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Reading and Writing in Action

About the Vignettes
This teacher support document and resource for instruction and classroom-based

assessment consists of two vignettes that are windows into two different Grade 8
classroom learning communities. The learning/teaching contexts and strategies
referenced in the vignettes, along with their sources, are also included to assist
teachers in planning for the specific next steps in the students’ learning journeys. (See
Appendix: “Strategies, Contexts, and Tools for Facilitating Reading Comprehension and
Writing in the Grade 8 Classroom.”) This story is divided into two vignettes: Part 1 is
about reading to learn and learning to read; Part 2 is about instructing students in
writing to learn and writing to communicate. The classroom teachers in both vignettes
demonstrate instruction and authentic classroom-based assessment within an active
community of learners. The students in both classrooms are actively engaged in “making
meaning” as readers and writers.

Planning for Classroom-Based Instruction and Assessment 
The vignettes show teachers how to plan for formative assessment based on what

they see and hear in their classrooms in the context of everyday instruction. Grades 5-8
English Language Arts: A Foundation for Implementation (Manitoba Education and
Training, 1998) is the teacher’s planning “toolbox.” 

The format of the foundation document comprises four columns. Column 1 lists
the learning outcomes that provide teachers with appropriate targets for planning
strategic instruction. Strategies and criteria in columns 2 and 3 create rich learning
experiences and contexts for formative assessment and differentiation. Column 3 also
provides teachers with criteria for quality assessment and for uncovering curriculum, as
well as suggestions for summative assessment of learning (demonstrations,
performances, processes, products), where learners are applying their newly acquired
skills and strategies in new and relevant contexts. 

Planning for classroom-based assessment using the Foundation for Implementation
document ensures that instruction and assessment criteria are consistent throughout
Manitoba classrooms.

Planning may culminate with a celebration and/or summative assessment.
Throughout the learning and teaching experiences, students and teachers have shared
descriptive feedback based on criteria for quality work, and collected the evidence of
learning (goals and action plans, focused observations, work samples, reflections…) to
support formative and summative assessment. In the vignettes, the classroom-based
assessment process includes portfolio assessment, planning for student-led conferences,
and reporting assessment of learning to parents, particularly through the provincial
Grade 8 Reading Comprehension and Expository Writing reports.



Teachers and Students as Learners
Learning and assessment are responsibilities shared by students and teachers. The

teachers in both classrooms model reading and writing. They construct criteria with their
students based on curricular learning outcomes, teach strategies through explicit
instruction, guide learning and practice, focus observations based on criteria to “see” and
“hear” their students’ understandings, provide descriptive feedback based on students’
goals or the criteria, reflect on observations, monitor and gather evidence of learning, and
differentiate instruction and assessment to enable students to become independent, self-
regulated learners.

Student engagement is integral to the learning that takes place in these literacy-
rich classroom communities. The students have been taught to set goals from criteria
constructed from curriculum learning outcomes that describe what proficient
readers/writers know and do, and what quality writing looks and sounds like. They practise
readers’ and writers’ strategies with their peers, reflect on their learning, inquire and
construct new ideas and understanding, assess their own and others’ learning, offer
descriptive feedback based on their criteria, collect the evidence of their learning, revise
goals and action plans, and celebrate their learning with peers, parents/guardians, and the
community.

Guiding Teachers and Building Capacity
The primary audience of this resource is the classroom teacher. Explicit strategies

and tools for planning and ongoing monitoring of learning in the context of everyday
instruction, as well as suggestions for next steps in the learning/teaching process, are
demonstrated by the teachers and students. However, it is not just classroom teachers
who may find this resource meaningful in building capacity. Learning communities may also
use this resource as an entry point, or framework, for conversations about planning for
strategic instruction, formative and summative assessment, assessment for/as/of learning,
assessment and differentiated instruction, reflective and responsive practice, descriptive
feedback, student engagement, and various other professional learning needs. Because of
the genre and the presence of the learner’s voice in each vignette, the student, too, may
be able to identify with one of the characters, make connections to her own learning style
or goal(s), notice strategies that readers and writers use for ”quality work,” and even
chuckle at the humour.

Though instruction and assessment in the classrooms is particular to the processes
of reading and writing, this resource has relevance to learning and teaching processes in
any classroom learning community or curriculum, discipline, or age group.

