
SECTION 4: ASSESSING, EVALUATING, AND REPORTING ON STUDENT PROGRESS

Meaningful assessment informs instruction by providing information about student learning
to the learner, the teacher, and the parent. Assessment occurs in authentic contexts that
allow students to show evidence of learning as they make progress and create
performances or products. The ultimate goal of assessment is to develop self-directed
learners who regularly monitor and assess their own progress. 

Assessment is an integral part of learning because it provides the ongoing feedback
necessary for effective learning and teaching. This ongoing process, beginning with pre-
teaching diagnostic assessment, provides evidence of students acquiring knowledge as well
as applying their knowledge and skills in authentic inquiry. Assessment requires a variety
of data-gathering methods, including observations, interviews, interim as well as end
products, performances, and collections of student work. Assessment is a spiralling process
that involves both learners and teachers (Bruner). 

Thus, authentic assessment begins with pre-assessment and with learners knowing and
helping to develop the criteria on which they will be assessed. It continues as students
apply established criteria to the real world performances/products they have created. In the
most sophisticated learning context, students develop assessment criteria and apply them
independently to representations of their understandings, as components of overall
assessment FOR/AS/OF learning. (For further information, see the Manitoba Education,
Citizenship and Youth document Rethinking Classroom Assessment with Purpose in Mind.)

The Developmental Continuum for Literacy with ICT functions as both a planning tool and
as assessment FOR/AS/OF learning. By observing learners as they engage in inquiry using
ICT, teachers determine which behaviours students have demonstrated and those they are
still working towards. This information helps teachers plan for instruction as it indicates
the nature of the learning contexts that will further develop student literacy with ICT
(assessment FOR learning). There are three components in assessing student literacy with
ICT: observations, portfolios, and conversations (see Figure 7).

OObbsseerrvvaattiioonnss

Throughout the school year, in curricular context, teachers use the inquiry process to focus
their instruction on one or more of the Big Ideas of the continuum. They focus their
observations of student learning on their targeted Big Ideas to determine which descriptors
most accurately describe the learning of a particular student. Then, they involve students in
the assessment by collaborating with them in the creation of a profile using the student-
friendly version of the continuum. This profile helps teachers and students set goals for
further learning (assessment FOR learning). (Note that student-friendly descriptors are
found at <www.edu.gov.mb.ca/k12/tech/lict/index.html>.)
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CCoonnttiinnuuuumm  SSnnaappsshhoottss  ––  RReeffeerreennccee  TTaarrggeettss

The Manitoba Education, Citizenship and Youth website Literacy with ICT Across the
Curriculum includes four overlapping “snapshots” of what students who are literate with
ICT might look like at various stages in their development. (Note that continuum snapshots
are found at <www.edu.gov.mb.ca/k12/tech/lict/index.html>.) For example, the snapshot of
the Emerging Learner highlights the descriptors and examples that apply to this stage.
These specific descriptors from the continuum identify targets for students at this stage of
development. Most students, by the end of Grade 3, will meet these targets. Although
learners and teachers will primarily focus on the descriptors highlighted in their snapshot,
they will also readily see the adjacent descriptors. Teachers will be able to use the
snapshots to provide a reference for assessment OF learning for students and their parents,
as well as to plan instruction for each of their students (assessment FOR learning). 

• Snapshot of the Emerging Learner — pre K–Grade 3

• Snapshot of the Developing Learner — Grades 2–5

• Snapshot of the Transitioning Learner — Grades 4–7

• Snapshot of the Expanding Learner — Grades 6–adult 

IInnddiivviidduuaall  SSttuuddeenntt  PPrrooffiilleess

Together, teachers and students can use the continuum to develop individual student
profiles of literacy with ICT by indicating the descriptors that apply to any specific student.
These profiles differ from the snapshots, in that individual students may have demonstrated
some behaviours beyond the expectations of their snapshot, but may have not yet shown
other behaviours that are also part of that snapshot. The individual student profiles indicate
the ways in which individual students have developed deep understanding and extended
their learning; the profiles also identify other aspects of individual students’ literacy with
ICT that they need to develop (assessment FOR learning).

Students can use a friendly language version of the continuum for self-assessment
(assessment AS learning). By selecting evidence of their learning, they determine for
themselves which behaviours they are already able to demonstrate and which ones they
still need to develop. As parents view evidence of their child’s learning, and if they are
interested in doing so, they may also view this friendly language version of the continuum
to acknowledge and celebrate, with all involved, their child’s literacy with ICT, and to
collaboratively set goals to extend their child’s learning. 

CCuurrrriiccuullaarr  CCoonntteexxtt

Many descriptors on the continuum are connected to specific curricular outcomes (see the
online version of the continuum). This means that students and teachers can address and
assess curricular outcomes and continuum descriptors at the same time so that literacy with
ICT becomes infused with curricular outcomes across the curriculum. As curricular
outcomes are grouped into learning sequences, so too are the continuum descriptors.
Together, they become learning experiences designed to assist students and teachers in
using the continuum as a planning tool for learning, teaching, and assessing. (Note that
sample learning experiences from Kindergarten to Grade 8 in each of English language
arts, mathematics, science, and social studies are found at
<www.edu.gov.mb.ca/k12/tech/lict/index.html>.)
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EEvvaalluuaattiinngg  aanndd  RReeppoorrttiinngg  

Evaluation and reporting are directly connected to assessment of literacy with ICT. While
assessing means systematically gathering evidence of student learning over time, and
evaluating means interpreting the assessment information using professional judgement,
reporting means synthesizing and communicating student progress and achievement to all
concerned. 

Assessment of literacy with ICT occurs in curricular context through observations,
conversations, and portfolios. Evaluation of literacy with ICT is based on the targets in the
continuum snapshots, the development of the individual student profile, and the access to
ICT infrastructure. Reporting on literacy with ICT consists of informing parents about their
child’s competency in three areas:

• demonstrating critical thinking with ICT to plan and gather information

• demonstrating creative thinking with ICT to produce and communicate information

• demonstrating responsibility and ethics with ICT
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