A Profile of Student

Learning and Performance
in Manitoba

2006—2007






A PROFILE OF STUDENT
LEARNING AND PERFORMANCE
IN MANITOBA

2006—-2007

2008
Manitoba Education, Citizenship and Youth



Manitoba Education, Citizenship and Youth Cataloguing in Publication Data

370.97127 A profile of student learning and performance in
Manitoba, 2006-2007

Includes bibliographical references.
ISBN-13: 978-0-7711-3932-1

1. Academic achievement—Manitoba.
2. Educational tests and measurements—Manitoba.
3. Students—Manitoba. 4. Education—Manitoba.
1. Manitoba. Manitoba Education, Citizenship and
Youth.

Copyright © 2008, the Government of Manitoba, represented by the Minister of
Education, Citizenship and Youth.

Manitoba Education, Citizenship and Youth
School Programs Division
Winnipeg, Manitoba, Canada

Every effort has been made to acknowledge original sources and to comply with
copyright law. If cases are identified where this has not been done, please notify
Manitoba Education, Citizenship and Youth. Errors or omissions will be corrected
in a future edition. Sincere thanks to the authors and publishers who allowed
their original material to be used.

Any websites referenced in this document are subject to change. Educators are
advised to preview and evaluate websites and online resources before
recommending them for student use.

This resource is also available on the Manitoba Education, Citizenship and
Youth website at <www.edu.gov.mb.ca/k12/docs/reports/profile/>.

Websites are subject to change without notice.

Ce document est disponible en francais.



CONTENTS

Introduction 1
Provincial Classroom-Based Results 4
Grade 3 Assessment in Reading and “Lecture” 4
Grade 3 Assessment in Numeracy 7
Provincial Standards 12
Grade 12 Language Arts Standards 12
Grade 12 Mathematics/Mathématiques Standards 13
Grade 12 Student Course Marks 15

The School Achievement Indicators Program (SAIP) Science III (2004): 18
Results for 13-year-old and 16-year-old Students

Successful Learning and Performance for All Students 23
Student Performance and Socio-Economic Status 29
High School Completion 30
Moving Forward 32
Bibliography 34
Feedback Form 35

Contents H






INTRODUCTION

Manitobans expect public schools to fulfill a variety of goals. They want them to prepare
students for post-secondary education and meaningful work, and to encourage students
to actively participate in their communities. It is vital that students learn to read and
write, apply mathematics and science to real-life situations, and appreciate art and
music. Manitobans also want schools to encourage students to pursue active, healthy
lifestyles.

Manitobans equally expect schools to provide students with rich social experiences that
connect them to their friends, peers, and teachers. Imagination, curiosity, critical
thinking skills, student engagement, self-confidence, perseverance, social responsibility,
citizenship, leadership, and the ability to work with others to resolve differences are
valued aspects of learning.

To achieve these challenging goals, Manitoba Education,

A Balanced Approach to Citizenship and Youth continues to work collaboratively
Student Assessment with school communities across the province to provide a

m Assessment as Learning high-quality education to all students. This is a complex and
m Assessment for Learning challenging undertaking. It requires the development of

u i . . . . .
| Assessment of Learning rigorous and relevant curricula, instructional strategies

designed to engage the learner, and the use of ongoing
assessment processes to improve student learning. Numerous resources are required:
financial, professional expertise, technical infrastructure and facilities, and community
and parental support.

To date, we have evidence that Manitoba students are responding well to these
challenges. One study of literacy skills based on international testing pointed out that
“Provincial differences in reading achievement are relatively minor, and the differences
that exist are partly the consequence of the intake characteristics of their students”

(SPR Associates Inc. v). Further, the study notes that Canada ranks highly in reading,
not only on the average performance on PISA assessments, but also in the relatively
small gap between the highest achievers and the lowest achievers. These results suggest
that education in Canada and in Manitoba is of high quality, and, further, reduces the
effect that socio-economic status has on achievement.

To meet rapidly changing demands, schools are developing new ways of providing
rewarding learning opportunities and social experiences, as well as new ways of
assessing and reporting on the impact of these opportunities, particularly to students
and parents but also to the general public.
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Assessment is an integral part of the daily work of teachers in guiding successful
learning for all students. Assessment provides teachers and students with opportunities
to review and reflect on learning, reinforce learning, and, when necessary, make
adaptations to teaching and learning. Communicating assessment information provides
parents with a greater understanding of their child’s successes and learning needs, and
the general public with a perspective on educational issues and needs.

Student assessment serves three purposes in classrooms across the province: assessment
for learning, assessment as learning, and assessment of learning. A balance among each
of these purposes is important for ensuring successful learning and appropriate
educational practices and policies.

Assessment for learning provides teachers with information to use to plan effective
instruction, and students with information about their progress toward learning goals.
Its purpose is to improve learning. Assessment for learning techniques (such as
observation, conferencing, and descriptive feedback) help
| teachers use assessment to promote learning. They gain
For more information on insights into whether students are learning and using what
classroom assessment, see they know, which allows them to target instruction and, if

Rethinking Classroom Assessment .
with Purpose in Mind: Assessment necessary, access other supports to help students meet their

for Learning, Assessment as goals.
Learning, Assessment of Learning.

