
on research on how assessment enhances learning. When the term first
became part of the language of educators in the 1960s, it referred to assessment
that took place mostly after learning activities were completed, leading to
adjustments to the teaching and learning process to redress areas of weakness.

With new research and increasing collaboration on assessment initiatives
among international educational bodies, the definition has expanded. We
now view formative assessment as information that is used to move learners
forward and is gathered by the teacher and the student during, as well as
after, the learning process. This external assessment for learning, done by the
teacher, fosters an internal assessment as learning on the part of the student.

Research has found that the following strategies are most powerful when
teachers use them to inform and adapt their instruction:

®  clarifying and sharing learning intentions and criteria for success

B engineering effective classroom discussions, questions, and learning tasks
®  providing feedback that moves learners forward

B activating students as the owners of their own learning

B activating students as instructional resources for one another

(Leahy et al. 18)

The active engagement of students is an essential element of assessment that
makes a positive difference in student learning. To become independent
learners, students need to get an idea from the start of what is to be learned.
Therefore, the teacher needs to explain the learning outcomes targeted, and
have the students participate in

®  setting criteria

®  identifying performance indicators

B obtaining feedback from others (peers and teacher)

®  further clarifying the criteria

Teachers model assessment of a performance or product against the
established criteria for quality work. Students then practise comparing work to

these established criteria by providing themselves and others with feedback as
they reflect on their own work and the work of their peers.
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Teachers further support students by helping them to revise their work and
move it closer to the established criteria. Students accomplish this by using
their own personal feedback, as well as feedback from their peers and teachers.
Ultimately, through this modelling of practice, assessing against criteria, and
using feedback to adjust understanding and performance, students learn not
only to self-assess but also to

®  understand the criteria better
®  self-regulate their learning

®  determine their next steps

These are critical steps in becoming independent, lifelong learners.

Summative Assessment

Summative assessment is part of regular classroom-based assessment and
is designed to confirm how well students are meeting the targeted learning
outcomes. This assessment of learning provides evidence of achievement to
students, parents, other educators, and possibly to outside groups.

For the Middle Years assessment, individual reporting will be done for the
student, the parents, and the department.
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GRADE 8 ENGLISH LANGUAGE ARTS

Rationale for the Selection of Key Competencies in
English Language Arts

The concept that all learning is mediated by language is a foundational
premise of education. In classrooms, reading and writing play a major part

in learning all subject areas, not only the language arts. Writing is a way of
presenting ideas in a form that others may understand. Writing also fosters
learning by allowing the writers to analyze their work and to clarify their
thinking. Being able to read and understand others” ideas and being able to
write one’s own ideas for others to understand are essential skills for success in
school and in society.

The selection of reading comprehension and expository writing as key
competencies for the Middle Years Assessment Policy supports the view that
learning is mediated by language and is intended to ensure that students are
developing the necessary language skills for success in and out of school.

This section of the document provides information about and tools for
assisting educators in completing the Provincial Reports on Student
Performance in Grade 8 English language arts. These tools include

B samples of reporting templates

®  exemplars of student work demonstrating various levels of performance
in tasks designed to help students meet identified competencies in reading
comprehension and expository writing

B suggested resources and sample strategies and tools for supporting the
development of competencies in the Grade 8 classroom

Section 3: Grade 8 English Language Arts ®
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Provincial Reports on Student Performance

In Grade 8 English language arts, the Provincial Reports on Student
Performance include the following information:

B the key competencies for both reading comprehension and expository
writing, which are the same for the English, French Immersion, and Francais
Programs

B the three levels of performance: not meeting, approaching, and meeting

®  criteria for each level of performance

Samples of reporting templates for reading comprehension and for

expository writing are provided on the following pages for the English,
French Immersion, and Francais Programs. Teachers and students have an
opportunity to comment on the reports in the space provided at the bottom

of the reporting templates. This option permits teachers to add comments if
circumstances warrant. It also allows students to reflect on the first half of the
school year and to set goals for the second half. As a result, the summative
information on the report can be used for the formative purpose of improving
student performance, not only for evaluating it.

Middle Years Assessment: Grade 8 English Language Arts
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Exemplars of Student Work

Exemplars of student work are reproduced on
the following pages to help teachers complete
the Provincial Report on Student Performance the com : o

) ) petencies and specific
in Grade 8 English language arts. They apply levels of performance outlined
to the English, French Immersion, and Francais in the Provincial Report on
Programs. The exemplars are intended to help Student Performance.
ensure that teachers across the province are using
the same standards and that student performance

The exemplars in this document
are intended only to illustrate

A wide variety of classroom
activities are to be used

data are reliable. They may also be used with to collect evidence, over
students as models and with parents to help them time, of student growth in
understand the Middle Years Assessment Policy. these competencies. The
exemplars were generated
The exemplars included in this section are based as students participated in
on two different classrooms where students specific classroom activities.
practised and refined their skills in reading However, it is not intended
comprehension and expository writing. One is an that these activities be
Internet-based mini-inquiry on the annual harp replicated by others in order

to collect samples of student
performance.

seal hunt in Eastern Canada, while the other is
a character study based on a traditional novel.
The exemplars are intended to illustrate how |

classroom teachers gather evidence of student
progress over time, based on a wide variety of day-to-day assignments,
ranging from an informal journal entry to a formal piece of polished writing.

Exemplars representing the three levels of performance (not meeting,
approaching, and meeting) are provided for each reading comprehension and
expository writing competency identified on the Provincial Report on Student
Performance:

= Reading Comprehension Exemplars: The exemplars for specified reading
comprehension tasks are organized under the following headings to
correspond with each identified competency:

Key Ideas
Interpretation

Critical Response

®  Expository Writing Exemplars: The exemplars for specified expository
writing tasks are organized under the following headings to correspond
with each identified competency:

Ideas
Language

Conventions

Section 3: Grade 8 English Language Arts ® 25



Each exemplar includes the following components:

= Competency: A specific reading

comprehension or expository writing While the exemplars have

competency is identified for each exemplar. been word processed for
B Description of the Task: The specific task ease of reading, they reflect
assigned to the student provides a context for the students” original work,

the exemplar including errors.

®  Exemplar: The actual student work |

demonstrates a specific level of performance:
not meeting, approaching, or meeting.

®m  Rationale for Assigned Level: Notes on why the sample was assessed at a
particular level of performance are recorded here. These points are thoughts
a teacher might jot down about the student’s work; they are not meant to be
prescriptive or complete.

®m  Possible Next Steps: Ideas or thoughts on potential strategies or tools
that the teacher or student may employ to improve the student’s future
performance are noted here.

The exemplars of student work are followed by suggested strategies and tools
that teachers may find useful when working with their students in supporting
some “possible next steps” in reading comprehension and expository writing
within the Grade 8 classroom. The accompanying chart provides specific
curricular connections and links to departmental publications containing
detailed descriptions of the suggested strategies and tools.

A list of suggested student reading materials is also included in this section

to illustrate the wide range of materials that are used in Grade 8 classrooms
across the province for instructional purposes. This is not an exclusive list; it is
meant only to demonstrate the range of possibilities.

Additional resources, including resources supporting English language arts
and resources supporting Anglais and English language arts—Immersion, are
also cited at the end of this section.
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Reading Comprehension Exemplar

Competency: Student understands key ideas and messages in a variety of
texts.

Description of the Task: After pre-reading activities (e.g., Word Splash, Picture
Splash, Know, Want to Know, Learned [KWL], Anticipation Guide) on the seal
hunt controversy, students were asked to read a letter to the editor, identify the
main idea, and summarize the supporting details. A graphic organizer was
provided.

Mid-Grade 8 Level of Performance

MAIN IDEA AND SUPPORTING DETAILS
s 2
hiS ioriter IS /fc')r‘ Fre Sfal hoint
MAIN IDEA
theEre are a /of CZ{J it roas the Oh/{d’: &JA%( Shola
Seals SHLFCE G THEBHE killing. ScalS be
Vo d‘
ﬁ;sg to0iild rECIEVE LOrSE Fhan r’n//;';q(rj;_
acering. #he year cor S
SUPPORTING SUPPORTING SUPPORTING
DETAIL DETAIL DETAIL
Seal hent
TOPIC

Rationale for Assigned Level: Did not grasp main idea. Ability to identify
supporting arguments was minimal.

Possible Next Steps: Review relationship between main ideas and
supporting details in persuasive writing.
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Reading Comprehension Exemplar

Competency: Student understands key ideas and messages in a variety of
texts.

Description of the Task: After pre-reading activities (e.g., Word Splash, Picture
Splash, Know, Want to Know, Learned [KWL], Anticipation Guide) on the seal
hunt controversy, students were asked to read a letter to the editor, identify the
main idea, and summarize the supporting details. A graphic organizer was
provided.

Mid-Grade 8 Level of Performance

MAIN IDEA AND SUPPORTING DETAILS

Seal hunting 15 Not wrona, For m(lf‘lL(L eo;vle i is therwr
income , and ﬂuh% is this worse then ;’ﬁrnq‘ other animals.
3 {

MAIN IDEA

Why do they pick
ON the seal mdu:s*.hé.?
because ’;he%‘ra cute,
and make it easy to

Raise money.

Why don't these
peo]p?e a?ter an
fI1du511'La that is big
enough 1o have an
Impaci?There are
more deer killed in
Quebec every wear,
Just For the tun
OF it

fE' a Few

entrepreneurs can
\Dmd a maket which will
gve o \Dew weeks o?
work 1o a cOupl& oTn
peOPlt’., then | support

them FuH%, and
congraduate them Fo'r
heir e,{?f'oﬂs

SUPPORTING SUPPORTING SUPPORTING
DETAIL DETAIL DETAIL
Seal hunt
TOPIC

Rationale for Assigned Level: Main idea not clearly identified. Supporting
details are not clear; stated as questions.

