





Physical Education/Health Education

Assessment and Evaluation

Appendix A:
Assessment, Evaluation and Reporting

I ntroduction

Assessment is an ongoing process and an integra part of the
learning/teaching. Assessment is defined as the systematic process
of gathering information about what a student knows, is able to do,
and islearning to do. With thisinformation, teechers:

describe student learning and performance

provide students with ongoing feedback

plan further ingtructiona and learning experiences
re-evauate and set learning gods

plan for additiona diagnogtic or intervention support, as
required

Evaduation is the process of making judgements and decisons based
on the interpretation of evidence gathered through assessment. The
quality and merit of a student response, product, or performance is
judged using predetermined criteria

Teachers are encouraged to use avariety of learning experiences
and assessment and eva uation methods and tools that are vaid,
relidble, and fair to students. Consideration needs to be given to the
many ways students learn, their diverse backgrounds and needs, as
wd| asto maximizing active learning time, and making learing
meaningful.

Since the emphasisin physica education is on participation in
physicd activity, teachers are encouraged to use avariety of
assessment strategies that promote active participation (e.g.,
authentic assessments, observation checkligts, peer assessments) to
assess different types of movement experiences (e.g., Sports/games,
dternative pursuits, rhythmic/gymnadtics, fitness activities). In hedth
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education, the emphasisis on developing persona and socia
behaviour-based skills that include decision-making/problem-
so0lving and interpersond killsfor safe and hedlthy lifestyle
practices. Teachers are encouraged to use a variety of strategies
that promote interaction (e.g., discussions, portfolios, group
projects, role playing, interviews) to assess different health topics
and issues (eg., hedlthy esting, substance use and abuse, violence
prevention).

Assessment and evauation should be a planned process so the
performance expectations and criteria are identified prior to
engaging sudents in alearning experience. Both teachers and
students benefit. Teaching becomes more focussed and time
efficient, and what needs to be learned is more clearly defined for
students. Aswell, when students are involved in the process of
Setting expectations and criteria, learning becomes more relevant
and meaningful.

The design of the Framework facilitates the assessment and
evauation of knowledge (cognitive domain), skill (psychomotor and
pyscho-socia domains), and attitudes (affective domain). Student
learning outcomes are written and organized as knowledge and kil
outcomes, with attitudes being described as attitude indicatorsin
the charts that precede each generd student learning outcome. The
attitude indicators are separated to serve as aguide for anecdotal

reporting.



Assessment and Evaluation

Planning Guidelines

1. Assessment Review: Schoolddivisongdidricts are
encouraged to review and devel op assessment and reporting
policies and practices to support the new integrated physical
education/hedth educeation curriculum. Some of the questions
related to ng, evauating, and reporting when using the
integrated gpproach might include:

*  Will physica education and heglth education be reported
Sseparately or together, at the Early Years? Middle Years?
Senior Years?

» If reported together as one mark or grade, what weighting of
the mark/grade will reflect the physical education-related
content and what weighting will reflect the hedth education-
related content?

* How will teacher(s) assigned to teach physical education/hedth
education plan integrated units and projects and share the
marking and reporting process?

*  What will the mark/grade look like (e.g., letter, number,
percent...) at the Early Years? Middle Years? Senior Years?

2. Planning Assessment Strategies. The following seps are
intended to help teachersin planning assessment and evauation for
physica education/hedth education:

* ldentify what the students should know, be able to do, and
vaue (i.e,, choose one or a cluster of specific sudent learning
outcomes and/or attitude indicators to be assessed)

* ldentify the performance or product you expect and its elements
(i.e, what areits key characteristics?)

 ldentify the criterialperformance descriptors that will help
determine how well the student has achieved the specific

student learning outcome(s) (i.e., how will the teacher know the
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student has achieved the outcome?)