Assessment as learning is an emerging emphasis in
Manitoba. Its purpose is to enhance students” abilities to
think about their own learning. Assessment as learning
focuses on the students’ role in making critical decisions
about their own learning and coming to know themselves
as learners. Students who are active, engaged, and critical assessors can discover where
they are now in relation to where they want to be, set personal learning goals, and
develop strategies to achieve them.

Available online at
<www.edu.gov.mb.ca/k12/assess/
Ij,lblications.htmb.

Assessment of learning is perhaps the most familiar purpose for student assessment.
This approach focuses on measuring and monitoring learning after the fact. It involves
using the assessment information to determine or confirm student achievement and,
often, it involves reporting these assessments to parents, school communities, and the
general public. Examples of assessment of learning practices include provincial
assessments, such as the Grade 12 standards tests in language arts and mathematics,
division-wide assessments, and classroom assignments and tests used for report cards.
Assessments of learning can help to inform important instructional, programming, and
policy-making decisions. They also help to set educational priorities, plan for
educational improvement, and serve multiple levels of accountability.
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A Profile of Student Learning and Performance in Manitoba, 2006-2007 is largely a provincial
report on results from assessments of learning. It provides opportunities for school
communities to identify specific groups of students in the province, and reflect and
initiate conversations on what they are and are not achieving. It also helps to identify
areas where families, school communities, educational organizations, and government
can work together to provide all students with the best education possible.

This report follows the pattern of previous reports by providing an overview of
provincial assessment information over the past five years, particularly in the core
subject areas of language arts and mathematics. It provides a Canadian and provincial
overview of the School Achievement Indicators Program (SAIP) 2004 Science II1
assessment results and information on high school completion in Manitoba. This report
also outlines departmental initiatives aimed at enlarging understanding and
professional learning on provincial results, as well as improving the use of these results
and other forms of assessment information to inspire student learning.

This document presents only a portion of all the assessment of learning information
generated in classrooms across the province. As such, it complements annual public
reports on student success that schools and school divisions prepare for their local
communities. For parents, the best source of information on individual student
development and performance continues to be conversations with their children’s
teachers. These conversations can incorporate all three types of assessment, providing
parents with a richer understanding of how well their children are learning.
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PROVINCIAL CLASSROOM-BASED RESULTS

Manitoba’s Grade 3 Assessment is a classroom-based approach to assessing critical
competencies of students in the province’s English, French Immersion, and Francgais
programs in reading, “lecture” (reading in French), and numeracy. Performance
information is gathered from numerous sources, including students’ previous teachers,
routine classroom observations and assessments, and, as required, further classroom-
based assessments that directly address specific critical competencies.

Grade 3 Assessment in Reading and “Lecture”

The primary purpose of the Grade 3 Assessment is to provide information to parents
about their children’s achievement in reading and numeracy at the beginning of Grade
3, and in “lecture” for students in the French Immersion Program at the beginning of
Grade 4. It also assists teachers and parents in responding to individual student learning
needs. This assessment is not a standards test or a diagnostic instrument.

| All students in Grade 3 (English, Frangais, and

Grade 3 Assessment Policy French Immersion programs) and in Grade 4
Manitoba’s Grade 3 Assessment policy and French Immersion participate in the Grade 3
program are described in Grade 3 Assessment Assessment each fall. In the 2006-2007 school

in Reading, “Lecture,” and Numeracy and

_ : year, 14,421 students participated in the Grade 3
Grade 4 Assessment in French Immersion

N . . . ) Assessment. This included 10,990 students in the
Lecture.” This document is available online at . .
<www.edu.gov.mb.ca/ks4/assess/ Grade 3 English Program, 1,577 in the Grade 3
publications.html>. French Immersion Program, 415 in the Frangais
It is also available at all Early Years schools. Program, and 1,439 students in the Grade 4
French Immersion Program.

The following tables provide provincial summary information on the percentage of
students who were reported as needing ongoing help to meet expectations, needing
some help to meet expectations, and meeting expectations. These results provide a
provincial picture of student achievement that is based on teacher’s assessments of their
own students” performance in selected competencies relative to evaluation criteria
provided by the Department. The results are based on data provided to the Department
by school divisions and independent schools.

Tables 1 and 2 provide provincial summary results for the 2002 to 2006 school years for
the percentage of students who need ongoing help to meet expectations, who need some
help, and who meet expectations in reading. Results are presented by the program
(English, French Immersion, or Frangais) in which students are enrolled.
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Table 1: Grade 3 Reading Competency (% of Students)

— English Program — Fall 2002—-2006

Needs Needs some help Meets

Area Year ongoing help to meet expectations expectations
. 200607 13.1 32.5 54.4
ctud Rt?f'ic.lt.w';' i 2005-06 13.5 30.8 55.7
‘;b‘;r:]tsosw: 'Itg’arfﬂng'” 2004-05 12.3 32.7 54.9
as a reader 2003-04 12.3 32.1 55.6
2002-03 13.2 30.8 56.0
Skills & Strategies: 2005-06 16.9 18.5 64.7
Student’s ability to 2004-05 16.5 18.3 65.2
use a variety of 2003-04 16.2 18.9 64.9
strategies to read 2002-03 16.0 18.9 65.1
. . 2006-07 14.0 25.1 60.9
Reading Comprehension: 2005-06 13.6 25.0 61.4
e, moros 0
conclusions from text 2003-04 13.2 25.4 61.3
2002-03 13.1 25.6 61.2

