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5.4.3 Conflict and Reform

Assessment Outcomes Strategies

Apply (continued)

™ KI-013 Students prepare a short speech describing the difference between representative
-"\ KH-040 government and responsible government and explaining the importance of both
& S VI-004 types of government in the context of Canadian democracy.
6\(;\\\9, NOTE: Review the following background information with students prior to
this activity.

Snce 1791, both colonies had representative government — that is, they had
a legidative assembly elected by the eligible voters (adult male landowners
of European descent). However, neither colony had responsible government
(e.g., the government did not have to answer to the people for its actions and
decisions). After the Act of Union, most decision-making power still wasin
the hands of appointed — not elected — officials, at the pleasure of the
Governor General. The British government did not agree to responsible
government until 1847, under Lord Elgin as Governor General.

or
; KI-013 Collaborative groups of students create a multimedia presentation describing
KH-038 why Canadais a bilingual and multicultural country today, and why it is not a
\5:"6%10 part of the United States. Combine group presentations in a class presentation.

Teacher Reflections
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Learning Experience: 5.4.4 Negotiating Confederation

KL-022 Locate on a map of Canada the four provinces of Confederation in 1867.

KH-041 Describe the origins of Confederation and give arguments for and against
e colony to S Canadian Confederation.

g3 to 186 Include: significance of the British North America Act; resistance of
Prince Edward Island, Newfoundland, and Nova Scotia to Confederation.

KH-042 Describe the roles of individuals in building Canadian Confederation.
Include: John A. Macdonald, Georges Etienne Cartier, Charles Tupper,
Thomas D’ Arcy McGee, George Brown, Samuel Tilley, John H. Gray.

VH-010  Value history as away of understanding contemporary Canada.

Description of the Learning Experience

Canada began as a federal union of provinces when an agreement called Confederation was negotiated in
1867.

Students engage in research, historical interpretation, role play and discussion to explore Canada’s political
beginnings in Confederation and the British North America Act. They are introduced to concepts such as
federalism and representation by population (rep by pop) and some of the ongoing issues that shape
government in Canada.

Vocabulary: representation by population, Confederation, federal, British North America Act, federalism (See
Appendix D for Vocabulary Strategies.)

5.4.4 Negotiating Confederation

Assessment Outcomes Strategies
Activate
[ | KH-041 Students view pictures of the Fathers of Confederation and discuss what the
"'\ KH-042 images tell them about the culture of Canada in that era and the political origins
E -t VH-010 of the country (e.g., all male, mostly English, Scottish and Irish names, some
wﬁ'? N French names...).

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies

Activate (continued)

™ KL-022 Students view a map of Canadain 1867, comparing it to earlier maps of British
",k KH-041 North America. Students share their observations and discuss possible reasons
E 7.9 VH-010 for changes in the political boundaries of Canada.
Wﬁ%\\/\ TIP: It may be useful to have students also compare the map of Canada 1867 to

amap of Canada today, and to initiate a discussion about the types of events that
provoke changes in political boundaries of countries.

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

5-;-4 BLM: Map of Canada, 1867

or
- KH-041 Students complete the Know and Want-to-know columns of a KWL chart
KH-042 regarding Confederation. Students revisit the KWL chart at the end of the
VH-010 Learning Experience to complete the Learned column.
™
£ '_‘ld..
- )
T
or
[ | KH-041 Students engage in an activity to understand the concept “rep by pop”. Divide
-'j\ KH-042 the class into two unevenly numbered groups (e.g., for a class of 28 students,
E o VH-010 one group of 18 and one group of 10). Each group is told that they will be
2 \(;\\\'5 allowed to choose one representative to send to a school meeting at which each

representative obtains one vote. Students from each of the two groups discuss
among themselves how they would feel about this level of representation. A
spokesperson for each group presents their collective statement to the class. In a
guided plenary session, explain that Canada East and Canada West had equal
numbers of representatives in the Legislative Assembly, regardless of their
respective populations. Students discuss whether thisis fair representation and
are introduced to the idea of “rep by pop”, or proportional representation.