»  Sdect an assessment method or tool for collecting information
related to the specific sudent learning outcome(s) (e.g.,
performance assessment task, authentic assessment, anecdotal
records, checkligts, rating scales, rubrics)

» Sdect alearning experience best suited to observe and
measure achievement (e.q., drills, games, student log, portfolio,
research project)

» Decide who will be assessing the performance (e.g., teecher,
peer, student, others)

» Decide on implementation drategies, conddering relevant
factors (i.e, the time the learning activities take, class
organization, documentation method)

» Decide how thisinformation will be used (i.e., formative,
summative, diagnostic) and who the target audience will be
(e.g., student, teacher, parent, administrator, genera public)

3. Assessing knowledge-related lear ning outcomes: The
experientid nature of physical education/hedth education lends itsdf
to assessing cognitive and psychomotor/psycho-socid skills
together rather than separately. By using well-designed rubrics and
performance-based or authentic assessment Strategies, progressin
severd student learning outcomes can be demondrated in one
performance task. For example, in physica education, teachers can
observe student performances to determine functiona use of
movement skills and concepts while the students are participating in
agame Stuation or an activity such as canoeing. In hedth
education, the functiona use of conflict resolution skills can be
demondtrated through different role-playing activities, such as skits
or video presentations.

The assessment and evauation of knowledge-based physica
education-related outcomes need not reduce physica activity time,
Where possible, teachers are encouraged to choose assessment
tasks that are active, rlevant, meaningful, essy to adminigter, time
effective, and learner-centred. The challenge for teachersisto
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conduct better assessments rather than to do more assessments
without afocus.

In the context of hedth education relaed-outcomes, emphasis
needs to be on using active and interactive learning experiences to
develop persona and socid management skills. Pencil and paper
tests are only one of many waysto test knowledge of hedlth
content. Employing a variety of assessment methods (e.g.,
portfolios, posters, ora or audio-visua presentations, debates,
interviews, oreadsheets) assgtsin the meaningful measurement of a
student’ s performance.

4. Assessing skill-related lear ning outcomes:

A. Movement-based: Students are expected to demonstrate
progress and achievement in basic movement skills and gpply those
skillsto avariety of physica activities across the grades. The
emphagisis on the acquisition of the basic movement patterns and
functiond use of the movement and/or activity-gpecific skillsin class
activities. Usng afunctiond and reevant gpproach to movement
ingtruction and assessment changes the emphasis from testing
specific sport techniques to practica and meaningful application of
knowledge and basic kills.

Performance expectations reated to functiond use of a skill will
depend on the purpose of the physical activity (e.g., participation,
kill development, fitness development, leve of chdlenge). The
assessment methods and tools that a teacher chooses should
condder the students' varying ability levels, medica conditions, and
different socid and cultura customs. Some students will require
more time, modifications, adaptations, or accommodations to
achieve specific sudent learning outcomes,

B. Social behaviour-based: When assessing and evaduating the
process skills or behaviours associated with student learning
outcomes related to the persond and socia management, emphasis
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should be placed on application and functional use of the
knowledge and/or skill. For example, if astudent is being assessed
on specific sudent learning outcomes related to fair play (eg., no
cheating, no hitting, following rules), the emphassison
demondirating these behaviours while participating in specific class
activities. Aswell, if sudents are being assessed on the gpplication
of the decision-making process regarding smoking, what would be
measured is how the student participates in and applies the
decision-making process to issues related to smoking rather than on
the desired result, not to smoke. In either example, rubrics should
be used to clearly outline student performance expectations.

5. Assessing attitude/values: In this Framework, attitudes/values
have been addressed through the inclusion of attitude indicators due
to the complexity of measuring them. The purpose of the attitude
indicators is to guide teaching, learning, assessng, and anecdota
reporting across the grades. Behaviours associated with attitude
indicators or discipline-related problems that reflect attitudes'values
overdl are to be reported separately from the percent mark or
grade.

Reporting

1. Provincial requirements. Final marks on report cards for
reporting on student progress and achievement are to be stated as
percentages in al subject areasin each grade, from Grade 6 to
Senior 4.

2. Grade or mark components: Marks should include informetion
that indicates academic progress and achievement related to the
sudent learning outcomes. Information thet is not reflective of the
student learning outcomes such as punctuality, attendance, dress,
and attitude should be reported separately.