Possible Next Steps: Review idea of thesis statement and relationship of
supporting ideas to thesis statement in persuasive writing.
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Reading Comprehension Exemplar

Competency: Student understands key ideas and messages in a variety of
texts.

Description of the Task: After pre-reading activities (e.g., Word Splash, Picture
Splash, Know, Want to Know, Learned [KWL], Anticipation Guide) on the seal
hunt controversy, students were asked to read a letter to the editor, identify the

main idea, and summarize the supporting details. A graphic organizer was

provided.

Mid-Grade 8 Level of Performance

MAIN IDEA AND SUPPORTING DETAILS

The main \dea of s \letter s

Yhat Seal huntin

MAIN IDEA

\S perfecily fine.

There are mMany
seals across e
north coast of
Newfoundland.

A commercial
seal hunt willl ot
pUt thern o
endar \Ser"mer v,

The seal hunt S
an irwpor‘ tam par
of e his\Or-y of
Newkoundland. 14
\S the Orw'-.\f
sSource of wcome

for some people.

*w/.-'.“"-rws Seals s
NO wWorse Anhanm

K““r“ﬁs deer or
COWD or chweken,
They Should be
5p€rﬁci\ﬁ$ Nme on
those indusiries

WOt Ahe Seal hund.,

SUPPORTING SUPPORTING SUPPORTING
DETAIL DETAIL DETAIL
The Seal Hurmd
TOPIC

Rationale for Assigned Level: Clear and accurate summary of key
arguments and main idea provided.

Possible Next Steps: Discuss how this graphic organizer could be used for
pre-writing and not just for summarizing someone else’s ideas.

Section 3: Grade 8 English Language Arts ®
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Reading Comprehension Exemplar

Competency: Student interprets a variety of texts.

Description of the Task: After an introduction to the seal hunt controversy
and after reading a variety of texts about the hunt, students were asked to read
a letter to the editor and respond by either agreeing or disagreeing with the
writer. Reasons for their position were required.

Mid-Grade 8 Level of Performance

L disagree with the author and, t would say that the person who
wrote that article is for the seal hunt, and is trying to justify it
by showlng us other examples of how we slaughter animals, and
how this Ls no worse then anything else weve done. [ belelve this
Ls not vight, and just because we slaughter other animals doesn't
make Lt right to slaughter even more.

Rationale for Assigned Level: Only literal understanding of the text is
evident. Presents an opinion but makes little or no connection to evidence in
text.

Possible Next Steps: Use graphic organizer to identify author’s point of view
and arguments. Have student discuss each one separately.

Middle Years Assessment: Grade 8 English Language Arts



Reading Comprehension Exemplar

Competency: Student interprets a variety of texts.

Description of the Task: After an introduction to the seal hunt controversy
and after reading a variety of texts about the hunt, students were asked to read
a letter to the editor and respond by either agreeing or disagreeing with the
writer. Reasons for their position were required.

Mid-Grade 8 Level of Performance

Deag ed jtor,

7 agkee with the writeg that seal hunting sheuld be OK . As he
stated in his Figst pagagraph that they are the laggest hegd of f
the nopth coast of N ewf ownd land . In his second pagagrRap b he
sajd seal hunting is a prewd pagt ef Newf eund land and if thege
js ne mege seal hunting net many people will have [Jebs In his 3£0
pakageaph he said “Why shewld seal hunting be any o if fement than
killing chicken e o ee?” T hege s ne o if fevence. Feeple age
Just f&aas/ﬂg on seals and not on Jif ferent animals. T hese are
the geasens I think seal hunting is OK .

the end !

Rationale for Assigned Level: Retells author’s opinion and arguments. Makes
no reference to any other sources.

Possible Next Steps: Discuss other evidence and possible points of view.
Extend thinking to include other sources.

Section 3: Grade 8 English Language Arts ® 31
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Reading Comprehension Exemplar

Competency: Student interprets a variety of texts.

Description of the Task: After an introduction to the seal hunt controversy
and after reading a variety of texts about the hunt, students were asked to read
a letter to the editor and respond by either agreeing or disagreeing with the
writer. Reasons for their position were required.

Mid-Grade 8 Level of Performance

%MWW thnuct pcpple shouldl o alte lo hund. &afm%
WWWWWW&@@W@

mewmmwmw
M %ﬁm W%W
e, and. W Wwwmmmé

Season v NZ&%XA&WW ol
Z%mm %M%%WWZ@ e g
b st upp coulid go Fuvands il 0% v
WQW 7 L;Z;% W{me
b&z/#wmété mMWWWWW%@%W
WW&@ (f,mm(; W@W

W%@m/m

Rationale for Assigned Level: Draws conclusions, makes connections
between several sources, and integrates information to form a unique personal
response.

Possible Next Steps: Discuss effectiveness of citing and refuting other points
of view as a technique in persuading others.

Middle Years Assessment: Grade 8 English Language Arts



Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt controversy;,
students were asked to formulate a personal position and provide support for
it. The format required was a draft letter to the editor.

Mid-Grade 8 Level of Performance

Seal Hunt
T belleve (t should be 5foped.

Flrst of all T dornt ((Ke howw f/\e% sneak wup
behind the bdb% seal to K them:

Second seals car't defend them selfs

Third seals should ((ve since we toouldr't oant

to get hurted.

T corclude that seals shouldn't be kKdlled. TE (s
Lron g to Kl seals

Rationale for Assigned Level: Gives entirely personal response, with no
evidence to support position.

Possible Next Steps: Use graphic organizer (Venn diagram) to show
arguments and information for, against, and neutral. Then ask student to state
a position using evidence from the Venn diagram.

Section 3: Grade 8 English Language Arts ®
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Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt controversy;,
students were asked to formulate a personal position and provide support for
it. The format required was a draft letter to the editor.

Mid-Grade 8 Level of Performance

Deur Edﬂcor)
Pon the seal hunt?l Yes!

M%/ first veason apninst the seal hunt (s £hat there Ay be million s
of Harp seals, but when people start ilingy them, there iy become
minimal Horp Seals, and soon they could became extinet.

Second, evervyone thinks that the seals eat all the cod fish, but s
not entirelyr true. Seals stillneed o eat cod £ish, but what about the
fishermen who take their bigrnets, and bring i tons of cod fish at o
time. No ane is stoppingy them, so whyy choose o stop the seals?

Third, what about the seal grow LilE Do people not think. that they have
famiies? Kidsé Mams and Dadsé Tmasrine someone pong: into yrour
home and £oXingy yowr \Cw/vx{l%/ Oy, becouse that (s what the seal
hwt 15 doinge o those seal fomilies.

Finallyr, gres, it mayr be less oruel dhan Kiling cows and chickens, but
there are people ol aromd the world who depend on cows and chickens
for meals, but there is ane provinee who needs the seals for money: So
QSK- yrowr self, 1S ik realyr less erueld

Rationale for Assigned Level: Some support from other sources is evident.
However, some very personal unsupported arguments are used.

Possible Next Steps: Discuss differences between what we know and how we
feel about an issue. Use of graphic organizer showing differences may help.

Middle Years Assessment: Grade 8 English Language Arts



Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt controversy;,
students were asked to formulate a personal position and provide support for
it. The format required was a draft letter to the editor.

Mid-Grade 8 Level of Performance
(Example 1)

ear edivvyor,

MYy OPNOn 1S A3k we should bam sea\
\r\Ur\*\ng.

My ®rSr reASOn 1S HRar e \umans desrroy
everyriaina. ITE o€ srop S€3\ \unrimg moL we
Lo \Wave o Srroqale \aver ¥o ke e
s€ea\s 3\wwe.

My s€cond reasom s we re killinq rousands
trom 3\oba\ WACMRq. Becavse of §oba\
DRACMIANq, Fae \c€ \S me.\-\-'\-\a SO e babies
FA\ Farovan e e a~d &e.

™My \3sr rE3ITOn 1S ¥R W 1S RO necessany
For ¥ne ecomomy. They should sroe \auniring
seals and SYACF Frjing Yo SAVE e Fish.

THESE 3Ire My FEISONS raxr T \ove <3~ SIAIVE
¥AE sea\s.

Rationale for Assigned Level: Argument is a unique synthesis of many
sources.

Possible Next Steps: Work with student to expand supporting evidence.

Section 3: Grade 8 English Language Arts ®
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Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt controversy;,
students were asked to formulate a personal position and provide support for
it. The format required was a draft letter to the editor.

Mid-Grade 8 Level of Performance
(Example 2: English as an Additional Language Student)

7 he Seal hurt

T both agree ahd disagree with the Sea/ furt. T H/s are
177y t/zczzﬂts.‘

T thnk the T nuit pecple khave the right to Keep hunting
the seals becawse s their culture and they rave done 7t
for rhunareds of years.

T think that the 1 nwit pecple skow/d k7)) a speciic
arwount of seals eacth year , acording to the nutbers of
cod F/sh that are alie. T the hutbers are decreasing,
they Showld kil waore seals. T the nutabers are rising,
the should k7)) Jess seals.

Finally T think that the governpmrrent of Canada Show/d
ghe the hon—T nurt pecple sotrre roney to buy everytling
they heed for their ¢/Siing Season: /nstead of thetr

k7)) ing seals.

After reading sorze artic/es and thinking about it , those
wepre tr7y thougts and 1 think they would be good to
solve the probletrs of the Sea/ Hunt.

Rationale for Assigned Level: Unique arguments presented. Multiple sources
used.

Possible Next Steps: Work on expanding arguments by including more
details, examples, etc.

Middle Years Assessment: Grade 8 English Language Arts



First Draft

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to support the
reader’s understanding,.

Description of the Task: As part of the mini-inquiry into the harp seal
controversy, students were asked to read a series of letters to the editor, facts
about harp seals, and websites from various groups involved (People for the
Ethical Treatment of Animals [PETA], Sea Shepherd Conservation Society,

The Humane Society of the United States). After class discussions based on
Word and Picture Splashes, and the use of various graphic organizers for
different kinds of arguments, students were asked to write a letter to the editor
reflecting their opinion of the seal hunt and providing arguments to persuade
readers to agree.