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Table 2: Grade 3 Reading Competency (% of Students)

— French Immersion Program — Fall 2002—-2006

Needs Needs some help Meets
Area Year ongoing help to meet expectations expectations
Reflecti 2006-07 9.3 32.5 58.3
eflection:
o . 2005-06 7.7 32.6 59.6
St‘;‘t‘)izttsosvbr:"fg’atr‘r’“%”k 5004—05 7.7 30.2 62.0
as a reader 003-04 8.5 26.1 65.4
2002-03 6.6 30.0 63.4
Skills & Strategies: 2005-06 8.8 15.4 75.7
Student’s ability to 2004-05 10.5 14.9 74.6
use a variety of 2003-04 10.3 15.7 74.0
strategies to read 2002-03 8.5 18.8 72.7
Reading C hensi 200607 7.5 21.1 71.4
eading Comprehension: 2005— 9 1. 723
Student’s ability to >~06 > 8
2004-05 9.3 17.8 72.8
understand and draw
conclusions from text 2003-04 6.7 20.3 73.0
2002-03 7.5 20.5 72.0

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Majority of Students Meet Expectations

The 2006 results for Grade 3 reading and “lecture” indicate that the majority
of Manitoba students, as assessed by their teachers, met expectations for all
three competencies (reflection, oral reading, and comprehension). These
results are consistent with results from previous years.

A Profile of Student Learning and Performance in Manitoba, 2006-2007 ®



Tables 3 and 4 provide a provincial summary of “lecture” (reading in French)
assessment results for the 2002 to 2006 school years for Grade 3 students in the Frangais
Program, and Grade 4 students in the French Immersion Program.

Table 3: Grade 3 “Lecture” (% of Students)
— Frangais Program — Fall 2002—-2006

Needs Needs some help Meets
Area Year ongoing help to meet expectations expectations

Reflecti 2006-07 11.4 25.6 63.0
eflection:

P . 2005-06 13.6 24.9 61.6

St‘;?)iﬁttsosvbr:"fg’atr‘r’“g;“k 200405 10.5 30.2 50.4

as a reader 2003-04 11.9 29.9 58.2

2002-03 12.0 27.8 60.2

Skills & Strategies: 2005-06 14.6 27.4 58.0

Student’s ability to 2004-05 17.0 24.1 58.9

use a yariety of 2003-04 16.8 25.7 57.5

strategies to read 2002-03 18.0 24.3 57.6

. . 2006—-07 12.3 24.4 63.3

Reading Comprehension: 2005-06 16.8 27.6 55

uﬁ;‘éfstgtn%aabrzgt’éfgw 2004-05 15.6 28.5 56.0

conclusions from text 2003-04 14.7 24.5 60.7

2002-03 13.8 29.6 56.6

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Table 4: Grade 4 “Lecture” (% of Students)
— French Immersion Program — Fall 2002—-2006

Needs Needs some help Meets

Area Year ongoing help to meet expectations expectations
. 2006-07 12.0 28.2 59.8
about own learning 2004-05 10.2 31.6 58.2
as a reader 2003-04 9.0 30.8 60.1
2002-03 8.1 26.7 65.3
oral Readi 2006-07 16.6 27.0 56.4
Oral Reading 2005-06 14.7 29.0 56.2
S:J';g'nstg‘asbt”rltaﬁg o 2004-05 17.9 29.3 52.8
variety of strategies to read 2003-04 15.6 28.2 56.2
2002-03 12.7 27.0 60.4
. . 2006-07 11.9 27.6 60.5
Reading Comprehension: 2005-06 9.3 29.9 60.9
e, mweds a2
conclusions from text 2003-04 8.5 30.5 61.1
2002-03 11.2 24.2 64.5

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

The 2006 “lecture” results for the Grade 3 students in the Francais Program and Grade 4
students in the French Immersion Program indicate that the majority of students met
expectations for all three competencies. This is consistent with results from previous years.
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Grade 3 Assessment in Numeracy

Tables 5, 6, and 7 provide provincial summary results for the 2002 to 2006 school years
for the percentages of students who need ongoing help, need some help to meet
expectations, and meet expectations in numeracy (notions de calcul, in French). Once
again, results are presented according to the program in which the students were

enrolled.
Table 5: Grade 3 Numeracy (% of Students)
— English Program — Fall 2002-2006
Area Year onglgf:gd ?\elp to':?:gts :)?&‘ztgttailgns expzlcigtt?ons
2006-07 8.1 26.7 65.1
Student sorts (_)bjects _using 2005-06 9.3 27.9 62.8
entifes attbutes such ag, 200405 9.0 27.2 63.9
shape and size 2003-04 8.4 28.8 62.8
2002-03 8.6 26.4 65.1
2006-07 11.1 32.1 56.8
Student selects the appropriate ~ 2005-06 10.9 31.8 57.3
standard unit; estimates and 2004-05 10.2 32.4 57.4
measures length 2003-04 10.1 32.5 57.4
2002-03 10.0 31.4 58.6
2006-07 17.8 27.3 54.9
Student recalls 2005-06 15.9 27.6 56.6
addition facts to 10 2004-05 16.2 28.0 55.8
2003-04 13.2 27.5 59.3
2002-03 13.1 29.1 57.8
2006-07 29.4 314 39.2
I . 2005-06 27.6 31.9 40.5
Student oo tsosfgtra‘:t'on 2004-05 27.4 33.4 39.2
2003-04 27.6 33.9 38.5
2002-03 26.0 37.0 37.0
200607 6.4 22.1 71.5
Student rePrebse“ti a?go 2005-06 7.3 2.4 70.3
compares numbers to 100,
using terms such as even, odd, 2004-05 6.5 22.6 70.9
more, less, and same as 2003-04 6.1 23.0 70.9
2002-03 6.4 24.1 69.5