The format and content of Reading and Writing in Action suggests a variety of entry
points and users. It can be revisited frequently and briefly. Whether a professional
learning community decides to focus a conversation around one vignette, a reflective
dialogue on one page within a vignette, or perhaps a comparison of the reading and writing
processes, building capacity to improve learning and teaching is eminent. Upon each
invitation into these classrooms, one is bound to see and hear a connection to developing
competent strategic readers and writers through quality classroom-based assessment.
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General Outcome 2

Students will listen, speak, read,

write, view, and represent to compre-

hend and respond personally and criti-

cally to oral, literary, and media texts.

2.1 Use Strategies and Cues

2.1.3 Textual Cues

Use textual cues [such as the

structures and elements of

specific genres...] to construct

and confirm meaning and

interpret texts.

Connections to Consider:

1.2 Clarify and Extend

3.1 Plan and Focus

3.2 Select and Process

3.3 Organize, Record, and Assess

4.1 Generate and Focus

PRESCRIBED LEARNING OUTCOMES

�

Teaching Resources

Alberta Education. Alberta Diagnostic

Reading Program. 1986.

Brownlie, Faye, and Susan Close.

Beyond Chalk and Talk:

Collaborative Strategies for the

Middle and High School Years.

1992.

Buehl, Doug. Classroom Strategies for

Interactive Learning. 1995.

Duncan, Barry, et al. Mass Media and

Popular Culture. 1996.

Glazer, S.M., and C.S. Brown.

Portfolios and Beyond:

Collaborative Assessment in

Reading and Writing. 1993.

Hone, Rick, and Flynn, Liz. Video in

Focus: A Guide to Viewing and

Producing Video. 1992.

Iveson, M., and S. Robinson. Language

Arts Survival Guide: Over 1500

Tips for Communication. 1993.

Johns, Jerry L. Basic Reading

Inventory. 1997.

Johns, Jerry L., Peggy VanLeirsburg,

and Susan J. Davis. Improving

Reading: A Handbook of Strategies.

1994.

Keene, E.O., and S. Zimmerman.

Mosaic of Thought: Teaching

Comprehension in a Reader’s

Workshop. 1997.

Lipson, Marjorie Y., and Karen K.

Wixson. Assessment and

Instruction of Reading and Writing

Disability: An Interactive

Approach. 1997.

SUGGESTED LEARNING

RESOURCES

A key aspect of comprehension is students’ ability to recognize and

use textual cues to construct and confirm meaning. Provide model-

ling and explicit instruction in the use of textual cues such as struc-

tures and elements of specific genres to enhance students’ skills in

comprehending and responding to a variety of texts.

Teaching and Learning Strategies

�� SQ3R

SQ3R assists students in learning text structures. During the

Survey phase of SQ3R, have students survey the title, bold print,

italics, and other textual cues to construct meaning. In the Q —

Question phase, they develop questions based on the textual cues.

They turn headings and sub-headings into questions. (See

Comprehension strategies, p. 2.1.2.)

�� Mini-Lessons

Explicit instruction in textual cues assists students to develop an

understanding of textual strategies. In strategic mini-lessons,

model the use of textual cues and structures to construct and con-

firm meaning. Blackline Masters 12, 14, 26, 27, and 48 provide

examples of materials that can be used to support explicit instruc-

tion.

�� Writing from a Frame

Writing from a frame focusses students’ attention on the structure

and elements of the text. Frames are graphic organizers that assist

with thinking, organizing, and comprehending. Sample frames

that focus students’ attention on text structure are Blackline

Masters 25, 47, 49, 61, 62, and 63. The Story Pyramid and the

Information Pyramid are other examples of frames which develop

understanding of organizational features and elements of specific

genres. (Macon, et al.) (See Strategies chapter, p. 47.)

�� Semantic Feature Analysis (SFA) 

SFA is a strategy can be used to study textual cues through the

development of a visual representation of how concepts share sim-

ilar and different qualities. Ask students to identify the key charac-

teristics of vocabulary or concepts in given texts, and then com-

pare these characteristics with other concepts using a grid matrix.

For example, the following matrix identifies the element of setting

in four novels: (See Strategies chapter, p. 51.)

SUGGESTIONS FOR INSTRUCTION

(continued)

(2.1.3) During authentic classroom tasks, gather data on students’

use of textual cues in reading, listening, and viewing. Monitor if

students are developing the ability to use the structures or organiza-

tional patterns and elements of genres to understand and interpret

oral, literary, and media texts.

Focus for Assessment

Is the student able to:

• use textual cues such as the structure of specific genres to con-

struct and confirm meaning?

• use textual cues such as the elements of specific genres to con-

struct and confirm meaning?

• interpret oral, literary, and media texts using textual cues?