Mid-Grade 8 Level of Performance

De-ov E.a\i)forb

MY oPinien 9 simmple The Seal Hrund should
ContTinne . FBecanse e-vevybody Should leave i1
o Canado. T'he onw ve-o 9o PeT k ) iv\\/o\\/&é‘
i5 90 Ahey can ae At oAy of fund roiging
Mon&\b and neflice hew on k“ o»&-\ heve ‘Pi(‘/&*
9iq N9 i1 Shows pictuv-es of Bo by se-als (’\”‘r\e/y
hove been illical 4o Rill a?or ovev~ 20 \f&c&rﬁ)
Coana Ao $\V\OV\\6\ be- k‘o\h)?/O\ o 50\\/& ’r\f\i‘; on

Y heve ox,Jv\D Wit heuwt™ /PE’r’P(D Poul U\(‘/Qoyr/\”vxj
ond Pare andevson L9 ot like 179 Wovve
/r»\kh »J\Y\k”\/' we de 1o 00»3‘7 o‘g-\ (‘/»\i(‘/k&hﬁ. /\/'\r\e/r&
ave \i’\”&rk\y mmillions 68 hem oud™ Theve and
PeT 'k 9ay9 Theve a oin exAine ™ (Y ri%kﬁ”ﬁ
T agqvee WitTh Ahe geal hund” (‘/O\N\?\t’//\/‘(’/\f

Rationale for Assigned Level: Ideas are there, but shows no evidence of either
overall or internal organization.

Possible Next Steps: Review relationship between main idea and supporting
details. Review overall structure (beginning, middle, end).

Section 3: Grade 8 English Language Arts ®
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First Draft

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to support the
reader’s understanding,.

Description of the Task: As part of the mini-inquiry into the harp seal
controversy, students were asked to read a series of letters to the editor, facts
about harp seals, and websites from various groups involved (People for the
Ethical Treatment of Animals [PETA], Sea Shepherd Conservation Society,

The Humane Society of the United States). After class discussions based on
Word and Picture Splashes, and the use of various graphic organizers for
different kinds of arguments, students were asked to write a letter to the editor
reflecting their opinion of the seal hunt and providing arguments to persuade
readers to agree.

Mid-Grade 8 Level of Performance

Dear Edvtor,

I dowt eally Know W I'my Anst oc Lo Whads +ae bie deal
Ws Newfoundlands @(Ob\em. I dont Know betause of tnede
+H\Y\c35.

Fist, the sedls e cude. They dont do anuthing o use Al
then do s eat some Fisn to live. IE e Kill +né seals we ace
losno, Q- @At of +tne notue n Newfoundlond and +he coast
lnes.

Second, we sholld study Hhe sells. See Wow MOy Hhece Q(’;H/\HB
s And mitk Hhec itense. We Mot only Wave 2.000 1@‘@'*‘, We
dont (eally Know. Famous people Hnat live i Amened, London
and other places leave +\is @(bblevv\ +o Canada. Its ot WOUC
problem.

TRl wihy A we Wining Nawtouwndlanders ldes. Thew do s
to make Money +o Fien. TE we cancel the seal wunt people
ace losng jobs. v”\T‘r\e people wortt be able to find anothec ob.
Trink about wihad we ace dong

TRat 15 why I dont Know what we shwould do. Leave W 4o e
overment dnd New@ou\ndmv\d. Ener w Wwe Qe los\r\% s@Qls oC
105'\r\<3 pcoples 30\35. So Canada Haink 1Rt e e do'w\%.

Rationale for Assigned Level: Overall organization is evident but paragraph
structure shows little internal organization. Thesis only clear at the end.

Possible Next Steps: Review how graphic organizers can help clarify thinking
and tighten up organization before writing a draft.
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First Draft

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to support the
reader’s understanding,.

Description of the Task: As part of the mini-inquiry into the harp seal
controversy, students were asked to read a series of letters to the editor, facts
about harp seals, and websites from various groups involved (People for the
Ethical Treatment of Animals [PETA], Sea Shepherd Conservation Society,

The Humane Society of the United States). After class discussions based on
Word and Picture Splashes, and the use of various graphic organizers for
different kinds of arguments, students were asked to write a letter to the editor
reflecting their opinion of the seal hunt and providing arguments to persuade
readers to agree.

Mid-Grade 8 Level of Performance
(English as an Additional Language Student)

Dear Editor,
T believe that we should stop all this ruccus that the Media is so drawn to.

For one, people such as Paul McCarteny and Pamela Anderson are clouding
ou ability to really consider our actions, and make the right decision~they
should BACK OFF, and stop using their names to get their way.

§ecoy\dlu}, theirs the «L(V\empfo\.jmey\t issue,” to consider. For many, sealing is
their ovlej income and more deer, cows, chickens and other animals are Lilled

every year, is seal hunting realh/} any worse ¢

-n\irdlL’, there is also the seal population to look at. W\fortw\atlelj) seals have
a large number of predators, and a high death rate Lor their Youna. Adding
to that is 3lobal warmina-its eating away at the seals home, and causing the
death toll to rise even %Mtker.

Will humans tip the scale in the seals future? Will we drive them into
exteinction, let them perish on their own, or ac’cuallxd do something about this
seal hunt? Canada (no, not the medid should step back, take a deep breath,
and really consider all parts of this dilema, and take a logical course of
action.

Rationale for Assigned Level: Overall organization and structure within
paragraphs evident. Ideas focused and congruent.

Possible Next Steps: Review various types of graphic organizers and how
the student could use them to develop supporting arguments further before
writing,.

Section 3: Grade 8 English Language Arts ®
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First Draft

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence patterns)
to make an impact on the reader.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal hunt
controversy, students took part in discussions based on Word and Picture
Splashes. They were asked to write a letter to the editor reflecting their
personal opinion about the hunt. Their purpose was to persuade readers to
agree with their point of view.

Mid-Grade 8 Level of Performance

Deov EJditor

The Seal Hunt con be a CjOOA f(/\il/\.cj ond evenn a bod t(/\imc].
I)W\ not Sav)iw? I‘aw‘ aﬂaimﬁ't 1t hut I‘w‘ not Sav)imﬁ I)M for
it eitb\ef.

The seal lhunt is a cjooé thing because wmost ofF the seals ave
used £or qood tl/\imcjs. TL\eVJ ove used fFor food, clOt(AMc?, etc.

(il(iwtj seals is another veason hecause when wour Frowa New
Foundland it is important to Lill thew hecause that's how
SOumne PeOPle get theve MOV\.eV) £vrom.

It is a bad tl/\imj to Lill Lecause seals ave livimﬁ tl/\imjs, too.
’”Aev) Ao have Feelim<7$ too. Seals eat and veatih too.

I£ people keep ti“iwcj seals, s©ooner Or later tb\et/) wWill becoure
extinct and theve will be VLOtL\iACj left of them.

I think that people should try to leavin. wrove about the seals
hefove t{/\e«/) Lill themn.

Rationale for Assigned Level: Vocabulary choices are very simple. Each idea
is listed in a separate paragraph. No transitions used. Repetitive.

Possible Next Steps: Introduce/review idea that you need powerful language
to persuade readers. Generate synonym lists. Review overall structure.
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First Draft

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence patterns)
to make an impact on the reader.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal hunt
controversy, students took part in discussions based on Word and Picture
Splashes. They were asked to write a letter to the editor reflecting their
personal opinion about the hunt. Their purpose was to persuade readers to
agree with their point of view.

Mid-Grade 8 Level of Performance

Dear, Edifor

I believe the seal hunt should continue but to lower the amount of Harp
seals killed /caught per year.

First of all, there are millions of Harp Seals in the world. 350,000 harp
seals are killed per season. My question is if that is really qoing to
afFect the millions.

second of ally the people of New foundland depend on the Harp Seal
kilings to qet their ncome. It wouldn't be right to take away many
peoples Jobs, consideting New foundland already has the lowest
employment rate in Canada and even possib ly the whole world.

Finallys there are more Cows, deer and chickens killed per year than
Harp Seals. We should be Focusing our attention on that, instead of the
Harp Seals. Cows, deer and chickens suf fer more than the Harp Seals
do. Also Cows, deer and chickens live a slave [if e, while harp seals live a
lonq free [ife out i the wild, untl that one quick moment when they are
bashed on the head and skined. They do not qo through any pain. ¥ et
the ckickens and cows suf fer much, much more.

Theref ore, the seal hunt should confinue due to the dama qe t would
cause to the New Foundlanders it t were to be banned.

Rationale for Assigned Level: Meaning is clear. Some interesting language
(slave life) used. Sentences show developed ideas but not much variety.

Possible Next Steps: Review sentence variety. Use synonym lists as a tool to
create more impact.

Section 3: Grade 8 English Language Arts ®
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First Draft

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence patterns)
to make an impact on the reader.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal hunt
controversy, students took part in discussions based on Word and Picture
Splashes. They were asked to write a letter to the editor reflecting their
personal opinion about the hunt. Their purpose was to persuade readers to
agree with their point of view.

Mid-Grade 8 Level of Performance

Dear Editor,

I disagree with the seal hunt that is going on right now

in Newfoundland. T think that, Sir Paul McCartney is doing
the right thing in trying to stop this mass murder of seals.
First of all this is a cruel and unusual punishment for the
ceals. Every year they go up onto the pack ice to mate,
and every \ear thousands are clubbed off... Literally! These
poor seals are being hit over the head with clubs, that have
a sharp nail on the bottom!

The second reason why 1 disagree with the seal hunt is that
it is not needed for Newfoundland’s economy. Many people
use the seal hunt as quick money for a couple of weeks!