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Overall, for the 2006 school year, teachers reported their students to be
strongest in representing and comparing numbers, sorting objects, and
reading and interpreting graphs. As in previous years, students experienced
the most difficulty recalling subtraction facts to 10.
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Table 5: Grade 3 Numeracy (% of Students)
— English Program — Fall 2002—-2006 (Continued)

Area Year ongI:?:gd flelp to'\:r?:gts es)?af:tg:ilgns expr::atgtt?ons
2006-07 11.4 26.9 61.8
2005-06 11.9 27.5 60.6
slt;fgcegf/:ﬂietftfggs 200405 8.8 255 65.7
2003-04 10.9 28.8 60.4
2002-03 10.3 25.8 63.9
2006-07 9.4 35.2 55.4
Student identifies, 2005-06 9.8 35.2 55.0
extends, and describes 2004-05 8.5 36.2 55.3
mathematical patterns 2003-04 8.8 38.4 52.8
2002-03 9.9 40.0 50.2
2006-07 14.7 31.9 53.4
Student solves and creates 2005-06 15.0 31.4 53.6
addition and subtraction 2004-05 13.9 31.1 55.0
story problems 2003-04 13.4 32.7 53.9
2002-03 12.5 30.2 57.3
2006-07 9.3 28.9 61.8
2005-06 9.5 27.9 62.5
Sﬁgf;gg‘;‘i;ﬁf 2004-05 8.2 28.7 63.1
2003-04 7.1 28.7 64.2
2002-03 7.8 27.2 64.9

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth
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Table 6: Grade 3 Notions de calcul (% of Students)
— French Immersion Program — Fall 2002—-2006

Area Year . chelp  tomeet oxpectations  expeciations
2006-07 6.2 28.4 65.5
Student sorts c_)bjects .using 2005-06 5.4 24.8 69.8
shape and size 2003-04 5.9 23.7 70.4
2002-03 5.0 24.1 70.9
200607 8.0 28.7 63.3
Student selects the appropriate ~ 2005-06 5.2 26.2 68.6
standard unit; estimates and 2004-05 6.9 279 65.2
measures length 2003-04 8.1 28.9 63.0
2002-03 5.9 25.6 68.5
2006-07 16.1 29.8 54.1
. 2005-06 149 27.7 57.4
St”de”fg;‘t"scatgsl%dd't'on 200405 14.1 30.2 55.7
2003-04 12.5 27.9 59.5
2002-03 11.0 30.9 58.1
200607 28.4 35.3 36.3
. 2005-06 26.3 30.5 43.2
student recalls subtraction  004-05 29.3 30.2 40.5
2003-04 26.3 35.5 38.5
2002-03 23.0 38.4 38.6
200607 3.9 21.8 74.3
Student represents and 2005-06 3.5 18.2 78.3
more, less, and same as 2003-04 5.1 20.3 /4.6
2002-03 5.1 19.6 75.4
2006-07 7.8 27.5 64.7
2005-06 5.2 24.3 70.5
Sgll:ce:f,:ﬂgetrgtfggs 2004-05 8.8 25.5 65.7
2003-04 7.6 25.8 66.5
2002-03 6.4 21.0 72.6
200607 5.5 32.1 62.4
Student identifies, 2005-06 4.0 27.0 69.0
extends, and describes 2004-05 4.8 31.4 63.9
mathematical patterns 2003-04 5.7 33.1 61.2
2002-03 4.7 34.3 61.0
200607 12.6 34.0 53.4
Student solves and creates 2005-06 8.0 26.1 66.0
addition and subtraction 2004-05 10.6 30.7 58.7
story problems 2003-04 9.3 28.9 61.8
2002-03 10.0 30.3 59.7
2006-07 7.7 34.4 57.9
Student reads and 2005-06 7.3 27.4 65.4
interprets graphs 2004-05 6.0 28.8 65.2
2003-04 7.9 29.9 62.2
2002-03 7.1 27.2 65.7

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth
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Table 7: Grade 3 Notions de calcul (% of Students)
— Francais Program — Fall 2002—-2006