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies

Activate (continued)

™ KH-041 Students view a political cartoon about Confederation and respond to it,
"*k KH-042 generating explanations about what it says and why.
: =
'(" wﬁiﬁg Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
", N\
o

5-3-4 BLM: Caricature of Confederation

or
™ KH-041 Using their historical knowledge, and consulting dictionaries if needed,
"‘k KH-042 collaborative groups of students conceive and represent what is meant by the
£ s VH-010 term Confederation. At the end of the Learning Experience, students revisit their
-, W;ri\\ ™ definitions and assess what they have learned about the meaning of the term
9 Confederation and how the term defines Canada.
TIP: Provide students with some or all of the following prompts to assist them
as needed: the prefix con- means “with” or “together”; the suffix -tion refers to
“the action of”, and federate is from a Latin word meaning “to make a union or
league”. Throughout this Learning Experience, help students to understand
Confederation not only as a historical event but also as an ongoing process.
5-21-4 BLM: Defining Confederation
Acquire
™ KL-022 Collaborative groups of students use the results of their research on the
-"l KH-041 provinces involved in Confederation debates to create a chart summarizing the
}: St KH-042 advantages and disadvantages of Confederation, trying to take into consideration
-, wj.g’z\\ ™ VH-010 the good of the entire population of British North America at that time. The

groups share their ideas in a guided plenary session.

TIP: This activity offers the opportunity to make connections to some of the
ongoing political issues of Canadian government, and to raise students’
awareness of contemporary questions such as minority rights, bilingualism, First
Nations land and treaty rights, Québec independence, etc.

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies
Acquire (continued)
: KL-022 Students read an information text about the issue of representation by population
KH-041 (rep by pop) and discuss the concept, focusing on why it was important in the
KH-042 pre-Confederation discussions. Referring to the 1867 map of Canada, students
VH-010 generate explanations as to which groups in particular would be most concerned
£ about obtaining “rep by pop”, and which might be negatively affected by “rep
"'l . by pop” (e.g., the French-speaking minority in Canada East and the small
{: L o population of Prince Edward Island). Students summarize their conclusions and
9\41\\\ discuss the principles and problems of “rep by pop” in Canada (e.g., all votes
are equal, fair representation of voters, but no assurance that the minorities will
be heard.)
Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
5-3-4 BLM: “Rep by Pop” (2 pages)
or
. KH-042 Students read primary sources and reflect in their journals on life in this time
’ VH-010 period.
~ 5-:-4 BLM: Famous Letters in Canadian History—L afontaine
wa.}.“g@ 5-?-4 BLM: Famous Letters in Canadian History—Howe
D
or
. KL-022 Using an outline map of Canada, students create a map of the newly formed
KH-041 Dominion of Canadain 1867, identifying the four provinces of Confederation
sﬂ'g‘l‘rg as well as the other provinces that attended some or all of the negotiations (e.g.,

Newfoundland, Prince Edward Island). Students create symbols to represent
each of the provinces' attitudes toward Confederation at that time, interpreting
these symbols in the map’s legend. Students share and discuss their maps.

TIP: Encourage students to be creative in their maps, avoiding stereotypical
images and anachronisms as they invent symbols for each of the provinces.
They may also design atitle for the map that expresses a central idea related to
Confederation.

5-%-2 BLM: Outline Map of Canada

(continued)

or
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies

Acquire (continued)

. KL-022 Collaborative groups of students research reasons why particular regions were
’ KH-041 for or against joining the Canadian Confederation. Students are divided into six
KH-042 groups, representing the colonies of British North America after 1841 [Canada
VH-010 East (Québec); Canada West (Ontario); Prince Edward Island; Nova Scotia; New
~ Brunswick; and Newfoundland]. Students research reasons for and against their
"j& ¥ particular region joining Confederation, as expressed by some of the leaders of
E‘ w'f/.y." od their province at the time of Confederation. Each group appoints two
> 6\4;\\\ spokespersons to present their reasons for both points of view regarding

Confederation. Spokespersons present a brief summary of their group’s position,
using awall map of Canadato point out the location of their region and its
strategic importance to the union, to Britain, or to the United States. Students
debrief in a plenary session, highlighting the goals and interests the provinces
held in common, as well as those that divided them in the prelude to
Confederation.

Suggested individuals to include in each of the provincia delegations:
(Individuals preceded by an asterisk * indicate that they are important and
should be included.)
+ Canada East (Québec): *Sir Georges-Etienne Cartier,
Sir Alexander Tilloch Galt, * Thomas d’ Arcy McGee
e CanadaWest Ontario: *Sir John A. Macdonald, * George Brown;
Sir Alexander Campbell
¢ Prince Edward Idland: William Henry Pope, George Coles
¢ Nova Scotia: * Charles Tupper, Adams Archibald; Joseph Howe
e New Brunswick: *Samuel Tilley, * John Hamilton Gray
¢ Newfoundland: Ambrose Shea, Sir Frederick Carter

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

5-3-4 BLM: Confederation: For or Against?