Assessment Tools and Strategies

�� Observation

Observe and record students’ abilities to use textual cues to aid

comprehension. Include observation of student work samples

such as webs, SQ3R, outlines, and story maps. Record observa-

tions as anecdotal notes or develop checklists. (See Strategies

chapter, p. 266.)

�� Conferences

Have students discuss how they use textual cues such as the

structures and elements of specific genres to construct and con-

firm meaning and interpret texts. Can students use story gram-

mar and elements of the narrative story structure in stories and

novels to construct and confirm meaning? Do students use the

organizational structures or patterns and signal words for a vari-

ety of informational texts to construct and confirm meaning?

Can students use the structures and basic elements of poetic and

dramatic texts to construct and confirm meaning as they read

poems and plays? Do students use structures and elements in

various media texts to construct and confirm meaning? Have

students identify textual cues they use effectively and target cer-

tain cues and genres for further study.

�� Work Samples

Completed work samples such as story maps, webs, charts, out-

lines, and tables of contents, provide evidence of students’ under-

standing and use of textual cues and elements of genres.

SUGGESTIONS FOR ASSESSMENT
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General Outcome 1

Students will listen, speak, read,

write, view, and represent to explore

thoughts, feelings, and experiences.

1.2 Clarify and Extend

1.2.2 Explain Opinions

Articulate, represent, and

explain personal viewpoints

clearly.

Connections to Consider:

2.2 Respond to Texts

4.4 Present and Share

5.1 Develop and Celebrate

Community

5.2 Encourage, Support, and Work

Together

PRESCRIBED LEARNING OUTCOMES

�

Teach
er Res

ources

Buehl, Doug. Classroom Strategies for

Interactive Learning. 1995.

Cook, Doris M. Strategic Learning in

the Content Areas. 1989.

Gillet, J.W., and M. Kita. “Words,

Kids, and Categories.” The

Reading Teacher 32 (1979): 538-

42.

Glazer, S.M., and C.S. Brown.

Portfolios and Beyond:

Collaborative Assessment in

Reading and Writing. 1993.

Green, A. Let Them Show Us the Way:

Fostering Independent Learning in

the Elementary Classroom. 1995.

Hamston, Julie, and Kath Murdoch.

Integrating Socially: Planning

Integrated Units of Work for Social

Education. 1996.

Hughes, S. The Webbing Way:

Integrating the Curriculum through

Writing. 1994.

Hynds, Susan. Making Connections:

Language and Learning in the

Classroom. 1994.

Macon, J.M., D. Bewell, and M.E.

Vogt. Responses to Literature:

Grades K-8. 1991.

Routman, Regie. Literacy at the

Crossroads: Crucial Talk about

Reading, Writing and Other

Teaching Dilemmas. 1996.

SUGGE
STED

LEARN
ING

RESOU
RCES

Students begin to understand their environment and the issues

involved in their daily world by examining their personal

understandings and developing their own viewpoints. Essential to

this process are skills for presenting personal viewpoints to others in

concise and interesting ways. Critical listening, viewing, and reading

skills provide students with additional information and ideas which,

when evaluated, cause them to revise personal opinions. Model an

attitude of critical literacy for students and encourage students to

seek others’ feedback and viewpoints in extending their own

thinking.

Teaching and Learning Strategies

� Modelling

Expose students to various viewpoints — including those of

guest speakers, elders, and community leaders — to provide

them with many experiences on which to base personal

viewpoints. Discussing personal viewing experiences, reading

aloud various viewpoints, and expressing personal responses, as

well as sharing editorial or reviewers’ comments, helps students

develop critical literacy. Encourage students to engage in debates

and discussions to help them recognize the value of critical

literacy in a democracy.

� Cross-Curricula Connection

Discuss the role of debating various viewpoints in public forums

in Greek democracy.

� Mini-Controversies

With student input, choose a familiar topic that presents a

controversy or specific point of view. “Do you prefer rock music

or country music?” “Should young offenders who commit violent

crimes be moved to adult court?” “Should parents restrict

children’s access to the Internet?” are some examples. In groups,

students decide which side they will choose and then prepare at

least three supporting arguments. After they have agreed upon

and written down their arguments, students represent their

arguments on chart paper, using pictures and symbols only.

Students share their representations using the following format: 

• Group spokesperson shares the original question

• Group shows their representation without speaking or

explaining

SUGGESTIONS FOR INSTRUCTION

(continued)

(1.2.2) Assess students’ skills in explaining personal viewpoints in

classroom learning experiences during the school year. Over time,

students should demonstrate progress in their ability to express

viewpoints and support opinions, and should show evidence of

flexibility and willingness to change when new evidence warrants

new thinking.