Area Year onglc‘)?:: f'nelp tol:fggts :)?pmtgttailgns expzlégtt?ons

2006-07 3.4 17.8 78.8

St“de“tlf°“5t9bjfcg _‘és"gg 2005-06 2.2 25.4 72.4
one mathematical attribute;

identifies attributes such as 2004-05 3.4 18.4 /8.2

shape and size 2003-04 2.5 15.1 82.4

2002-03 3.5 27.5 69.0

2006-07 3.1 14.0 82.9

Student selects the appropriate  2005-06 2.2 211 76.6

standard unit; estimates and 2004-05 5.4 23.5 71.1

measures length 2003-04 4.2 12.9 82.9

2002-03 3.8 19.9 76.3

2006-07 11.6 23.6 64.8

., 2005-06 9.0 30.8 60.2

St”de”fg;fscat(')'sl?)dd't'on 200405 9.1 27.7 63.2

2003-04 5.4 25.2 69.3

2002-03 6.8 34.8 58.4

2006-07 25.3 29.4 45.3

. 2005-06 28.1 34.3 37.6

St“de”tf;ecctz"tf)sfgtra“'on 200405 18.1 34.8 47.1

2003-04 13.1 38.6 48.3

2002-03 14.1 39.8 46.1

2006-07 2.7 19.8 77.6

Student represents and 2005-06 3.0 19.7 74.4

more, less, and same as 2003-04 5.2 17.3 77.5

2002-03 2.8 27.2 70.0

2006—-07 3.9 23.1 73.0

2005-06 8.0 25.9 66.2

Sgl‘adfgfl;z‘ietrstfggs 2004-05 6.1 27.7 66.2

2003-04 4.2 22.0 73.8

2002-03 4.5 27.7 67.8

2006-07 4.6 28.7 66.7

Student identifies, 2005-06 4.7 27.4 67.9

extends, and describes 2004-05 4.4 33.1 62.5

mathematical patterns 2003-04 3.2 31.2 65.6

2002-03 3.5 32.0 64.5

2006-07 8.4 30.6 61.0

Student solves and creates 2005-06 10.7 34.1 55.2

addition and subtraction 2004-05 10.0 37.3 52.7

story problems 2003-04 10.6 371 52.2

2002-03 8.3 42.6 49.1

2006—-07 3.1 21.9 74.9

Student reads and 2005-06 4.7 26.6 68.7

interprets graphs 2004-05 5.1 28.7 66.2

2003-04 4.2 24.0 71.8

2002-03 4.8 27.5 67.8

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth
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Assessment is intended to inform instruction and improve student learning. The
interpretation and use of assessment results is therefore critical. To that end, Manitoba
Education, Citizenship and Youth shares Grade 3 provincial and jurisdictional summary
results with school divisions and independent schools to help promote local
conversations on educational priorities and planning for educational improvement.

Professional learning opportunities were offered to support the implementation and
practice of curriculum-congruent, classroom-based assessment practices and strategies
for addressing student learning needs. Summer workshops also addressed the
numeracy competencies relative to the new mathematics curriculum. The Grade 3
Assessment Professional Online Learning Community also provides assessment
implementation support to teachers, as well as support in using the assessment
information to plan appropriate instructional strategies.

A Profile of Student Learning and Performance in Manitoba, 2006-2007 ® 11



PROVINCIAL STANDARDS

Grade 12 Language Arts Standards

At Grade 12, standards tests are mandatory in English language arts, Francais - langue
premiere, and Francais langue seconde - immersion. During the 2006-07 school year,
Grade 12 language arts standards tests were administered in January and June. These
standards tests are worth 30% of the final course mark.

Tables 8 and 9 provide provincial for the 2002-03 to 2006-07 school years by subject
including pass rates and average test scores for each test sitting.

Table 8: Grade 12 Language Arts Provincial Tests Results
— January 2003—-2007

Test Year Wr?:ilzg '\:,g';;z%r Test Pass Rate Average
2006-07 7,784 6,286 80.8% 64.0%
English 2005-06 7,982 6,197 87.2% 67.3%
Language 2004-05 7,803 6,661 85.4% 64.9%
Arts 2003-04 7,921 6,827 86.2% 66.7%
2002-03 7,808 7,171 91.8% 69.8%
2006-07 133 126 94.7% 66.5%
Frangais — 2005-06 138 117 84.8% 64.8%
langue 2004-05 112 9% 85.7% 66.3%
Premiére 2003-04 182 153 84.1% 64.0%
2002-03 148 125 84.5% 65.1%
_ 2006-07 386 335 86.8% 66.5%
Francais 2005-06 294 250 85.0% 65.7%
(ngve 2004-05 247 218 88.3% 66.5%
immersion 2003-04 362 334 92.3% 67.8%
2002-03 409 342 83.6% 64.1%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Grade 12 languages arts tests are specifically designed to match the
curricula for English, French Immersion, or Francgais; therefore, the
assessments of each of these tests are distinct from one another.
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Table 9: Grade 12 Language Arts Provincial Tests Results
— June 2003-2007

Test Year Wr?;it:negr '\:,‘;:1523" Test Pass Rate Average
200607 4,741 3,956 83.4% 64.6%
English 2005-06 4,606 3,828 83.1% 64.6%
Language 2004-05 4,489 3,728 83.0% 64.5%
Arts 2003-04 4,930 4,092 83.0% 64.2%
2002-03 4,746 3,970 83.6% 65.3%
200607 174 157 90.2% 69.0%
Francais — 2005-06 149 135 90.6% 66.6%
langue 2004-05 115 108 93.9% 67.3%
Premiere 2003-04 145 108 74.5% 61.1%
2002-03 135 124 91.9% 67.3%
_ 2006-07 367 345 94.0% 69.8%
Flgan”‘?ae's 2005-06 452 400 88.5% 68.1%
corortlo — 2004-05 485 448 92.4% 67.0%
immersion 2003-04 359 323 90.0% 67.1%
2002-03 325 260 80.0% 63.6%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Grade 12 Mathematics/Mathématiques Standards

At Grade 12, standards tests are mandatory for all students in the English, Francais, and
French Immersion programs who are enrolled in Applied Mathematics, Pre-calculus
Mathematics, and Consumer Mathematics. Tests are administered in January and June.
These are worth 30% of the final course mark.