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies
Acquire (continued)
& KH-041 Collaborative groups of students consider alist of possible historical reasons
-‘j& KH-042 that motivated Confederation. Students discuss the list and reach consensus on a
E o VH-010 priority listing of these reasons or motivations. Students present and discuss
h.qf.ri\\\ ™ their lists with each other, defending their order of priority and providing
9 reasonabl e justification based on historical evidence.
Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
S-ﬁ-“ BLM: Reasons for Confederation (3 pages)
or
i KH-041 Students read a text outlining the main steps of the negotiation process as the
KH-042 provinces moved toward Confederation. Using print and electronic resources,
VH-010

students gather details about the results of each of step of the process. Students
verify the information gathered as a class, and share ideas about the elements of
successful negotiation.

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

5-?-4 BLM: The Negotiation Process (2 pages)

5-‘1_‘-4 BLM: The Negotiation Process—Key

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies

Acquire (continued)

(] KH-041 Using print and electronic resources, collaborative groups of students read a
-"k KH-042 short text describing the structure and functioning of government in the newly
PN VH-010 formed Dominion of Canada in 1867. Students create a diagram to explain the
", wﬁg;\\ﬁ main principles of the new federal government and discuss the new form of

government, referring to issues raised during the debates (e.g., Does the new
union provide responsible government? Does it provide “ rep by pop?” Does it
assure the voice of the Atlantic provinces will be heard? Does it protect the
rights of the French-speaking people of Lower Canada?)

TIP: Students do not need to carry out an exhaustive study of government, but
rather should come to understand the significance of the British North America
Act and the key changes in government that resulted from Confederation. They
will study government processes more in detail in Grade 6. Students need to
understand that an important principle of afederal system is a strong central
government (to which the provincial governments are subject), that the
Canadian system is modelled on the British parliamentary system, and that the
British North America Act outlined how federal and provincial responsibilities
would be shared. Students may begin this task by reading about some of the key
provisions of the BNA Act as included in the accompanying BLM.

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

5-‘k1-4 BLM: The British North AmericaAct, 1867

5-?-4 BLM: British Government and Crown—Chart

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies
Acquire (continued)
; KH-041 Using print and electronic sources, students research the background and role of
KH-042 an individual involved in the 1864 to 1867 Confederation negotiations. Students
VH-010 design an Identity Card for their selected individual, including sufficient detail
to develop arole play of a Confederation debate.
2 ‘n Suggested individuals to include in each of the provincia delegations:
{ _"&1_,. * New Brunswick: Samuel Tilley, John Hamilton Gray
iy wf?\ N » Newfoundland: Ambrose Shea, Sir Frederick Carter
9\@\ « Nova Scotia: Charles Tupper, Adams Archibald; Joseph Howe
« Prince Edward Island: William Henry Pope, George Coles
* Québec: Sir George-Etienne Cartier, Sir Alexander Tilloch Galt,
Thomas d' Arcy McGee
e Ontario: Sir John A. Macdonald, * George Brown; Sir Alexander Campbell
TIP: To add other individuals to this list as needed, consult the National Library
of Canada website: Canadian Confederation, People.
Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
5-:1-4 BLM: Identity Card: The Confederation Debates
5-§-4 BLM: What They Said
Apply
. KH-041 Using their completed Identity Cards (see Acquiring Strategy above), students
KH-042 randomly draw one Identity Card describing key individuals involved in the
VH-010 Confederation debates. Students prepare a position statement representing the
views of their selected person in order to engage in arole play of a
£ Confederation debate.
"_"&1_.,.. TIP: 1t would be preferable to have half the class engage in the discussion at one
{: Wf? KNg time, while the other half observes. Establish with the class the procedures to be
6\4;\\\ followed prior to beginning the discussion, allowing time for each person to make
a short statement, as well as time for open discussion. The observing students
may be given the task of evaluating their peers’ representation of the important
points. Allow time for debriefing after each group completes the simulation.
(continued)
or
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5.4.4 Negotiating Confederation
Assessment Outcomes Strategies
Apply (continued)
= KH-041 Students create a political cartoon representing one important aspect or event of
KH-042 Confederation. They post their cartoons and circul ate to view and respond to
VH-010 them.
[
£ ‘Tl+p
. C
s
5
or
o KH-041 Students read and discuss a short text regarding the origins of the name of
KH-042 Canada, writing a reflective response in their journals about the historical
VH-010 origins and significance of the name of our country.