Lastly, if this seal hunting keeps up we wont have any
left! What happened to the cod may eventually happen to
our seals. Do we need these seals to become endangered just

so we can stop this hunt? That's what we did to the cod!

Please learn from your mistakes people! Don't let the seals
die out like the cod did! Save the sceals!

Rationale for Assigned Level: Uses a variety of sentences (exclamatory,
interrogative, declarative). Chooses some powerful language (mass murder).

Possible Next Steps: Work on leads that “grab” the reader’s attention.
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Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries, etc.) to
edit and proofread to make meaning clear.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal hunt
controversy, students took part in discussions based on Word and Picture
Splashes. They were asked to write a letter to the editor reflecting their
personal opinion about the hunt. Their purpose was to persuade readers to
agree with their point of view.

First Draft Mid-Grade 8 Level of Performance

ITts Both

I Dc'sa.;/we with the seal hunt because seal ane animals to
and I dont think 557, would like to be hunted And It
would be very mean bo hunt them no R eason because
/zao/z(e dont Eat them. I also agree a little bit with the
seal hunt Because the cash o/é/w cod stock bo 30 000 Jobs
/om /zao/z(e and I/I wean’ L‘ﬁa the seal hunt this would

/m/z on /za/z/m.mh}

Rationale for Assigned Level: Many errors affect the reader’s ability to get the
intended meaning.

Possible Next Steps: Review capitalization rules. Review sentence structure
(run-on sentences are a problem). Graphic organizers may help separate ideas
before crafting sentences.

Section 3: Grade 8 English Language Arts ®



First Draft

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries, etc.) to
edit and proofread to make meaning clear.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal hunt
controversy, students took part in discussions based on Word and Picture
Splashes. They were asked to write a letter to the editor reflecting their
personal opinion about the hunt. Their purpose was to persuade readers to
agree with their point of view.

Mid-Grade 8 Level of Performance

/cDe,O.\/, Z-ditov

What s ottq ot with the deal hud? T beleive thatl it Showld
b{op The deal hunt i Te,\/% e vuel e,bpe,c/iallgiif ?ou We a
quit betaudse bullets don t always kil seals Tf ¥ doesn t

e it may emd U\P f)l&?? e,\/m‘ . We bkoU\ld aldo f){oP it be,c/at&f)e,
{ke, OVe be){lftf oVeV L\Ud/de,d, 4? we c/dl/L{ﬂ/Lwe, Yo kill beald at
this vate they will Soom be extinet. Seal huting s also bad
betaude of aobal waviing. Z ey Siute thid happened it had
been havdev J;)o\/ the f)e&%‘) Mmomd to {Md thie k e:lltowgk ite to
Pu& theve pupd oit. The ladt veason why T think it dhould s{op
(5 betaude whent gou kill oldev deald 4ok ave at the Same time
lind OAF kinﬂ/p P(&P At least C/U\Rﬂ/p c?c:va‘vt the chomees o? “MoVe.
bab%a This wk% we-teed to Stop deal km{ﬂ&j

Rationale for Assigned Level: Various errors are evident, but they do not
affect meaning.

“"__rr

Possible Next Steps: Review “y” plurals, sentence fragments, and possessives.
Review graphic organizers to separate ideas before writing.
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First Draft

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries, etc.) to
edit and proofread to make meaning clear.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal hunt
controversy, students took part in discussions based on Word and Picture
Splashes. They were asked to write a letter to the editor reflecting their
personal opinion about the hunt. Their purpose was to persuade readers to
agree with their point of view.

Mid-Grade 8 Level of Performance

Dear EO//'fOI‘,

The seal hont is ridiculovs! Let’s end it now! Firstly,
the harp seal’s numbers are already dlecreasing
greatly becavse of global warming. Although there are
still many seals, globa) warming and people butchering
thousands and thovsands every gear will change that-
Secondly, killing helpless seal’s is jost plain croel!
Mordering helpless animals just +or +ur and oil s
horrible. Some people say that killing cows, pigs, and
Chicken is worse; but the diference is that we need
those animals for H+ood, not for fur, and blobber, which
we don’t need to Iwve! Lastly, we do not have to
vse fur fo stay warm and blubber oil for heating and
Jubricants. There are plenty of other things we can
vse instead of Hur and blobber oil. The seal hunt is
preposterovs. Let’s end it while we can/

Rationale for Assigned Level: Errors do not distract from impact or message.

Demonstrates control of conventions.

Possible Next Steps: Review use of paragraphs and possessives.

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to support the
reader’s understanding,.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Cue for Treason

Kit is an admirable character in the novel, Cue for Treason. Kit
is a thirteen-year old girl who had ran away from home because
she didn’t want to marry Sir Philip, a very cruel man. Sir Philip
wanted to marry her for her estate and inheritance money. Kit’s
role in the novel is to help Peter capture the conspirators and to
help save the Queen from getting shot. In the novel it is shown
that she is a good actress, brave, and determined.

Kit is a good actress. To show that she was a good actress when
she was a girl who was pretending to be a boy who acted as

a girl in many different plays. Kit had pretended to be a boy
when she ran away so she wouldn’t have to marry Sir Philip.
She had been assigned one of the leading roles, Juliet, in one of
the very popular plays, “Romeo and Juliet” due to her acting
abilities. She had also pulled off acting as a distressed damsel to
help Peter get back the play “Henry the Fifth” from the Yellow
Gentleman also known as Sir David Vicars. These are the reasons
why Kit is a good actress.
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Kit shows that she is brave. Kit was brave when she had helped
capture the conspirators with Peter knowing that she might be
killed if she was caught. Another way was when she helped save
the Queen from getting shot by John Somers during the play
“Henry the Fifth” when the cannon sound effect was to be shot.
The Queen was going to be shot because Sir Philip was yet over
the Queen be heading him in court one time. These are some of
the other points that show that Kit is brave.

Kit is a very determined person when she sets her mind to it.
An example of her determination is when she wanted to get
into Mr. Desmond’s Company when they were on the road but
Peter didn’t want her in the company. Kit had snuck onto the
wagon and was able to d a curtsy while all the other boys just
looked like a boys in skirts that couldn’t do curtsies. She had also
been able to change her charecter like it was nothing. Another
example that shows that Kit is determined is when Peter and
her were to save the Queen before John Somers shot her and Kit
didn’t show any signs of giving up. These examples show that
Kit is a determined person in the novel.

It has been shown that Kit Kirkstone is a good actress, brave,
and determined. Kit is a great character in the novel, Cue for
Treason when she had captured the consipirators and helped save
the Queen.

Rationale for Assigned Level: Often wanders off topic to retell plot points
instead of making character analysis. Lacks transition language from topic to
topic. Concluding paragraph is repetitive.

Possible Next Steps: Review, with the student, differences between plot and
character. Review how transition or signal words can make it easier for readers
to follow ideas. Discuss previous feedback on concluding paragraphs—not
saying the same things as introductory paragraphs. Brainstorm ways of
summarizing and addressing the significance of the topic. What conclusions
did the student come to after studying Kit’s character?

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to support the
reader’s understanding,.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Sir Philip Morton
Extra! Extra!l Read all about it! Sir Philip Morton foiled by

acting troupe! Sir Philip Morton is the antagonist in the novel
“Cue for Treason”. Sir Philip is the villain of the story; therefore
he has many dishonorable traits. Three of his traits he displays
more often than the rest: ambition, calculation, and cruelty.

Sir Philip is an ambitious man, one of his only honorable traits.
Sir Philip is one of the leaders in the treason plot, explained in
the book. It is often shown that Sir Philip Morton is not satisfied
with the position he holds in the government. He also never
forgave the Queen for singeing him in court. This is proven when
Peter overhears him talking to his fellow conspirators. Ambition
is usually a good thing, but for Sir Philip Morton, it’s just
another bad trait.

Another trait Sir Philip possesses is that he is a very calculating
man, only thinking of his greater gain. Furthermore, he

doesn’t seem to care who he hurts to get what he wants. Such

an example is that he tried to marry Kit Kirkstone, one of the
main characters in the novel, because she was going to inherit a
beautiful estate when she became of age. Lastly, in the beginning
of the book, Sir Philip Morton walled up the common lands, just
so the peasants, who had been using them for years, could not let
there sheep graze there. This shows how greedy and calculating

Sir Philip is.
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Of all the bad traits and qualities Sir Philip has, this is the
worst: cruelty. He will go to any length to find out what he
wants to know, or to make sure certain people don’t learn certain

things, such as when Peter traveled to London to warn the Queen

of the assassination attempt on her. Another example is that
John Somers, the one who actually tried assonate the Queen,
was to be killed so not to leave any witnesses if he was caught
and tortured to give names. Furthermore, Sir Philip will even
torture people to get information if he wants it badly enough.

He planned to do just that when he captured Peter on the Island.

Luckily, Peter escaped. Among many other things, Sir Philip

Morton is a very cruel man.

In this essay three major points about Sir Philip have been
explained: ambition, calculation and cruelty. Sir Philip is the
antagonist is this story, created by the author to give the novel
depth and interest. Extra! Extra! Read all about it! Sir Philip
Morton and the other traitors are facing death at Tower Hill!

Rationale for Assigned Level: Organization overall and within paragraphs
is evident. Ideas are not always on point. Ideas are repetitive (introduction/
conclusion).

Possible Next Steps: Review how concluding paragraphs summarize the
main arguments put forth in the body of the essay but need not be a copy

of the introduction. Discuss the importance of ending in a powerful way in
persuasive writing and addressing the significance of the topic. Ask where the
student got the idea for using “Extra! Extra!” since it wasn't suggested in the
feedback or included in the first draft.