Tables 10 and 11 provide the average test scores and pass rates of each test sitting in the
2002-03 to 2006-07 school years for each Grade 12 Mathematics/Mathématiques course
for all programs combined.
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Table 10: Grade 12 Mathematics/Mathematiques Provincial Tests Results
— January 2003-2007

Test Year I\\’\lljr?;i?legr I\I":::e):lr Test Pass Rate Average

2006-07 1,339 1,107 82.7% 65.0%

Applied 2005-06 1,271 790 62.2% 54.4%
Mathematics 2004-05 1,254 857 68.3% 57.4%
2003-04 1,135 752 66.3% 57.3%

2002-03 1,232 909 73.8% 60.4%

2006-07 2,009 1,638 81.5% 63.4%

2005-06 1,798 1,566 87.1% 65.5%

Mg?ﬁ:ﬁq”;ggs 2004-05 1,476 1,294 87.7% 65.9%
2003-04 1,976 1,743 88.2% 65.6%

2002-03 1,776 1,507 84.9% 64.9%

2006-07 2,295 1,626 70.8% 62.7%

2005-06 2,150 1,613 75.0% 63.4%

Pre-Calculus 2004-05 1,797 1,355 75.4% 63.3%
2003-04 2,058 1,363 66.2% 59.1%

2002-03 2,028 1,391 68.6% 59.9%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Table 11: Grade 12 Results Mathematics/Mathematiques Provincial Tests Results
— June 2003—-2007

Test Year I\\’\;Irli‘:%egr ':,gg;';%r Test Pass Rate Average

2006-07 1,975 1,635 82.8% 64.7%

. 2005-06 1,786 1,371 77.5% 62.2%

Applied 2004-05 2,057 1,312 63.8% 55.7%
Mathematics

2003-04 1,804 1,261 69.9% 57.5%

2002-03 1,838 1,524 82.9% 64.0%

2006-07 2,698 2,160 80.1% 62.2%

Consumer 2005-06 2,861 2,409 84.2% 63.0%

- 2004-05 2,800 2,408 86.0% 65.3%
Mathematics

2003-04 2,866 2,539 88.6% 66.1%

2002-03 2,999 2,518 84.0% 63.7%

2006-07 2,590 2,134 82.4% 68.7%

2005-06 2,702 2,160 79.9% 67.6%

Pre-Calculus 2004-05 2,498 2,007 80.3% 67.5%

2003-04 2,750 1,865 67.8% 60.5%

2002-03 2,577 1,758 68.2% 60.4%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Manitoba Education, Citizenship and Youth returns printed summaries of standards to
schools where they are used to assess instructional strategies and support school and
school division planning and program evaluation. These summaries are used by
teachers to identify and address knowledge and skill areas that could be improved.
Provincial standards tests and related scoring guides are also used by teachers as models
for designing curriculum-based classroom instruction and assessment activities.
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GRADE 12 STUDENT COURSE MARKS

Course Descriptions

ELA Literary Focus — This course focuses on
the purposes and forms of literature. Students
use the six language arts (listening, speaking,
reading, writing, viewing, and representing) to
develop knowledge, skills, strategies, and
attitudes to deepen their engagement with
literary or aesthetic communication. They may
view films, read novels, listen to songs, create
sculptures, or write poems to bring pleasure to
others or themselves, respond to experiences, or
express feelings. They may also read, view, or
write texts that inform, persuade, or analyze.

ELA Transactional Focus — This course focuses
on the day-to-day use of language for a variety of
practical purposes. Students use the six language
arts (listening, speaking, reading, writing,
viewing, and representing) to develop knowledge,
skills, strategies, and attitudes to deepen their
engagement with pragmatic communication.
Students may view television and film
documentaries, write proposals and reports, or
listen to radio programs, speeches, and debates
to gather or communicate knowledge,
information, and perspectives. While the texts
students read, view, and write have a practical
purpose, they often use literary devices and
expressive language to convey meaning.

ELA Comprehensive Focus — This course
balances practical and literary purposes and uses
of language, as detailed in the course
descriptions for the Literary Focus and
Transactional Focus. Students use the six
language arts (listening, speaking, reading,
writing, viewing, and representing) to develop
knowledge, skills, strategies, and attitudes to
deepen their engagement with pragmatic and
aesthetic communication.

Tables 12, 13, 14, and 15 provide provincial
summary results of student marks for
selected Grade 12 Language Arts and
Mathematics/Mathématiques courses. These
results represent a provincial overview of
teachers” assessments of their own students’
levels of achievement relative to curriculum
learning outcomes for the course. They are
based on teacher-selected assessment strategies
that reflect school, division, and provincial
evaluation policies and practices.

Students in the following courses write
provincial standards tests worth 30% of the
final course mark.