5.3.4 BLM: Canada, the Country (2 pages)

[
"_'ld.
S

or
i KL-022 Collaborative groups of students create a historical newspaper for a date of their
KH-041 choice during the Confederation period. Newspapers should include headline
KH-042 reports, editorials, maps, interviews with key personalities, and letters to the

VH-010 editor. Students plan the main articles and photos to be included in their paper,

sharing the writing and page layout tasks.

(continued)
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5.4.4 Negotiating Confederation

Assessment Outcomes Strategies
Apply (continued)
. KH-041 Collaborative groups of students develop an imaginary but realistic agenda for
KH-042 the delegates’ meetings in Charlottetown, Québec or London, including both
VH-010 business and social activities for the period of the conference. (Note that one
of the mgjor social events of the London Conference was the marriage of
LK John A. Macdonald and Agnes Bernard on February 16, 1867.)
"fk# The itinerary should specify the meeting hours and purposes, allowing for
.E : -\\gQ, reasonable free time for the delegates. It must also provide occasions to develop
o camaraderie and a sense of a common goa among the delegates. Students
present their agendas to other groups, discussing what these occasions may have
been like.
or
" KH-041 In groups of four, students present arguments both for and against an issue
-‘_l KH-042 related to Confederation (e.g., “rep by pop”, annexation by the United States,
5 =8t VH-010 official language(s) of the government...). In each group of four, two students
% \L\\\% work together to prepare the “for” position, while the other pair prepares the
9 “against” position. Pairs of students then switch positions to argue the other
side, after which each group decides collectively which position they find to be
the most defensible and reasonable.
or
[ | KL-022 Using graphics software, students create a flow chart illustrating the progress of
-'f\ KH-041 the Confederation negotiations, showing the decisions made at various points
2 sﬂ'g‘l‘g aong the way, and indicating which province did or did not join Confederation

at that time, and the reasons why or why not.

TIP: Encourage students to consult a map as they carry out this activity, and to
consider the influence of geography on the decisions of the respective provinces.
For example, Nova Scotia and New Brunswick more or less had to agree or
disagree together because of their geographic locations and proximity to each
other; they were also most likely to be afraid of United States expansion, and
would receive the greatest benefits from an intercolonial railway. The maritime
locations of Prince Edward Island and Newfoundland made them more isolated
and was reason for different concerns.

Teacher Reflections

207




GRADE

Peoples and Stories of Canada to 1867
4 From British Colony to Confederation (1763 to 1867) \

CLUSTER

Learning Experience: 5.4.5 Citizenship Then and Now

KC-001 Give examples of the responsibilities and rights of citizens of Canadain 1867.

o J“‘ KC-002 Identify differences in citizenship rights for various groups in 1867.
\‘ / v / L'Cocn?é?j”gaﬂ?o | Include: First Nations, French, British, women.
iy -

63 to 186
KC-003 Compare what it meant to be a citizen of Canadain 1867 to what it means

today.

Kl-012 Describe how European views of First Peoples changed from 1763 to 1867.
Examples: First Peoples regarded as dependents and inferiors rather than
allies and equals...

VC-001 Respect the rights, opinions, and perspectives of others.

VC-002 Be willing to contribute to their groups and communities.

Description of the Learning Experience

Citizenship, as full and equal participation in Canadian society, has changed and continues to change over the
course of history.

Students compare the responsibilities, rights, and privileges of citizenship in Canada’s past to citizenship today,
considering the perspectives of diverse groups in Canada. They explore examples of how they can support
active democratic citizenship in their lives.

Vocabulary: citizenship, subjects (in a monarchy), responsibilities, rights, equality (See Appendix D for
Vocabulary Strategies.)

Note to Teachers: In this document the expression rights and responsibilities has deliberately been
reordered to read responsibilities and rights. This has been done for several reasons:

e Firstly, to emphasize that human rights within a particular society or polity can only be meaningful and powerful
if there is a social contract which promotes an understanding of the principles of reciprocity and inclusion, and
there is a willingness for all individuals to comply with both the spirit and intent of human rights legislation.
Human rights legislation and protections become powerful when all members of a society collectively accept
the responsibility to implement rights, and behave in ways that are informed by an awareness of the
universality of human rights.