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to support the
reader’s understanding,.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

CUE FOR TRESON ESSAY

Imagine saving a country at the age of thirteen, let alone a life!
Kit is a phenomenal character in the novel Cue For Treason.
Kit plays the role of a girl that pretends to be a boy and in the
end helps Peter on their mission to save the Queen and their
country. In the novel it is shown that Kit is brave, loyal, and an
extraordinary actress.

First of all, Kit demonstrates that she is very brave in the novel
Cue For Treason. No matter what situation they get into, Kit

would never leave Peter behind. For example, when Peter and
Kit were besieged in the Virgin Mine, and Kit managed to get
free, she still chose to stay behind and try to help Peter. Another
example of Kit’s bravery is that she never quit. Throughout all
of the hardships that that they faced, like getting the play back
and being robbed, she never showed any signs of giving up. For
these reasons Kit is thought of as very brave.

Secondly, Kit’s loyalty benefited many people and helped her
and Peter succeed on their mission. One reason is that she went
back to Cumberland even though she knew that it would be very
dangerous. If Sir Philip had found Peter and Kit, then kit would
have been married to Sir Philip and Peter most likely would have
been thrown into jail. Next, Kit proves that she is loyal because
she stayed with Peter until the mission was completed. Not only
did she stay with him the whole time but she helped out a lot
too. In short, Kit is a genuinely loyal character.
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Thirdly, an extraordinary actress would definitely describe Kit.
To start things off, she was probably the best “male” actor they
had ever seen. When she was part of the Desmond’s company
she always had an important women’s role to play. Another
example that shows that Kit is a good actress is when Kit and
Peter attempt to steal back the play Henry The Fifth. While
Peter was struggling to get to the top on the window in the
yellow gentlemen’s house, Kit made things easier by dressing
up as the girl she was and pretending to be a damsel in distress.
Thankfully, Kit and Peter were successful. Kit’s acting skills
really helped her and Peter on their mission.

Throughout the entire novel, Kit displays that she is brave, loyal,
and an extraordinary actress. Kit is a phenomenal character in
the novel Cue For Treason. She demonstrated that she was very

brave when she attempted to help Peter in the Virgin Mine, and
proved that she was loyal when she went back to Cumberland
even though she knew it would be dangerous. She also showed
that she was a very good actress when she fooled the yellow
gentlemen into thinking that she was a damsel in distress. All
of Kit’s amazing qualities helped her and Peter succeed on their
mission to stop the plot of treason.

Rationale for Assigned Level: Transition language is employed. Supporting
details are congruent with main ideas. Organization is clear within paragraphs
and overall.

Possible Next Steps: Extend character study to show how authors make
characters come alive for readers. Discuss, with the student, how the use of
transition language (a change suggested in the feedback) made the writing
more effective or “reader friendly.”

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence patterns)
to make an impact on the reader.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Cue for Treason

A girl facing major danger, adventure and taking the biggest risk
of her life during the sixteenth century. Kit Kirkstone is a very
interesting person in the story Cue for Treason. She is brave,
determined and proves to be a good judge of character, Kit is the
female hero of the novel.

Kit shows bravery during the story when she bravely escapes Sir
Philip Morton. He wants to marry her for her land and money.
She is going to inherit it. Because girls are not allowed to act it
was very hard for Kit to join an acting troupe. She does mange
to pull it off by dressing up like a boy. Her bravery is also shown
when she goes with Tom Boyd and Peter Brownrigg to the Peel
Towers to find clues. They did this to stop the plan to kill the
Queen. She also shows bravery when her and Peter manage

to stop John Somers. He is the man who was going to kill the
Queen. By fighting their way to get there. Kit shows she is brave
in the novel Cue for Treason.

Kits’ determination is shown in the novel. Her determination
is shown when she stays with the acting troupe in their time of
need because the weather was bad and the company had closed
down. She also showed determination when Peter and her tried
to stop the plan to kill the Queen. Kits’ determination helps all
the other characters in the novel.
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Kits’ good judge of character is very clear and is shown many
times in the novel. Her good judge of character is shown when
she meets up with Peter and the acting troupe and realizes she

can trust them. It is also shown when Kit sees Mr. Armthwaites’

lies. Then she stops Peter from telling him anymore about the
plan to kill the Queen and stopped him from ringing the bell to
tell the house that he was in danger and that Peter and Kit were
there. Her good judge of character is useful in the novel.

Kit is brave, determined and is a good judge of character. She is
also a very good character during the sixteenth century. Kit is
facing danger, adventure and is taking the biggest risks of her

life. Kit is an important character in the story Cue for Treason.

Rationale for Assigned Level: No variety of sentences (mostly declarative,
simple sentences) evident. No powerful language used. Repetitive (use of
“she,” her good judgement).

Possible Next Steps: Review different types of sentences. Generate synonym
lists for traits chosen (e.g., brave, heroic, courageous, etc.) and characters

(Kit, her, she, the heroine, etc.). Discuss, with the student, the importance of
reflecting on peer and teacher feedback, particularly suggestions on how to
avoid repetitive language.

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence patterns)
to make an impact on the reader.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Cue For Treason Essay

In the novel Cue for Treason, Sir Philip Morton proves to be a
very disliked and unwanted character. In the novel, Sir Philip
Morton plays a very nasty man who wants to seek revenge on
Peter (a teenage boy from Cumberland England) who threw a
rock at him. Even though Peter did not actually hit him with the
rock, Sir Philip is determined to do something very atrocious to
get back at him. Sir Philip portrays the role as a very villainous
person by showing signs of cruelness, greediness and cowardly
ness.

There are many ways in the novel, which Sir Philip Morton
proves to be a very cruel person. One of the ways Sir Philip
shows his cruelty is by his determination to capture Peter and
seek revenge. Another way that he shows cruelty is by plotting
with his men to kill the Queen. Sir Philip wants to kill the Queen
because he wants to increase his power and wealth. As well, once
John Somers kills the Queen, during a cannon scene from the
premiere of “Henry The Fifth”, Sir Philip Morton will have him
killed so there is no question about how she died. Throughout
all of his actions, Sir Philip Morton shows that he is a very cruel
person to others.

peer and teacher
feedback.
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Greediness is another one of Sir Philips many hated character
traits. He plans to marry Kit because of her wealth and
inheritance. Kit Kirkstone comes from a very wealthy family
and is heir to lots of land, and that is what attracts Sir Philip

to her. Another way that Sir Philip shows his greediness is by
putting up a wall around land that was not his own so that he
could increase his estate by claiming that it was his property.
These are some of the ways that Sir Philip Morton proves to be a
very greedy person.

Lastly, Sir Philip Morton proves to be a very cowardly person.
One of the most obvious ways that he shows this is by him and
his men besiegeing the Brownrigg’s. Meaning that they gathered
around their home armed and ready for someone to come out
and kill. Also, Sir Philip also proves to be cowardly by getting
people to do his work for him. An army of men always surrounds
him, and when he wanted to kill the Queen, instead of doing it
himself, he hired John Somers. This shows that Sir Philip is a

very cowardly person.

In conclusion, it is shown that Sir Philip Morton is a very cruel,
greedy and cowardly person. He shows cruelty by seeking
revenge on Peter who didn’t hit him with the rock. He shows
greediness by planning on marrying kit for her wealth and
inheritance and he shows cruelty just by being him self. That is
why Sir Philip Morton is a very disliked and unwanted person.

Rationale for Assigned Level: Some sentences are unwieldy (overuse of
“and”). Word usage awkward/wrong (cowardly ness).

Possible Next Steps: Review sentence varieties. Review use of thesaurus as a
tool. Discuss instances where the student made vocabulary revisions (based on
specific feedback, such as using “cowardly” in place of “greedy”) to clarify the
message.

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence patterns)
to make an impact on the reader.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Essay

Attention! There’s a villain in town and his name is Sir Philip
Morton. In the novel Cue for Treason, Sir Philip is a very evil
character. He builds a wall around common lands, he leads a
treason plot against the queen, and attempts to marry a young
heiress, Kit Kirkstone, for her estate. Sir Philip Morton is cruel,
calculating, and cowardly.

In the novel Cue for Treason, Sir Philip Morton is a very cruel

character. Firstly, he betrays his own country to increase his
wealth and power. Sir Philip hires John Somers, a disgruntled
actor of third-rate parts, to do the shooting of the Queen. After
John Somers job was completed, He would be killed. Throughout
the novel, Sir Philip Morton is on a wild goose chase with Peter,

a young boy who merely shied a stone at him. Sir Philip will stop
at nothing until he captures Peter. For these reasons, Sir Philip
Morton is a very cruel character.

Sir Philip Morton is not only cruel, but also calculating. First

of all, he never forgave the Queen for having insulted him at
court, and is determined to get his revenge. Sir Philip is one of
the leaders in the treason plot against the Queen. He is always
thinking of ways to increase his wealth. For example, he encloses
common lands and claims them as his own. Also, Sir Philip tries
to marry Kit. He doesn’t really care about her, but only wants to
lay his hands on the magnificent wealth and estate that she will
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inherit when she comes of age. As one can see, Sir Philip Morton
is extremely calculating.

When looking for a word to describe Sir Philip Morton, cowardly
is definitely a good one. When he wants something unlawful
done, he doesn’t do it himself. He is always accompanied by
helpers who carry out his commands. When the Brownrigg’s
home was besieged, it was total chaos. Peter’s father was
shooting arrows; Peter’s mother was dumping boiling water on
Sir Philip’s “helpers” and the whole time Sir Philip was taking
cover behind a tree. Sir Philip didn’t and had no intention of
exposing himself to such peril. That’s pretty cowardly.

In conclusion, Sir Philip Morton is cruel, calculating, and
cowardly. He betrays his country for more wealth and power; he
leads a treason plot against the Queen, and attempts to marry a
young heiress, Kit Kirkstone, for her estate. Sir Philip Morton is
a very evil character in the novel Cue for Treason.

Rationale for Assigned Level: Uses vocabulary appropriately to create an
impression (disgruntled, besieged, chaos, peril, that’s pretty cowardly). Varies
types and lengths of sentences.