= English Language Arts Literary Focus
= English Language Arts Transactional Focus

m  English Language Arts Comprehensive
Focus

»  Langue et Communication (Frangais)

= Langue et Communication (Immersion)
»  Applied Mathematics

m  Consumer Mathematics

m  Pre-calculus

A Profile of Student Learning and Performance in Manitoba, 2006-2007 ®
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Table 12: Distribution of Course Marks for Grade 12 English Language Arts: Comprehensive
Focus, Communication, Language and Literary Forms 2004-2005 and 2005-2006

English Year  <=49  50-59 60-69  70-79  80-89  >90
ELA: Jo0o0S  65%  227%  240%  22.9%  182%  5.7%
Comprehensive 200"‘_05
Focus o 6.1%  23.6%  252%  226%  17.3%  53%
N=8,810
ELA 0O 40%  166%  194%  257%  244%  9.8%
Communication 200405 360  14.6%  227%  235%  253%  10.2%
ELA: SO 26%  100%  160%  245%  317%  15.1%
Language and 200"‘_05
Literary Forms <008 2.9%  107%  187%  235%  30.1%  14.2%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Table 13: Distribution of Course Marks for Grade 12 English Language Arts: Language and
Transactional Forms, Literary Focus and Transactional Focus 2004-2005 and 2005-2006

English Year <=49  50-59 60-69 70-79  80-89 >90
ELA: Language  fo0’5e0  5.2% 157%  21.9%  259%  21.9%  9.4%
and Transactional 200"‘_05
Forms s 3.6% 12.0%  19.9%  274%  27.1%  10.1%
"= 52%5;;%3 2.7% 121%  19.0%  267%  27.9%  11.6%
Literary Focus 52034;3355 4.3% 13.3%  185%  27.2%  26.6%  10.1%
ELA: 52%5;&65 6.3% 203%  21.5%  249%  20.7% 6.3%
Transactional 200 "‘_05
Focus ey 57% 19.1%  22.1%  25.9%  21.0% 6.3%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

ELA Language and Literary Forms — Students use the six language arts
(listening, speaking, reading, writing, viewing, and representing) to explore
and produce various forms of literary or aesthetic communication.

ELA Language and Transactional Forms — Students use the six
language arts (listening, speaking, reading, writing, viewing, and
representing) to explore and produce various forms of practical
communication.

ELA Language and Technical Communications — Students use the six
language arts (listening, speaking, reading, writing, viewing, and
representing) to explore and produce various forms of technical
communication.
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Table 14: Distribution of Course Marks for Grade 12 Mathematics / Mathematiques:
Applied Mathematics, Consumer Mathematics, and Pre-Calculus 2004-2005 and 2005-2006

Mathematics Year <=49 50-59 60-69 70-79 80-89 >90
2005'06 0, 0, 0, 0, 0, 0,
Applied N=3,082 5.2% 24.1% 28.9% 24.3% 13.6% 3.8%
Mathematics 200405, 400 25606 20.0%  23.0%  14.0%  4.1%
N=3,761
2005-06 . . . . . .
Consumer N-ssee  TA4% 27.5% 257%  21.7% 13.9% 3.8%
Mathematics 200405 5, 237%  24.5%  22.6%  15.9% 6.1%
N=6,732
2005-06 . . . . . .
Pre-Calculus N=4,687 4.6% 15.1% 20.8% 22.6% 22.0% 14.9%
Mathematics  2004-05 ¢ 0, 13.9%  21.6%  24.4%  22.2% 12.9%

N=5,220

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Table 15: Distribution of Course Marks for Grade 12 Langue et communication

— Francais and Langue et communication — Immersion 2004-2005 and 2005-2006

Francais Year <=49 50-59 60-69 70-79 80-89 >90
Langue et 003X 09%  157%  233%  340%  201%  6.0%
communication 2004-05
— Francais N=275 0.0% 13.5% 24.0% 28.4% 27.6% 6.5%
Langue et 2’\(‘)2%%6 2.9% 17.1% 25.3% 24.1% 25.3% 5.4%
communication 2004-05
— immersion N=805 2.4% 18.4% 23.0% 27.6% 21.7% 7.0%

Source: Instruction, Curriculum and Assessment Branch — Manitoba Education, Citizenship and Youth

Applied Mathematics — Through classroom learning activities, students acquire technical communication skills,
solve problems using technology, and develop responsibility and flexibility in their work habits. Using technology
as a tool, students explore many mathematical concepts, often while working on projects. While the content of
the Applied Mathematics curriculum is similar to that of the Pre-Calculus Mathematics curriculum, the emphasis
on technology as a means of solving problems allows modelling of many real-world situations.

Consumer Mathematics — This course emphasizes number sense, consumer problem solving, and decision
making. Students develop valuable knowledge and skills that will allow them to make informed decisions as they
become independent citizens. The Consumer Mathematics curriculum addresses financial management, career
exploration, home ownership and maintenance, as well as more traditional topics such as trigonometry and statistics.

Pre-Calculus Mathematics — This course is designed for students who will be continuing studies at the post-
secondary level in fields related to mathematics and science. This curriculum is intended as preparation for

calculus at the university level. The study of functions is the major focus of the Pre-Calculus Mathematics

curriculum. Other topic areas include algebra, geometry, trigonometry, probability, and statistics.