In the case of physica education/health education, specific student
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learning outcomes that are movement- or socia behaviour-based
may cause some confusion in the reporting process. Teachers may
be uncertain whether to report the behaviour as part of the
mark/grade or as part of the anecdotal comments or checklists.
Generdly, behaviour can be included

as part of the percent mark when the behaviour:

C isanintegrd part of the specific Sudent learning outcome
C isobservable and measurable
C servesasaperformance descriptor

For example, in physicd education- and/or health education-related
activities, participation would be included as part of the mark. By
using arubric, participation would be identified as a performance
descriptor for determining student progress and/or achievement in
relation to each of the genera student learning outcomes for
physica education/hedth education.

3. Anecdotal reporting: When the behaviour reflects the generd
attitude or conduct associated with the attitude indicators as
described for each generd student learning outcome, this
information is reported as part of the anecdotal comments or
checkligts. Thiswould include aspects such as dtitude, behaviour,
punctudity, attendance, and work habits. For example, the attitude
indicator, show a willingness to play fairly and work

cooper atively/collaboratively with others, for the general student
learning outcome related to Personal-Social Management,
reflects an overdl feding or attitude towards working
cooperatively/collaboratively. Rather than providing a percent grade
or mark, teachers would provide information or comments on how
willing the student was when working with others in group activities.
This information would not be included as part of the mark, but,
rather, in a separate anecdotal comment or checklist.
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4. Weighting of marks: The assgnment of pre-determined
welghts to marks or results collected for the determination of the
find mark isthe responsbility of the school/teacher. Current
research indicates that a skill-based approach rather that a
cognitive-based approach is essentid so that students are able to
use and gpply their learning effectively. Therefore, skillswould have
a higher weight than knowledge.

5. Fitness Testing: Fitnesstesting should not begin before Grade
4. Fitness testing, a component of programming, emphasizes
“turning sudents on” to physica activity and deveoping fitness
management skills, including active participation. For example, in
the fitness-related student learning outcomes, the focusis on daily
participation in physicd activity and the gpplication of fitness
management skillsto achieve persond fitness gods. The emphes's
is not on the product, such as performing a set number of push-ups
based on a norm-referenced standard.

When fitness tests are administered, teachers must focus on a
student’ s progress, cregte a positive testing environment, teach
safety precautions, encourage self-testing, provide feedback, and
reinforce effort. The results or scores of fitness performance tests
are not to be part of final percent marks or grades. Fitness results
should be communicated to the students/ parents separate from the
final percent mark or grades.

6. Student learning outcomes that are potentially sensitive:
Decisons regarding teaching, learning, ng, evauating, and
reporting of the student learning outcomes that are potentialy
sengtive, are the respongibility of loca authorities as determined
through a school divisor/digtrict planning process.

7. Integrated student lear ning outcomes:. Integration is
encouraged within the subject area (i.e., across the generd student
learning outcomes in physica education/hedth education), between
subject aress (e.g., physica education/hedth education and
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science), and beyond subject areas (e.g., research project that
utilizes content and skill processes from al subject areas). Decisions
regarding teaching, learning, ng, evauating, and reporting of
integrated student learning outcomes would be determined by the
teachers involved through team planning and collaboration.

8. Reporting for special needs students: When planning
reporting procedures for sudents with a sgnificant cognitive
disability, refer to Towards Inclusion: A Handbook for Modified
Designation, S1-4 (1995) and Individual Education Planning: A
Handbook for Developing and Implementing |EPs, Early to
Senior Years (1998).

Refer to Students with Special Needs and Sudents with Medical
Problemsin this Framework when planning for students with
physcd limitations.
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Curricular Connections

Appendix B:
Curricular Connections

Making curricular connections, and effective preparation and
planning, are instrumenta in school health and physica education
programming. With good communication and planning,
interdisciplinary teaching can increase effectiveness and efficiency in
programming and services, facilitate sudent learning, and make
better use of classtime. (See Curricular Connections. Elements
of Integration in the Classroom, 1997.)