Focus for Assessment

Is the student able to:

• explain viewpoints clearly and meaningfully?

• use a variety of media to explain viewpoints?

• integrate information and revise personal understandings?

� Observation

Observations should include a focus on students’ ability to:

• state opinions clearly and with supporting evidence

• listen to alternative viewpoints and respond to critical aspects

of the argument

• flexibly consider new information and revise viewpoints

when evidence suggests the need to do so

(See Strategies chapter, p. 266.)

� Conferences

In conferences, students demonstrate their abilities to articulate,

represent, and explain personal viewpoints on a variety of topics

in many different contexts. Have students identify their strengths

in explanation and representation of their viewpoints. Note

clarity of articulation and organization. Encourage students to

identify challenging topics and skills and their targets for

improvement.

� Work Samples

Have students collect print and non-print work samples. Use the

following criteria to analyze work samples illustrating

viewpoint:

• states viewpoint clearly and with supporting information

• demonstrates evidence of revision of viewpoint

• states new understanding clearly and with supporting

information

SUGGESTIONS FOR ASSESSMENT

(continued)
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Strategies, Contexts, and Tools for Facilitating Reading Comprehension 
and Expository Writing in the Grade 8 Classroom 

This table is an index of strategies, learning teaching contexts, and sources to facilitate making meaning as a reader 
and writer. The curricular sources are the following Manitoba Education, Citizenship and Youth documents: 

• FFI: Grades 5 to 8 English Language Arts: A Foundation for Implementation (1998) 
• IT: Independent Together: Supporting the Multilevel Learning Community (2003) 
• SFAL: Success for All Learners: A Handbook on Differentiating Instruction (1996) 

Strategy/Context Page  
in vignette

Curricular Source Purpose 

B-D-A 

See Making Sense of 
Information (Expository Texts), 
8-224-226.

1,2,3,4, 
5, 7 

FFI: 8-10. 8-224, BLM 74. Predict/think about the 
story, infer, develop 
opinions, conclusions, and 
new understandings to 
make meaning before, 
during, and after reading. 
Strategically read 
expository text through 
”think aloud” before, 
during, and after reading.

Book Talk/Clubs 

Think-Pair-Share 

 4 

3 

FFI: 8-10; 8-64; 8-104; 8-366; 
8-394. 

FFI: 8-190; 8-368; 8-278; 8-
368. 

Discuss questions, 
learning, understanding, 
feelings, connections 
(self/texts/the world), 
opinions, and inquiry with 
others to clarify, extend, 
and integrate under-
standings of bigger ideas. 

Coding Texts in 
Reading/Highlighting/ 
Underlining 

5, 6, 9 FFI: 8-228; 8-254. Interact with texts during
reading. 
Remember ideas and 
information during 
reading. 

Continua 8, 11, 20 FFI: 8-305. 
IT: vii; 2.4; 3.9.

Monitor reading and 
writing processes over 
time. 
Set learning goals. 
Plan next steps. 
Report learning. 

Goal Setting 2, 11, 12, 
15, 16, 
20 

FFI: 8-32; 8-392; BLM 46: 
Personal Goal Setting; 
BLM 94: Goal Setting for
Strategic Learning. 
IT: 2.8; 
BLM 3: My Learning Goal Log.

Set reading and writing 
goals, using student-
generated criteria. 
Develop confidence and 
metacognitive skills as an 
independent reader/ 
writer. 

Graphic Organizers 
Webs, maps. 

Also, Concept Overview

3, 4, 15, 
16, 17 

17 

FFI: 8-6; 8-48; 8-68; 8-76; 8-
146; 8-170; 8-188; 8-226; 8-
238-240; 8-264; 8-278; 8-376. 
SFAL: 6.14; 6.24. 
FFI: 8-94; 8-226. 
SFAL: 6.67; 6.112. 

Explore and construct 
meaning of ideas, 
information, concepts, and 
relationships through a 
visual form. 
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Inquiry 
See Guided Planning Model for 
Inquiry. 

12, 18 FFI: 8-54; 8-156; 8-160; 8-166;
8-176; 8-206; 8-256; 8-278; 8-
322; 8-370; 8-386; 8-400. 
IT: Chapter 6. 

Explore, interact with new 
ideas/information/sources 
to solve problems, seek 
new understandings, and 
ask deeper questions.

Journals 4, 15, 20 FFI: 8-6; 8-14; 8-25; 8-29; 8-
38; 8-46; 8-51; 8-52; 8-70; 8-
88; 8-106; 8-110; 8-140; 8-144;
8-164/167; 8-251; 8-264; 8-
366; 8-396. 
SFAL: 6.56. 