Langue et communication—Francais — By interpreting and producing a large variety of oral, written, visual,
and media texts, students use French as a first language as a tool to communicate and to construct knowledge

as well as a positive French identity.

Langue et communication—Immersion — Within learning situations, students interpret and produce a large
variety of oral , written, visual, and media texts. By doing so, they use French as a second language as a tool to
communicate, as a vehicle for learning, thinking, and growing, and as a way of appreciating francophone culture.
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THE SCcCHoOOL ACHIEVEMENT INDICATORS PROGRAM
(SAIP) Science III (2004): RESULTS FOR
13-YEAR-OLD AND 16-YEAR-OLD STUDENTS

The School Achievement Indicators Program (SAIP) was a cyclical program of national

assessments on student performance in reading, writing, mathematics, and science. It

was initiated in 1989 by the Council of Ministers of Education, Canada (CMEC). In
spring 2004, the SAIP Science III assessment was

| administered to samples of 13-year-old and

The Council of Ministers of Education, 16-year-old students across Canada. It was the third
Canada (CMEC) provides the ministers in a series of science assessments and the last SAIP
responsible for education in the provinces assessment.

and territories with a mechanism for

consultation on educational matters of CMEC has implemented a new Pan-Canadian

mutual interest and concern. It also
facilitates cooperation among the provinces
and territories on a broad range of activities
at the elementary, secondary, and

Assessment Program (PCAP). The first pan-
Canadian administration took place in the spring of
2007 with reading as a major assessment domain

post-secondary levels. and mathematics and science as minor domains.

Test results became available during the 2007-08

18

school year.

Also, in 2006 CMEC announced the Aboriginal Education Action Plan to improve
learning outcomes for Aboriginal students. Manitoba leads the implementation of one of
the plan’s key objectives: to strengthen the capacity for evidence-based decision making.

This includes:

m  establishing an approach to encourage Aboriginal students to self-identify on
provincial data records

m  coordinating common data and indicator definitions

» initiating parallel data collection procedures

SAIP assessments measure student achievement and the context in which learning takes
place at the provincial/territorial and pan-Canadian levels. Assessment results assist
governments and policy makers in setting educational priorities and planning program
improvements. SAIP assessments are not designed to measure achievement at the school
or individual student levels, but are designed to assess program delivery across Canada
and within individual jurisdictions.

This section looks at the performance levels of Manitoba students in relation to other
provinces and territories. This summary is drawn from the national report referenced at
the end of this section.
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A total of 25,700 students — 13,900 thirteen-year-old students, and 11,800 sixteen-year-
old students — participated in the SAIP III assessment of science knowledge and skills.
The assessment was based on the SAIP Science Assessment Framework and Criteria,

which is intended to be representative of the commonly accepted knowledge and skills

that students should acquire during their elementary and secondary education. It was

developed and administered in both official languages.

Table 16 presents the number of Manitoba students who participated in the English and

French versions of the SAIP assessment. Students in both the Francais and French
Immersion school programs participated in the French form of the assessment.
Consequently, results for both Frangais and French Immersion students are combined

in Manitoba-French results.

Table 16: Number of Manitoba Students Writing the
SAIP Science III Assessment, Spring 2004

Age Group English Assessment French Assessment
13-year-olds 976 740
16-year-olds 873 323

Totals 1,849 1,063

As shown in Tables 17 and 18, 67.6% of Manitoba 13-year-olds who participated in the
English assessment reached or exceeded the expected level of performance (level 2), as
did 59.3% of 16-year-olds (level 3). This was equivalent to the national performance for
13-year-olds and slightly below the national performance for 16-year-olds. (Each

horizontal bar represents the percentage of students who met or exceeded the
indicated level.)

Confidence Intervals

SAIP results are often used to compare different groups, such as Manitoba
with Canada. In the following bar graphs, you will see a horizontal line at the
end of each bar. The length of this line indicates a range called a ‘confidence
interval. When comparing groups, it is only when these confidence intervals
do not overlap that there is most likely a true difference between the

groups. Confidence intervals are necessary because samples of students
from each group were used, not all students in the group, meaning that the
results are not perfectly precise.
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Table 17: SAIP Science 2004
Manitoba (E) — % of 13-year-olds by performance level

= Manitoba (E)
0.4% Canada
Level 5
0.5%
2.3%
Level 4
H 28%
Level 3
- 40.1%
Level 2
M 710%
B2.3%
Level 1
B6.3%
0% 20% 40% B0% BO% 100%
Table 18: SAIP Science 2004
Manitoba (E) — % of 16-year-olds by performance level
= Manitoba (E)
Canada
Laval 5
18.4%
Level 4
H 225%
I
Level 3
H 54.0%
Leavel 2
H 85.7%
Level 1
H 92.7%
1 1 1 1 1 1 1 1 1
0% 20% 40% 50% BO% 100%

SAIP Achievement Criteria

Achievement criteria for SAIP assessments are described on a five-level
scale, representing a continuum of knowledge and skills acquired by
students over the span of their elementary and secondary education
experience. Assessments are designed such that most 13-year-olds are
expected to perform at level 2 and most 16-year-olds at level 3.
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As shown in Tables 19 and 20, 58.4% of 13-year-old Manitoba students participating in
the French assessment reached or exceeded the expected level of performance (level 2),
while 58.2% of Manitoba 16-