
6.1

Planning for Individual Behaviour 

6. PLANNING FOR INDIVIDUAL BEHAVIOUR

When all other classroom-based strategies have not worked, then the team may
decide to address the behaviour through an individual behaviour plan. When
developing individual plans for students with behavioural difficulties, it is
important to keep in mind some basic guidelines for understanding – and
accepting – the underlying reasons for the misbehaviour.

The basic guidelines are as follows:

1. Respect and recognize the characteristics of students who are alcohol-
affected. These students have brain differences that can make them unable
to respond in the ways that other children do. 

2. Include students who are alcohol-affected in the planning team when
addressing behavioural difficulties.

3. Accept the student as he or she is. Spend time developing a personal
relationship with him or her. 

4. Do not engage the student in an argument about his or her behaviour.
Instead, step back and look for solutions.

5. Never assume instructions are clearly understood. 

6. Search for meaning in what the behaviours are trying to communicate.

7. Recognize the strengths of the student.

8. Teach the student how to respond to situations.

9. Avoid “put downs” and “power struggles.” 

10. Try differently, not harder. Be creative in developing interventions. If the
intervention or strategy is not working, it is often best to change gears
entirely and try a different approach.

11. Be flexible in your approach and planning.

12. Celebrate small successes.

“Trying differently
rather than harder.”

– Malbin

This section will

• identify the eight steps in an individual behaviour analysis

• explain the use of IEPs with students who are alcohol-affected
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6.2

Often, in dealing with students who are 
alcohol-affected, educational staff
misinterpret a student’s behaviour and
pass it off as “bad behaviour,” instead
of trying to understand it and interpret
it accurately. Some examples of
common behaviour misinterpretations
are as follows.

Individual Behaviour Planning
When classroom behavioural strategies and interventions fail to adequately address
major behavioural concerns, educators should begin to develop individual behaviour
responses. The process of developing an intervention plan for a student often begins
with a behavioural analysis conducted by the student’s support team. This process
often involves the eight steps described in the following case study.

* From <www.fasalaska.com/interps.html>. Reprinted by permission of the FAS Alaska Project.

Understanding the
child’s story is the
information that
begins to open up
the path to a
solution.
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6.3

Planning for Individual Behaviour 

A Closer Look at Individual Behaviour Planning

(continued)
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6.4

(continued)
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(continued)
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6.6

(continued)
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6.7

Planning for Individual Behaviour 

Individual behaviour planning should be implemented for students who are an
ongoing concern to staff due to their challenging behaviours, and who do not
respond to school-wide positive behaviour interventions. This planning will
vary in complexity and approach.
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6.8

Functional Behaviour Assessments
Functional behaviour assessments are conducted to determine 

• a problem behaviour

• the conditions under which the
behaviour occurs

• the function that the behaviour
serves for the student (supported
by direct observation)

Based on the data collected, a
hypothesis is made as to why the
student engages in the problem
behaviour. Once the hypothesis is
made, interventions are developed to
meet the student’s needs. The procedures for the intervention are developed in a
Behaviour Support Plan.

* Copyright © David Vandenbrink. Reprinted by permission. blah blha blah blha

Poem*
by David Vandenbrink, written at age 21
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Without data,
conclusions are only
opinions.
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Planning for Individual Behaviour 

Individual Education Plans

An Individual Education Plan is a student-centered planning tool developed using a
team approach. For students who are alcohol-affected, the plan usually addresses the
domains of academics, behaviour, social
interaction, and communication. More
severely affected students may require
additional domains.

Individual Education Plans for students
who are alcohol-affected should follow
the procedures provided in Individual
Education Planning, A Handbook for
Developing and Implementing IEPs,
Early to Senior Years, 1998. The IEP
for students who are alcohol-affected
should also consider the following
suggestions:

• External team members who are
working regularly with the child or
family should be invited to attend and contribute to regular IEP meetings.
This can assist in ensuring consistency in approaches between school, home,
and the community. Minutes should be used to keep the external members
up-to-date if they are unable to make all meetings.

• Behavioural and social domains are very important and should be well-
developed within the IEP document. These sections need to include
intervention strategies, safety plans (as required), implementation strategies,
and student-specific outcomes that are measurable. Data on what works and
what doesn’t work need to be collected and used in decision-making.

• The IEP planning team needs to make provisions for frequent revisions to
the plan. Because the plan may need to be revised frequently, arrangements
need to be made for some of the team members to meet around specific
issues between IEP team meetings.

• These meetings should also be used to celebrate successes and support the
teacher and other team members in their difficult work.

• It is important to set regular meetings in order to prevent crisis situations
from developing. Problems can be prevented from escalating if they are
addressed as soon as they begin.
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Making Time to Develop Plans 
The development of Individual Education Plans requires that teachers have time to
attend the planning meetings. There is no easy answer to the issue of
finding/making time for the meetings. Teachers and administrators must collaborate
to be creative and flexible in finding convenient meeting times.

Some approaches that schools have successfully used to provide staff with the
time to attend meetings include 

• using parent-teacher days and evenings for meetings

• conducting meetings before and after school hours

• allocating a “professional development” day in the spring and fall for staff to
attend meetings

• using substitute time as required (using student service’s funding) for staff to
attend meetings

• employing internal coverage of classes to free staff members to attend meetings 

• using exam days for meetings, with alternate activities planned for the larger
student group

This section has focused on the development of individual plans for
students who are alcohol-affected and have severe behavioural
challenges. It outlined the importance of understanding the behaviour
of individuals who are alcohol-affected, and provided a case study
that examined the eight-step process for analyzing behavioural
problems. Finally, it reviewed the individual planning process.