« Secondly, the application of human rights in every day life, within organizations and the political/legal system is a
complex process that often requires a balancing of the rights of different groups. Often, there is a need to balance
the rights of one individual with those of other individuals, or of individual rights with group rights, or the rights of a
particular group with other groups. It is important, therefore, to consider the rights of an individual or a particular
group with the countervailing rights of other individuals and/or groups. For example, an individual’s right to free
speech and freedom of expression may need to be restrained when the speech or expression impinges on the
rights of other individuals to be protected from racial discrimination and harassment.

¢ Lastly, the change in word order is intended to place more emphasis on the idea of human rights as being an
essential part of responsible citizenship. Every member within a democratic society has an individual and a
collective responsibility to interact and behave towards others in ways that demonstrate understanding and
commitment to the protection of human rights for every member of that society. All too often there is a tendency,
particularly in adolescents living in a litigious society, to consider human rights from an egocentric or self-centred
perspective (that is, as a personal entittement rather than a concern for the well-being of all citizens). Numerous
examples exist in every day life and in the courts where individuals demand that their rights be recognized, while
at the same time that they are unwilling to respect and protect the rights of other individuals or groups. Human
rights exist to protect individual rights; however they exist within a social context and have the attendant
responsibility of considering and protecting the rights of others.
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5.4.5 Citizenship Then and Now

Assessment Outcomes Strategies
Activate
. KC-001 Students review key topics in Canadian history studied over the course of this
KC-002 year. Using Think-Pair-Share, students reflect on the ideas and discuss
KC-003 significant events and relationships.
o sl(;(_)ggl NOTE: This Learning Experience is a means of wrapping up the essential
g ‘ VC-002 understandings that the students have developed in their study of Canadian
7\1_.... history throughout the year. It is assumed that students will be better able to
.E wﬁ-\\q& explore the concept of citizenship and its changing characteristics once they
o have acquired a foundation of what has happened to shape Canada and its
people through the past. However, reflecting on citizenship and on connections
between the past and present remains an important part of the study of history
throughout the year, and not just as a concluding experience. Teachers may
choose to integrate these learning outcomes with previous Learning Experiences
and focus on one culminating activity as a means of helping students to
synthesize what they have learned.
5-2-5 BLM: Essential Lessons in Canadian History
or
KC-001 Collaborative groups of students brainstorm responsibilities and rights important
-‘j\ KC-002 to citizens in a democratic society. Each group prioritizes their list and presents
= KC-003 it to the class. Students identify similarities and create asingle list of citizenship
", w%i\\ X \'j'éoégl responsibilities and rights in Canada. Students discuss examples of eventsin

early Canadian history where groups of people have been excluded from having
the rights of citizenship, as well as examples of events where the principles of
democratic citizenship have been respected.

It may be useful to use the model of the classroom or school to review the
relationship between responsibilities and rights. Note that students were
introduced to the concepts of citizenship, responsihilities, and rightsin Grade 3;
in Grade 4 they were introduced to the concept of democratic ideals

(i.e., equality, freedom and citizen participation in government).

VC-002

(continued)
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5.4.5 Citizenship Then and Now

Assessment Outcomes Strategies
Activate (continued)
[ & KC-001 Students brainstorm rights and privileges they enjoy today as citizens of Canada.
""\ KC-002 Students discuss examples from the past where these rights and privileges were
£ i KC-003 not available to all the people of Canada.
; v Kl-012
N
oF VC-001
VC-002
or
[ | KC-001 Students view a video about Confederation in1867 and discuss the aspirations it
-"l KC-002 represented to many Canadians at that time, and how these aspirations may
o, KC-003 compare to those of Canadian citizens today.
g SO KI-012 _ . . L
%\9\ VC-001 TIP: Consider using these videos:
VC-002 CBC Canada, A Peopl€e's History, Episode 8
Segment “The People of British North America’ (demographic survey of
pre-Confederation Canada) Closing segment “July 1, 1867 (The Celebrations
of a New Nation)
Acquire
™ KC-001 Students list issues important to most citizens in Canada in1867 and those
"‘k KC-002 important to most citizens today. Students compare the issues and identify
E s KC-003 concerns that are consistent for both groups, as well as issues that have changed.
\l;\\\'b \520351 Students discuss reasons why issues may have changed.
° VC-002 TIP: Encourage students to bring in newspaper clippings and headlines as well

as |etters to the editor, and discuss these with the class at the beginning of each
social studies period. You may wish to create a bulletin board display of
citizenship issues and concerns, or have students create individual annotated
scrapbooks on the topic.