Explore ideas, thoughts, 
feelings, questions, goals, 
reflections, next steps… 
through writing and 
sharing during reflective 
conversations 
(metacognitive thinking).

Note making: 
Structured; Interactive; Jots* 

5*, 6*, 
8*, 10, 
15*, 16 

FFI: 8-14; 8-76; 8-196; 8-248; 
8-358. 
SFAL: 6.82. 

Explore, remember, 
organize, record, 
summarize, reflect on, and 
communicate ideas and 
thinking. 

Portfolios 
Dated work samples, which are 
first-draft, show what the 
learner knows and can do 
throughout the learning journey.
When collected over time, a 
story of learning towards a 
destination or learning goal
unfolds. 

2, 10, 11, 
12, 20 

FFI: 8-25; 8-32; 8-113; 8-117; 
8-145; 8-241; 8-281; 8-303; 8-
399; 
BLM 90: Metacognitive Reading 
Inventory; 
BLM 94: Goal Setting for
Strategic Learning. 
IT: BLM 3: My Learning Goal 
Log. 

Engage students in 
producing ”quality” work 
and collecting evidence of
learning (in relation to 
students’ goals, student-
generated criteria, and 
learning outcomes). 

Read Aloud / Think 
Aloud 

1, 6, 15 FFI: 8-42; 8-72; 8-86. Listen to/comprehend 
quality writing in 
performance. 
Model BDA strategies.
Model strategies for 
writers. 
Engage readers and 
writers in the joy of 
reading.    

Sketching/Imaging 5, 6, 8, 
10, 15, 
16 

FFI: 8-19; 8-278; 8-116; 8-120;
8-218; 8-254; 8-278; 8-322; 8-
352. 

Explore and communicate 
ideas and thinking. 

SQ3R 9, 10, 16, 
17 

FFI: 8-68; 8-72; 8-84; 8-212. Develop an understanding 
of non-fiction text 
structures and features 
to support making meaning 
before, during, and after
reading. 
Organize information and 
ideas for note
making/writing. 
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Student-Generated 
Criteria 
Met/Not Yet Met  

1, 2, 4, 7, 
8, 14, 15,  
16,  17, 18, 
19 

FFI: 8-31; 8-204; 8-325. 
IT: 2.5; 
BLM 2: Constructing Student-Generated 
Criteria for Quality Work.

Develop engaged and 
independent readers and 
writers who work to 
produce ”quality” work. 

Text Sets
A variety of different 
expository and narrative texts 
(e.g., stories, picture books, 
poetry, magazines, images, 
multimedia) across a wide range
of reading abilities to augment 
content/textbooks.

5, 6, 15, 
16, 21 

FFI: 8-108. 
IT: 4.6. 

Differentiate reading
instruction and offer all 
learners access to a wide
variety of texts for 
enjoyment, learning, and 
models for writing. 

Vocabulary/Word 
Study 
Word Splash, 
Three-Point Approach, Mapping

5, 8, 14 FFI: 8-94; 8-96-98; 8-141; 8-380. 
SFAL: 6.31.

Understand/problem-solve
meaning of specialized and 
unfamiliar vocabulary to 
facilitate comprehension. 

Writer’s Notebook 15, 16 FFI: 8-144; 8-274; 8-318; 8-324. Generate ideas for writing 
by collecting powerful 
language, interesting 
ideas, important 
information, images, 
memories, conversations, 
quotes…from personal 
experiences, reading,
inquiry…to help create a 
variety of forms and 
genres. 

Writer’s/Reader’s 
Workshop 

Through-
out each 
vignette 

FFI: 8-16; 8-66; 8-144; 8-274; 8-304. 
IT:  4.8.

Develop a community of 
writers and readers. 
Create an authentic 
context for formative 
assessment (i.e., 
peer/student-teacher 
conferences, reflection…).

Y-Chart 1, 7, 11, 12, 
15 

FFI: 8-118. 
IT: BLM 1: Reflection-Metacognition. 

Scaffold reflective 
conversations about 
learning, self-assessment, 
and goal setting.

BLMs for Teachers 
Focused Observation 
Credible classroom-based 
assessment information is 
a result of: 
targeting outcomes/ 
continua descriptors;
“verbatim” notes; variety
of authentic literacy-rich
contexts; over time.

7, 14, 17, 
18, 19

IT:  3.7; 
BLM 5: Focused Observation 
Form 
Some teachers may prefer BLM 11. 

FFI: Column 3, Focus for 
Assessment. 

Monitor learning. 
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