Do not tell me what I
cannot do. Help me
find a way to do it.
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• ABC Observation Form

• Functional Assessment Checklist for Teachers & Staff (FACTS)

• Behaviour Planning Form
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Planning for Individual Behaviour

ABC Observation Form

Student Name:

Observer:

Activity:

Behaviour:

Observation Date:

Time:

Class Period:

Antecedent Behaviour Consequence

*

* From <http://www.air.org>. Reprinted by permission of the Center for Effective Collaboration
and Practice.





6.15

Planning for Individual Behaviour

Functional Assessment Checklist for Teachers & Staff (FACTS)*

Student ____________________________________ Date _____________________________________________

Grade______________________________________ Staff Reporting ___________________________________

Student Profile: Please use the space below to identify the student’s strengths. Some possible
strengths include academic interests, social skills, hobbies, sports, etc.

________________________________________________________________________________________________

________________________________________________________________________________________________

Directions: To gain a better understanding of the nature and scope of the problem behaviour(s) please
check the most relevant item(s). Then use the Considerations space at the bottom of each section to
provide a brief description of the problem behaviour, predictions, and consequences.

Problem Behaviour(s): Behaviour(s) of concern that has been occurring.

Predictor(s) and Setting Events: Person(s), place, or time where behaviour of concern is most likely
to occur.

Consequence(s): What typically happens after behaviour of concern occurs?

Summary of Behaviour
Directions: Please use the items selected above and the information you’ve written in the Considerations
to complete the section below.

Predictor(s) & Setting Event Behaviour(s) of Concern Consequences

� Peer attention
� Adult attention
� Activity
� Other ________ 

� Escape difficult activity
� Ignore/decrease adult attention
� Negative peer attention
� Other ________ 

� Change seating
� Contact parent
� Send to office
� Other ________ 

Considerations: What strategies have been effective? After an incident what does the student obtain (e.g.,
attention) or avoid (e.g., difficult task)?

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

Obtain attention Escape/Avoid demand or situation Current strategies

� In class
� Hall
� Cafeteria
� Bus
� Other ________ 

� Peer(s)
� Teacher(s)
� Staff

� Before school
� Morning
� Lunch
� Homeroom
� Afternoon

� All classes
� Reading
� Math
� Spec. Ed. eligible
� Other __________

� Use of medication
� Physical health
� Illegal drug use
� Conflict at home
� Other ________

Considerations: A specific activity that is difficult for the student? Does behaviour occur alone or with peer
group?

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

Location Person(s) Time Academic concerns Setting Event

� Tardy

� Inattentive

� Sleeping

� Inappropriate language

� Fighting/Physical
Agression

� Verbally Harasses Others

� Disrupts class activities

� Insubordinate/
Disrespectful

� Other ________

� Theft

� Vandalism

Considerations: What behaviour typically occurs first and how does it escalate? What does the behaviour look
like?

_______________________________________________________________________________________________________

_______________________________________________________________________________________________________

* Copyright Jeffrey Sprague. University of Oregon. <http://darkwing.uoregon.edu/~ivdb>.
Reprinted by permission. 
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Behaviour Planning Form*

Name of student _________________________________________

Name of meeting __________________________________________

Staff members present:

Leader: ____________________________________________

Recorder: ____________________________________________

Timekeeper: ____________________________________________

Steps 1 and 2: (4 minutes)

1. Have the classroom teacher(s) describe the problem.

2. Clarify the problem as a group. Identify when, how often, how long, etc.
It may be necessary to narrow the scope of the problem.

Step 3: (4 minutes)

Use examples to define the borderline between acceptable and
unacceptable behaviour

Acceptable Unacceptable

1. 1.

2. 2.

3. 3.

4. 4.

The following Behaviour Planning Form is taken from a set of materials entitled Interventions:
Collaborative Planning for Students At Risk by R. Sprick, M. Sprick, and M. Garrison. Although the
steps on the form appear to be self-explanatory, there is key information about each of the steps
provided in the materials and/or through training that increases the successful use of the
information presented on the form. The materials can be purchased through Sopris West 1-800-
547-6747 or www.sopriswest.com. Training requests can also be made by contacting Sopris West.

* Reprinted from Effective Classroom Strategies by Mickey Garrison, Ph.D. Copyright © 1991
Educational Support Services. Reprinted by permission.
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Step 4: (1 minute)

Identify a consequence for the unacceptable behaviour.

Step 5: (4 minutes)

Identify eight proactive strategies that would help the student(s) learn to
behave in a more positive and acceptable manner. 

1. 5.

2. 6.

3. 7.

4. 8.

Step 6: (2 minutes)

Finalize the plan by having the teacher pick three proactive strategies from
the list. These are techniques the teacher will implement, although all
three may not be implemented at once.

Step 7: (3 minutes)

Develop an evaluation plan using at least two independent measures to
assess progress.

Step 8: (1 minute)

Identify things that other staff members can do to assist the teacher.

Step 9: (1 minute)

Summarize the plan and set a date for a follow-up meeting to evaluate
and revise the plan.

Date and time of next meeting: ________________________________