(continued)

Teacher Reflections

or

210




GRADE

Peoples and Stories of Canada to 1867 5

| From British Colony to Confederation (1763 to 1867) 4

CLUSTER

5.4.5 Citizenship Then and Now

Assessment Outcomes Strategies

Acquire (continued)

KC-001 Collaborative groups of students describe and explain what they consider to be

KC-002 meant by the phrase “active democratic citizenship”. Students brainstorm
‘[\' ° KC-003 historical and contemporary examples of people whose actions, decisions, and
wﬁ\;\\ X ve-001 values have demonstrated active democratic citizenship, and discuss similarities

and differences in ideas of citizenship in Canada over time.

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

5-3-5 BLM: Active Democratic Citizens

or
] KC-001 Using a chart, students compare the basic responsibilities and rights of
-"l KC-002 citizenship in Canadain 1867 as compared to those of citizenship today.
.y KC-003
E <& KI-012 B _
& 5-‘C‘-5 BLM: Citizenship Then and Now
or
KC-001 Collaborative groups of students read an excerpt from a historic speech by
KC-002 John A. Macdonald related to citizenship and loyalty in Canada. Students
{\ KC-003 paraphrase the key ideas of Macdonald’s speech, and create a modern version
\rbo VC-001 using the same main ideas. Students present their speeches and discuss the

differences and similarities regarding the responsibilities of citizenship in the
past and citizenship today.

5.3.5 BLM: Loyal Subjects (2 pages)
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5.4.5 Citizenship Then and Now
Assessment Outcomes Strategies
Acquire (continued)
; KC-001 Collaborative groups of students prepare and conduct a survey of Canadians
KC-002 attitudes toward government (e.g., relatives, neighbours, students in other
KC-003 grades, staff members...). Students analyze the results to determine whether
. 5'(':0331 Canadians' attitudes toward government have changed since the time of
) ‘ \ VG-002 Confederation.
{ W, 8
. wﬁ'?\'\\%é 9:4.5 BLM: A Citizenship Survey (2 pages)
ot £
or
; KC-001 Using print and electronic resources, students research ways in which the values,
KC-002 responsibilities, and rights of citizenship in Canada have changed over time.
KC-003 _
Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
"
-‘_\ 5-?-5 BLM: Responsibilities and Rights of Citizens
o
" NS
( >
or
: KC-002 Collaborative groups of students research the treaties of the pre-Confederation
’ KI-012 period. Students speculate why they are known as the Peace and Friendship
VC-001

“Dominion”), may have had a negative effect on the relationship between
First Peoples and Europeans.

NOTE: Students may collect newspaper articles that present contemporary
examples of how First Peoples are reclaiming self-determination and traditional
lands. Encourage students to highlight examples from their study of pre-
Confederation history, such as fur-trading partnerships, agreements for shared
access to land and resources, peace treaties, military alliances, and laws to
protect traditional territories such as the Royal Proclamation of 1763. Students
will be considering the process and terms of treaty-making after Confederation
in greater detail in Grade 6. The focus here is on changing views of First
Peoples from early European exploration to Confederation.

Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>

5-3-5 BLM: Changing Views of First Peoples
(continued)
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5.4.5 Citizenship Then and Now