Possible Next Steps: Develop and discuss synonym list for describing
character (Sir Philip Morton, he, the villain, the conspirator, Kit’s would-be
husband, etc.). Discuss how the student decided, in response to the feedback
provided, what vocabulary to change (replace “attacked” with “besieged”) and
what to leave alone (that’s pretty cowardly).

Section 3: Grade 8 English Language Arts ®
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Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries, etc.) to
edit and proofread to make meaning clear.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Final Draft Mid-Grade 8 Level of Performance

This piece of
expository
writing was
developed using
the entire writing
process (pre- Kirkstone who also is called Kit Kirkstone dressed up as a boy to

Cue for treason essay

Inthe 16th century men only coud become actors. Katherine

writing, drafting,  escape from Philip Morton because he wanted to mary her and
conferencing, .o, .
than ended up joining an acting troupe and prooved he was verry

revising,

editing, and admirable caracter. in the novel Cue for treason Kit Kirkston was
proofreading). . . .

Throughout the & good juge of caracter she is an extremly brave girl and prooved

writing process,  to be exellent actress in the novel.
the student

benefited from First of all Kit shows that she can be an exellent juge of caracter
peer and teacher

. [13 *9. . . .
reedback. in the novel “anyhow i’ve told mr. Desmond ill go go with him

on condition that he takse you” mr. Desmond ofered to take Kit

with him when mrs Desmond and him went to england but Kit
wanted Peter too be able to come with them. This show that
Kit trusts Peter and she thaught that he could be nice if he
wants to “if you touch that bell cord said Kit in a high nervous
voice behind me, you’ll get something that will upset you still
more” Kit recongised how odd mr Armthwaite was acting and
recongised him as a conpsirater she also notised that he was
one of the people that assosiated with sir Philip Morton . in
bothcases were Kit juged a caracter she was right about there
caractritsics.

Second althow Kit was thougt to be weak it did’nt show in her
actions “shut up Peter said Kit she was, determind to take what
was coming to her” Peter tried to talk Kit out of letting Burbag
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beat her for runing away rite befor the play but she woudn’t
lissen to him and was gonig to putup with any pain that he gave
her “so she rode back. Heroine or idiot.? I don,t know i supose
she thaugt if she knocked them flying once she coud bo back

to england but instead she tried to save Peter from the theives.
Peter thaugt Kit was weak when he fuond out that kit was
actualy a girl although soon he discovered that she was’nt even
close to weak but he was actualy looking at a hero who woud
eventualy help him sav ethe queen.

Last, only boys coud become actors in those days but Kit
disgised as a boy joined an acting troupe and became one of the
best actors n the troup “I noticed in time that Desmonds eyes
were alight with interst as the boy recited” Wile persistantly
trying to entre the Desmond company Kits acting struk an
interest in mr Desmond,mr Desmond hired her in the company
and gave her some of the top acting spots “I’d hit a girl disguised
and not the boy she had always pretnended to be” Wile trying
to tell Peter that they where going to leave Kit got hit by Peter
in the chest. When Kit doubled with pain and woud’nt come up
Peter realised that Kit was actualy a girl Kit soon became the
phenomonon of england and had everyone buzing about her
acting.

In this novle Kit is an exellent juge of caracter also she is an
exeedingly brave caracter and last she is an extrodinairy actress
an admirabel young girl thats what Kit prooves to be in the novle
Cue For Treason. Even thoug girls could not become actreses in
the 16th century a young girl from cumberland europe made it as
one

Rationale for Assigned Level: Frequent errors interfere with meaning.

Possible Next Steps: Have the student practise self-editing in small chunks.
Emphasize that ideas are well developed in the piece, but good ideas are not
clear because of errors. Discuss realistic strategies to help the student with
editing and proofreading.

Section 3: Grade 8 English Language Arts ®
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries, etc.) to
edit and proofread to make meaning clear.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Cue for Treason

Kit Kirkstone is an extraordinary character in the novel Cue for
Treason Kit is a 13 year old girl who learns of a plot to kill the
queen. She has to travel across the country to inform the Queen
and save her life. Geoffrey Trease does an excellent job writing
this book in the story it is revealed that Kit is brave a talented
actress and a very determined young lady.

Firstly Kit is a tremendously brave person her bravery is shown
when she put her life in danger saving Mr. Desmond from
drowning. Kit had to jump into a swiftly moving river and carry
Mr. Desmond on her back and stay afloat. Kits bravery is also
shown when she joined the acting troop this is brave because girls
and women are forbidden to act and she could become discovered
by the other actors and kicked out with nowhere else to go. Kit’s
bravery throughout the story helps save her live, and others.

Secondly Kit Kirkstone proves to be an extremely talented
actress and shows how good she acts when she tricks everyone
into thinking that she is a boy. For weeks nobody new she was a
girl until Peter Brownrigg got into a fight with her and realized
she was a girl. Kit’s good acting skills even got her the lead roll
in a play Kit has to memorize numerous lines and play the roll
of Juliet in front of the queen herself. Kit’s good acting skills
helped her stay hidden, and gave her a home throughout her
struggles.
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Finally, Kit is a very determined individual. She showed how
determined she was when she stopped Sir Phillip Mortin’s plot to
kill the queen. Kit accompanied with Peter had to travel across
the country to inform the queen and save her life. Kit and Peter
had to elude Sir Philip and his men who sought to kill them.
Another way Kit was determined is when she wants to get the
play back from the Yellow Gentleman who stole it from Peter
and she devises a plan to steal the play back. While she distracts
the two men by pretending that she is a distressed damsel, Peter
sneaks into the house to steel the play, Kit’s determination

helped her progress through the novel.

In conclusion, it has been shown that Kit Kirkstone is brave, a
good actressand determined in her journey to stop sir Philip’s
plot to kill the Queen. This 13 year old girl goes against the odds,
and prevails. Kit Kirkstone is an incredible character in the novel
Cue for Treason.

Rationale for Assigned Level: Various errors are present, but meaning is
evident.

Possible Next Steps: Review end punctuation, apostrophes, and strategies for
synonym spellings that spell-checker doesn’t catch. Discuss why the student
did not consider suggestions on comma usage from peer editors when creating
the final draft.
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Final Draft

This piece of
expository
writing was
developed using
the entire writing
process (pre-
writing, drafting,
conferencing,
revising,

editing, and
proofreading).
Throughout the
writing process,
the student
benefited from
peer and teacher
feedback.

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries, etc.) to
edit and proofread to make meaning clear.

Description of the Task: Over a period of several weeks, as part of a novel
study, students prepared a character sketch (in essay form) on a major
character in Cue for Treason by Geoffrey Trease. They employed the writing
process to create a polished final draft.

Mid-Grade 8 Level of Performance

Peter Brownrigg!!!

In the novel Cue For Treason, Peter is a very admirable
character. Peter is a fourteen-year-old country boy, living in
Cumberland and his role in the story is to reveal Sir Philip
Morton to the secret service and to save Her majesty. In the
novel Cue For Treason, by Geoffrey Trease, Peter proves to be
brave, determined and quick thinking.

Peter’s first character trait that is revealed in the novel Cue_
For Treason is bravery. Peter leaves his home and family when
running from Sir Philip Morton and his men, and makes

it on his own, when he is only fourteen. Peter’s bravery is

also demonstrated when he enters Sir Philip’s Peel Tower in
Cumberland in search of Tom Boyd after he disappeared while
investigating the conspirators. This is how Peter’s bravery is
displayed in the novel.

Another one of Peter’s character traits proved in the novel Cue
For Treason is determination. Peter is determined when he swam
the quarter-mile across Ullswater Lake so that he could find
someone to tell about Sir Philip Morton and the death of Tom
Boyd. This showed his determination because the water was
freezing cold and he thought about turning to swim back but
decided against it in order to attempt to save his country. Peter’s
determination is also shown when he gets Shakespeare’s play,
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Henry The Fifth, stolen from him by ‘The Yellow Gentleman’
and he goes to his house by boat, down the river, climbs up the
side, and goes into the house to get the play back. This is how the
novel reveals Peter’s determination.

The final character trait of Peter that is displayed in the novel
Cue For Treason is quick-thinking. Peter hides from Sir Philip

Morton in the trunk in the actors’ dressing room because he
thinks Sir Philip wants to arrest him. This shows quick-thinking
because he was being chased and seeing the trunk he got into it,
then was carried on stage in the trunk. Because it was used for

a coffin in the play, Sir Philip didn’t get a chance to look in it.
Peter also shows quick-thinking when Sir Robert Cecil figures out
the message in the poem — SENDNEWSBYPEEL — and Peter
thinks it to mean Sir Philip’s Peel Tower back in Cumberland.
These are the ways in which the novel shows Peter’s quick-
thinking.

To sum things up, the novel Cue For Treason, by Geoffrey Trease,

proves that Peter Brownrigg is a very admirable character. It
confirms Peter’s bravery, determination and quick-thinking
when he leaves his home, steals the play back, and hides from
Sir Philip Morton. These are ways in which Peter proves to be an
admirable character in the novel Cue For Treason.

Rationale for Assigned Level: Correct usage is reflected throughout.

Possible Next Steps: Move to more sophisticated punctuation (semi-colon,
etc.). Discuss how, in the careful final edit, the student addressed the end
punctuation and run-on sentences flagged by peer editors, with a positive
result.

Section 3: Grade 8 English Language Arts ®
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Strategies to Support Reading Comprehension and
Expository Writing in Grade 8 Classrooms

As teachers reflect on the Provincial Report on Student Performance at the

end of January, they may uncover gaps in student understanding. Students
may require scaffolding and strategic instruction (formative assessment for/as
learning) to meet expectations based on end-of-year learning outcomes, as well
as for summative assessment and reporting in June. Generally, these gaps are
where the reading and/or writing processes break down for the learner, and a
variety of needs may arise as teachers plan for differentiation.

The chart on the following pages lists formative assessment strategies and
tools that offer entry points for scaffolding and strategic instruction to ensure
success for the diversity of learners in Manitoba classrooms.

The chart uses abbreviations for the departmental sources in which the
strategies and tools can be found:

=  FFI: Grades 5 to 8 English Language Arts: A Foundation for Implementation
(see Grade 8 section and Blackline Masters [BLMs])

= IT: Independent Together: Supporting the Multilevel Learning
Community

m  SFAL:  Success for All Learners: A Handbook on Differentiating
Instruction: A Resource for Kindergarten to Senior 4 Schools

Detailed descriptions of the strategies and tools are outlined in the sources
referenced.
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Strategies and Tools to Support

Reading Comprehension and Expository \riting

Strategy Description/Examples Source
Goal Setting

m Develop learners’ Commence with whole-class FFI: 8-32; 8-392;
confidence and goals (e.g., “What strategies do 8-118%;
metacognitive skills as competent readers use before, BLM 46-Personal
independent readers/ during, and after reading?”; Goal Setting; BLM
writers. “What structures do authors use 49-Goal Setting for

. . ” Strategic Learning

= Engage learners in to write expository texts?”).
constructing criteria for Model goal setting at the outset
“quality work.” of each lesson or workshop IT: 2.8, BLM1-

® Focus reflective (e.g., "My goal today is to show Reflection—

. . " Metacognition*;
conversations and journal you how to..."). BLM 2—
writing/reflection. (See Schedule time for reflection Constructing
Y-chart* for scaffolding each day (e.g., Exit Slips). Student-Generated
reflection.) Criteria for Quality

m Engage learners in portfolio Work"_‘; BLM 3-My
assessment for/as learning. Learning Goal Log
Notemaking
m Explore, remember, Model notemaking (e.g., using FFI: 8-14; 8-76; 8-196;
organize, record, reflect on, T-chart, self-adhesive notes, 8-248; 8-358
and communicate ideas and sketching, graphic organizers).
thinking, using Guide notemaking in flexible SFAL: 6.82
structured notemaking groupings.
interactive notemaking Have students practise SFFL: 8-19 8-278:
.SI|rr.1 Jims notemaking in pairs. 8—11,6; 8—126;
jotting Construct criteria for “quality” 8-218; 8-254;
sketching* notemaking. 8-278; 8-322;
8-352
Read Aloud/Think Aloud
= |isten to/comprehend Read quality literature regularly. FFI: 8-42; 8-72; 8-86
quality writing in Read magazine/newspaper
performance (flue_ncy). articles to augment a content *FFI: 8-94; 8-96 to
= Model Before-During-After area topic. 8-98; 8-141;
(B-D-A) reading strategies. Share/articulate comprehension 8-380
m Introduce specialized and strategies before, during, and
unfamiliar vocabulary* to after reading (e.g., link prior
. . L SFAL: 6.31
facilitate comprehending knowledge, make predictions,
and composing. create mental pictures, self-
= Model strategies for monitor, use fix-ups).
representing and writing. Draw students’ attention to a
® Engage readers and writers variety of ways of representing
in the joy of reading. ideas, information, and thinking
through authors’ strategies and
techniques.
Celebrate reading!
(continued)
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Strategies and Tools to Support

Reading Comprehension and Expository \X/riting (continued)

Strategy Description/Examples Source
SQ3R
®m Develop an understanding = SQ3R (Robinson): FFI: 8-68; 8-72, 8-84;
of non-fiction text Survey: Survey the text for 8-212
structures and features to italicized/bold words, pictures,
i i h .
support students in making graphs, and so on SFAL: 6.85
meaning before, during, Questions: Jot down
and after reading. questions using the headings
® QOrganize information and or subtitles. )
ideas for notemaking/ Read: Read the text in
L chunks.
writing. ) .
Recite: After reading each
“chunk,” tell someone the
answer to the question.
Review: After reading the
whole text, summarize what
was read.
Text Sets
m Differentiate reading Collect a variety of different FFI: 8-108
instruction and offer expository and narrative texts
all learners access to a (e.g., stories, picture books,
. . . ) IT: 4.6
wide variety of texts for poetry, magazines, images,
enjoyment, learning, and multimedia texts) across a wide
models for writing. range of reading abilities to
augment content/textbooks.
Engage students in constructing
the text set(s).
Focused Observation
= Use classroom-based Observation is a credible FFI: Focus for
assessment for/as learning assessment method when Assessment
(formative assessment). teachers (column 3)
target learning outcomes and/
or continua descriptors IT: 3.7: BLM 5-
record “verbatim” notes Focused

plan a variety of authentic
literacy-rich contexts

observe over time

Observation Form
(or BLM 11-Record-
Keeping Form)
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Suggestions for Selecting Reading Materials for
Grade 8 Classrooms

Department-Approved Resources

Various reading materials that have been reviewed through Manitoba
Education and Training’s formal learning resources review process for the
content areas, including textbooks, are listed in annotated bibliographies
available on the department’s Learning Resources website at www.edu.gov.
mb.ca/k12/learnres/shortlists.html. Reading materials should also include a
variety of magazines, media texts, and online resources (some websites are
listed later in this section).

Selecting Additional Reading Materials

In addition to using the above resources, many

teachers have successfully used other titles in The following titles were

English language arts classrooms and as part of not reviewed through the

text sets to support literacy across the currlcu.lum. department’s learning

The following list is representative of authentic resources review process.

literature selections that might be considered for They are not endorsed by the

classroom use and as a starting point in building department and do not carry

a classroom library. a Manitoba recommended
designation.

Literature selections should be reviewed by school |

division staff before they are used with students.
In this way, community sensitivities and the
perspectives of the student population are taken into account.

The following list of resources includes picture books, poetry, non-fiction, and
fiction. Only the authors and titles are provided. For additional information,
visit the department’s English Language Arts website at www.edu.gov.mb.ca/

k12/cur/ela/.
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Picture Books

© Atwood, Margaret

" Bailey, Linda
Baylor, Byrd
Bunting, Eve
Fletcher, Ralph
Innocenti, Roberto

* Oberman, Sheldon
Polacco, Patricia

" Setterington, Ken
Sis, Peter

" Taylor, C. .

* Turney-Zagwyn, Deborah

Poetry

Cormier, Robert

George, Kristine O’Connell

George, Kristine O’Connell

Janeczko, Paul B.

Smith, Charles R, Jr.

Zimmer, Tracie Vaughn,

and Andrew Glass

Non-Fiction

" Batten, Jack

" Bogart, Jo Ellen
* Cooper, John

" Galloway, Priscilla

*  Denotes Canadian title.

Bashful Bob and Doleful Dorinda
Stanley'’s Party

The Table Where Rich People Sit
I Am the Mummy Heb-Nefert
Twilight Comes Twice

Rose Blanche

The Shaman’s Nephew: A Life in the Far North

Pink and Say
The Wild Swans
Tibet: Through the Red Box

Peace Walker: The Legend of Hiawatha
and Tekanawita

Long Nellie

Frenchtown Summer

Hummingbird Nest: A Journal of Poems

That Sweet Diamond: Baseball Poems

Rimshots: Basketball Pix, Rolls and Rhythms

Sketches from a Spy Tree

The Man Who Ran Faster Than Anyone:
The Story of Tom Longboat

Emily Carr: At the Edge of the World
Rapid Ray: The Story of Ray Lewis

Too Young to Fight: Memories from Our
Youth during World War 11
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* Greenwood, Barbara

* Jacobson, Rick

" Jocelyn, Marthe
Johnson, Sylvia A.
* Kacer, Kathy

* Levine, Karen

" Loyie, Larry, and
Constance Brissenden

Pratt-Serafini, Kristin Joy
Sis, Peter

Wright-Frierson, Virginia

Fiction

Avi

* Bawtree, Michael

Creech, Sharon
Crutcher, Chris

" Doyle, Brian

* FEllis, Deborah

" Givner, Joan

" Heneghan, James
Hesse, Karen

" Horvath, Polly

" Kogawa, Joy

" Kositsky, Lynne
" Oppel, Kenneth

Paulsen, Gary

The Last Safe House: A Story of the
Underground Railroad

Picasso: Soul on Fire

A Home for Foundlings

Mapping the World

The Underground Reporters: A True Story
Hana's Suitcase

As Long as the Rivers Flow

Salamander Rain: A Lake and Pond Journal
The Tree of Life: Charles Darwin

A Desert Scrapbook: Dawn to Dusk in the
Sonoran Desert

The True Confessions of Charlotte Doyle
Joe Howe to the Rescue

Love That Dog

Whale Talk

Uncle Ronald

The Breadwinner

Ellen Fremedon

The Grave

Out of the Dust

Everything on a Waffle
Naomi’s Road

The Thought of High Windows
Airborn

How Angel Peterson Got His Name: And
Other Outrageous Tales about Extreme Sports
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Identifying Grade-Appropriate Texts

The following online resources will assist teachers in selecting grade-
appropriate texts suitable for instruction and for implementing the Middle
Years Assessment Policy in Grade 8 classrooms:

®  Manitoba Learning Resource Centre (formerly Manitoba Text Book Bureau).
Home Page. www.mtbb.mb.ca/.
The online catalogue lists reading series and books, organized by grade, that
have been approved for use in Manitoba.

®  Western and Northern Canadian Protocol (WNCP). Home Page.
www.wncp.ca/.
The WNCP website lists materials for teacher and student use, organized by
grade.

Other websites provide guidance in selecting grade-appropriate texts, many
organized by genre (ranging from classic fiction and graphic novels to
non-fiction texts on a variety of topics). These websites may be of assistance in
identifying a wide variety of texts to meet the diverse interests and needs of
students:

®  American Library Association. Home Page. www.ala.org/.