Assessment Outcomes Strategies
Acquire (continued)
™ KC-001 Using print and electronic resources, students research historical milestonesin
-" KC-002 order to create a timeline of the major changes in citizenship rights between
E s KC-003 1867 and today (e.g., women obtain the right to vote in Canada (1918);
"'35":;\\/\ KI-012 Canadians become Canadian citizens rather than British subjects (1947);
© Aboriginal people obtain unrestricted right to vote (1960); racial discrimination
removed from immigration policies (1962)...).
Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
Apply
. KC-001 Students assume the role of an individual living in Canada prior to
KC-002 Confederation who did not have full citizenship rights (e.g., First Nations, |nuit,
KC-003 and Métis peoples, women, Acadians during early British rule, French
KI-012 Canadians...). Students create a poster to convince the British and Canadian
£ xg:gg% government officials to recognize injustices and to make appropriate changes.
Py
£
B
or
; KC-001 Students write two letters to the editor: one about an important citizenship issue
KC-002 in 1867, the other about an important citizenship issue in the present. Students
KC-003 share |etters with each other and discuss how citizenship issues have changed in
KI-012 Canada over time.
| VC-001
- VC-002
. i
£
2
or
[ KC-001 Collaborative groups of students review the Canadian Citizenship and
-" KC-003 Immigration citizenship test and design a test as it may have appeared in 1867.
E g N Students administer the test to peers and discuss ways in which it differs from
wﬁ\g\\ > contemporary citizenship tests.
B TIP: A copy of the Canadian Citizenship and Immigration Citizenship test is
available at the Government of Canada website.
Supporting websites can be found at <http://www3.edu.gov.mb.ca/cn/links/ss>
(continued)
- or
Teacher Reflections
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5
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4
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exemplify the characteristics of active democratic citizens. Students share

CLUSTER
5.4.5 Citizenship Then and Now
Assessment Outcomes Strategies
Apply (continued)
: KC-002 Students complete a Concept Frame describing the conditions necessary for
KC-003 individuals to be treated as equals, beginning with a reflection based on personal
KI-012 experience (e.g., | am treated as an equal when someone asks me my opinion
VC-001 and listens to it, whether or not they agree; when | have a say about decisions
LK that affect me personally; when | have freedom to make my own decisions
",k ¥ within certain guidelines or responsihilities...). Students develop a description of
& wﬁ."\% the conditions that are essential to equality and freedom, and consider historical
9\4;\\ examples of views of First Peoples that have supported or denied these rights.
NOTE: The same activity may be done using historical examples of women,
French-Canadians, Acadians, immigrants of non-European origins.
5-;‘-5 BLM: Equals and Allies, Free and Independent (2 pages)
or
] KC-001 Using the criterion, “events that had the most ongoing impact on citizenship for
-" KC-002 all cultura groups in Canada’, collaborative groups of students select their Top
E o KC-003 Five Events in Canadian history to 1867. Groups present their top five to the
wj."%\\\ > 5'(50331 class, justifying their choices with reasons that relate to citizenship (i.e., not in
© i the narrow legal sense, but in the sense of full membership and participation in
VC-002 . .
democratic society).
or
: KC-003 Collaborative groups of students create a poster illustrating the concept of active
’ VC-001 democratic citizenship and concrete examples of actions they can take that
VC-002

i}
".'l,_r
S

examples with each other and discuss the effects of the actions.
5-?-5 BLM: What We Can Do

(continued)
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Peoples and Stories of Canada to 1867 5

| From British Colony to Confederation (1763 to 1867) 4

CLUSTER

5.4.5 Citizenship Then and Now

Assessment Outcomes Strategies
Apply (continued)
; KC-003 Collaborative groups of students develop a class action plan for improving
VC-001 democratic participation in the classroom, focusing on respect for the rights,
VC-002 opinions, and perspectives of others, and encouraging the active participation of
al members in the class and school community. Groups prepare their planin a
£ format of their choice and share it with the class. The class as awhole
y 4 . determines which elements of each plan presented they will put into action.
Sl
o
or
. KC-003 Students write a personal reflection and self-evaluation in response to the
VC-001 following prompts:
VvC-002 « What do | do to contribute to the groups and communities to which | belong?
. « What do | do to demonstrate respect for the rights, opinions, and perspectives
¥ ‘ of others?
( P
" “ O
T
or
™ KC-001 Students write and present a persuasive speech designed to convince the class
-"\ KC-002 that a particular historical individual is the most important citizen of Canadian
& st KC-003 history up until 1867. Following the speeches, students may wish to propose a
W%'\%\\n’ KI-012 vote or post a Citizenship Who's Who List.

Teacher Reflections
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5 Peoples and Stories of Canada to 1867
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CLUSTER

Cluster 4—Connecting and Reflecting

Using their “From British Colony to Confederation (1763 to 1867)” portfolio, students reflect on
life in Canada from 1763 to 1867 and explain how they will demonstrate respect for the rights,
opinions, and perspectives of diverse cultures.

5-14-5 BLM: From British Colony to Confederation (1763 to 1867)—Connecting and Reflecting

Teacher Reflections
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