®  The Canadian Children’s Book Centre. Home Page. www.bookcentre.ca/.

®  International Literacy Association. Home Page.
https://www.literacyworldwide.org/.

®  Manitoba Library Association. Canadian Review of Materials.
www.umanitoba.ca/cm/.

®  Manitoba School Library Association. Manitoba Young Readers” Choice Awards
(MYRCA). www.myrca.ca/.

®m  Resource Links: Connecting Classrooms, Libraries and Canadian Learning
Resources. Home Page. www.resourcelinksmagazine.ca/.

Many public library websites from across Canada and the Unites States also
provide extensive lists of books, organized by genre or topic, that appeal to
and are appropriate for young adult readers.

In addition, many school divisions generate online lists of texts organized by
grade, topic, and/or genre. One example is:

®  Resources for School Librarians. Virtual Middle School Library.
http://sldirectory.com/virtual.html.

Many of the titles cited in this document, as well as literature reviews, are
available from:

®  Manitoba Education and Training. Manitoba Education Resources Library.
www.edu.gov.mb.ca/k12/mel/index.html.
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Resources Supporting English Language Arts

Atwell, Nancie. In the Middle: New Understandings about Writing, Reading, and
Learning. 2nd ed. Toronto, ON: Pearson Education, 1998.

Beers, Kylene. When Kids Can’t Read: What Teachers Can Do: A Guide for Teachers
6-12. Portsmouth, NH: Heinemann, 2003.

Brownlie, Faye, and Susan Close. Beyond Chalk and Talk. Markham, ON:
Pembroke Publishers, 1992.

Brownlie, Faye, and Chatherine Feniak. Student Diversity. Markham, ON:
Pembroke Publishers, 1998.
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Pembroke Publishers, 2000.
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——— Tomorrow’s Classroom Today. Markham, ON: Pembroke Publishers, 1990.
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Portsmouth, NH: Heinemann, 2003.
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Content-Area Reading. Portsmouth, NH: Heinemann, 2004.
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Mater, K-12. Portland, ME: Stenhouse Publishers, 2005.
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Publishing, 2000.

Graves, Donald H. Inside Writing: How to Teach the Details of Craft. Portsmouth,
NH: Heinemann, 2005.

Gregory, Kathleen, Caren Cameron, and Anne Davies. Conferencing and
Reporting: For Use in Middle and Secondary School Classrooms. Merville, BC:
Connections Publishing, 2001.

———. Self-Assessment and Goal Setting: For Use in Middle and Secondary School
Classrooms. Merville, BC: Connections Publishing, 2000.

———. Setting and Using Criteria: For Use in Middle and Secondary School
Classrooms. Merville, BC: Connections Publishing, 1997.

Section 3: Grade 8 English Language Arts ® 71



72

Manitoba Education and Training. English Language Arts. www.edu.gov.mb.ca/

k12/cur/ela/ (29 Nov. 2016).

———. Grades 5 to 8 English Language Arts: A Foundation for Implementation.
Winnipeg, MB: Manitoba Education and Training, 1998.

——— Grades 5 to 8 Science: A Foundation for Implementation. Winnipeg, MB:
Manitoba Education and Training, 2000. Available online at
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(29 Now. 2016).
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Education and Training, 1996.
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Youth, 2002. Available online at www.edu.gov.mb.ca/k12/cur/physhlth/
foundation/5-8/index.html.

. Independent Together: Supporting the Multilevel Learning Community.
Winnipeg, MB: Manitoba Education and Youth, 2003. Available online at
www.edu.gov.mb.ca/k12/docs/support/multilevel/.
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Manitoba Education, Citizenship and Youth, 2006. Available online at
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MB: Manitoba Education, Citizenship and Youth, 2006. Available online at
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———. Rethinking Classroom Assessment with Purpose in Mind: Assessment for
Learning, Assessment as Learning, Assessment of Learning. Winnipeg, MB:
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Based Assessment. Winnipeg, MB: Manitoba Education, Training and
Youth, 2001. Available online at www.edu.gov.mb.ca/k12/docs/support/
mathassess/5-8.html.

Robinson, Francis P. Effective Study. New York, NY: Harper and Bros., 1946.
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Resources Supporting Anglais and English Language Arts—
Immersion

Allal, Linda, et Lucie Mottier Lopez. « Lévaluation formative de I'apprentissage:
revue de publications en langue francaise », L'évaluation formative, pour
un meilleur apprentissage dans les classes secondaires. Paris, FR: OCDE
(Organisation de coopération et de développement économiques), 2005,
P- 265-290.

Education, Citoyenneté et Jeunesse Manitoba. Education physique et Education
a la santé 8° année, programime d’études : document de mise en ceuvre pour un
mode de vie actif et sain. Winnipeg, MB : Education, Citoyenneté et Jeunesse
Manitoba, 2004. Disponible en ligne 8 www.edu.gov.mb.ca/m12/frpub/
ped/epes/huitieme/.

. Indépendants ensemble : au service de la communauté apprenante a niveaux
multiples. Winnipeg, MB : Education, Citoyenneté et Jeunesse Manitoba,
2004. Disponible en ligne a www.edu.gov.mb.ca/m12/frpub/appui/

multiple/.

- Moi, lire? Tu blagues! guide pratique pour aider les gar¢ons en matiere de
littératie. Winnipeg, MB : Education, Citoyenneté et Jeunesse Manitoba,
2006. Disponible en ligne a www.edu.gov.mb.ca/m12/frpub/ped/gen/

moi_lire/.

— Repenser I"évaluation en classe en fonction des buts visés : I’évaluation au
service de l'apprentissage, I'évaluation en tant qu'apprentissage, I’ évaluation
de l'apprentissage. Winnipeg, MB : Education, Citoyenneté et Jeunesse
Manitoba, 2006. Disponible en ligne a www.edu.gov.mb.ca/m12/frpub/me/
docs/repenser_eval/.

———. Sciences humaines 8¢ année, Histoire du monde : rencontre avec le passeé,
programme d’études : document de mise en ceuvre. Winnipeg, MB : Education,
Citoyenneté et Jeunesse Manitoba, date de parution provisoire, automne
2006.

Education et Formation professionnelle Manitoba. Grades 5 to 8 English
language arts : a foundation for implementation. Winnipeg, MB : Education et
Formation professionnelle Manitoba, 1998.

———. Mathématiques 7 et 8° année, programme d’études : document de mise en
ceuvre. Winnipeg, MB : Education et Formation professionnelle Manitoba,
1998.

———. Le succes a la portée de tous les apprenants : manuel concernant l'enseignement
différentiel : ouvrage de référence pour les écoles (maternelle a secondaire 4).
Winnipeg, MB : Education et Formation professionnelle Manitoba, 1996.
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Education, Formation professionnelle et Jeunesse Manitoba. Mathématiques 5° i
8 année : supplément aux programmes d’études, évaluation en classe. Winnipeg,
MB : Education, Formation professionnelle et Jeunesse Manitoba, 2001.
Disponible en ligne a www.edu.gov.mb.ca/m12/frpub/ped/ma/evam5-8/
index.html.

———. Sciences de la nature 8° année, programme d’études : document de mise en
ceuvre. Winnipeg, MB : Education, Formation professionnelle et Jeunesse
Manitoba, 2002. Disponible en ligne a www.edu.gov.mb.ca/m12/frpub/
ped/sn/dmo_8e/index.html.

Gouvernement du Québec. Ministére de I'Education. Politique d’évaluation des
apprentissages. Québec, QC : Québec, ministere de 'Education, 2003,
p- 68. Accessible a I'adresse électronique suivante : www.mels.gouv.qc.ca/
lancement/PEA/index.htm (mai 2006).

Jalbert, P. et ]. Munn. « Lévaluation d’hier et celle de demain », Vie Pédagogique,
ne 120, 2001, p. 48-51.

Legendre, M. F. « Favoriser émergence de changements en matiére dévaluation
des apprentissages », Vie Pédagogique, n° 120, 2001, p. 15-19.

Perrenoud, Philippe. L'évaluation des éléves. De la fabrication de 'excellence a la
réqulation des apprentissages. Entre deux logiques. Bruxelles, Belgique : De
Boeck Université, 1998. 224 p.

. « De l'évaluation formative a la régulation maitrisée des processus
d’apprentissage. Vers un élargissement du champ conceptuel » 1997, (en
ligne), disponible &8 www.unige.ch/fapse/SSE/teachers/perrenoud/
php_main/php 1997/1997 11.html (mai 2006).

Viau, R. « Lévaluation source de motivation ou de démotivation », Québec
frangais, ne 127, 2002, p. 77-79.
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UsiNG SUMMATIVE ASsseEssMENT DATA

Although the January reports are summative, the data generated from them
can be used to inform future educational decisions in support of Middle Years
learners.

Classroom

At the classroom level, teachers, students, and parents can use the data

as additional information to set goals and monitor progress over time.
Particularly if students are having difficulty in one or more of the
competencies, special attention by the teacher, support teachers, parents, and
the students is necessary to address any newly identified areas of concern or to
continue support for the student.

Teachers can also use this summative data for formative purposes by involving
students in reflecting on work samples and on their progress to date. Through
this process, students are also involved in setting appropriate short- and long-
term goals for the remainder of the school year.

School and School Division

The data sent by schools will be summarized by the department and returned
to schools and school divisions. Because these reports are based on descriptors
and exemplars for each level of performance, schools will be provided with
reliable year-to-year information on how well their students are performing

in the key competencies in language arts and mathematics. This data can be
used to inform decisions on how best to support Middle Years learners, and to
identify areas of strength or concern and possible professional development
priorities or resources at the school and divisional levels.

Province

The provincial summary of the data will provide a snapshot of how students

are performing province-wide. Analyzing and reflecting on this summary of

the data each year will influence future policies and decisions about how best
to support Middle Years learners.
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