There are three types of curricular connections — within, between,
beyond — to consider while planning. Teachers are encouraged to
make connections within physical education/hedth education from
among its generd learning outcomes. For example, Saf ety sudent
learning outcomes are taught in conjunction with Movement student
learning outcomes.

A curricular connection between subject areas refers to
interdependent knowledge and skills from more than one subject
area, being used to examine a centrd theme, issue, topic, or
experience. Refer to the chart on the next page, titled “Some
Suggested Curricular Connections with Other Subject Areas’,
for examples. Physica education/hed th education themes or topics
are liged in context with the generd learning outcomes in the other
subject areas, where gpplicable.

The purpose of developing a chart of this nature istwo-fold. The
chart outlines where and how connections can be made to reduce
redundancy and repetition between subject aress. It dso suggests
ways to reinforce concepts and skills to make student learning more
relevant and meaningful. In some cases, specific learning outcomes
pertain to more that one subject area, and the
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learning outcomes will appear in the respective subject area
curriculum. For example, both physica education/hedth education
and science Frameworks contain outcomes pertaining to laws of
force and motion. In science, the context tends to be related to
objects or machines, whereas in physical education/hedth
educetion, the purposeis to understand mechanica principles of
human movement. In other cases, student learning may be
reinforced through teaching strategies such as usng acommon
decision-making/problem-solving process in the context of each
subject area, or incorporating physical activity as part of the
learning experience.

In keegping with the new vison of the Framework, physically
active and healthy lifestyles for all, some content traditionaly
addressed in former health education curricula may appear in other
curricula. The degree or extent to which integration is implemented
in the other curriculais dependent on factors such as relevancy and
choice of drategies.

Another type of connection goes beyond the subject areas. For
example, students may be assigned independent projects (eg., a
research project on sustainable development) that include a variety
of learning processes (e.g., research sKills, technology,
andysgsynthess skills) to draw on the knowledge of avariety of
subject aress.

The purpose of the chart on the next page isto show examples of
ways physica education and heslth education content can be
connected or integrated with other subject areas, to guide planning
and collaboration, and to support a holigtic and comprehensive
teaching approach.
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Some Suggested Curricular Connections with Other Subject Areas
The purposeof thischart is to show examples of “inter connectiveness’ between subject areas that
support theintegration of physical education and health education content.

M athematics Connection

health statistics)

» Recognizing patterns in movement (e.g.,
movement sequences, exercise routines)

Statistics and Probability (SP)

» Dataanalysis of health statistics

» Chance and uncertainty (e.g., games of
chance, probability of getting an allment)

**Mathematical Processes (problem-solving,
communicating, estimating, and using mental
math, making connections, reasoning, using

Fitness Management Skills

Physical Education - Health Education Connection

Number (N)
» Using number concepts and operations in .
- ™ o 1. Movement: 3. Safety:

fitness assessment and nutrition activities . Basic Movement . Physical Activity Risk Management
» Measuring distances and time n physi - Activity-Specific Movement - Acquisition/Application of

g:hall?wges (e.g., fitness runs, running long, . Acquisition/Application of Safety Skills

jump, '
+ Moving in different directions and A Movement Skills

ggt\?\’/%y; gvgénagﬁtge'g" Orienteering, S % 2. Fitness Management: 4. Personal and Social
Pattens and Relations (PR) . Fitness Components Management:

- ; . . Fitness Benefits «  Personal Development

* Reading and interpreting graphs (€., +  Fitness Development «  Socia Development

fitness charts, physical activity patterns, +  Acquisition/Application of «  Mental-Emotional Development

Acquisition/Application of Personal
and Socia Management Skills

Healthy Lifestyle Practices:

Personal Health Practices

Active Living

Nutrition

SubstanceU se and Abuse Prevention

Human Sexuality

Application of Decision-Making/Problem-Solving Skills

N ]

echnology, visualizing)

Science Connection

LifeScience:
body systems and common diseases/disorders connects
* with fitness management, growth & development, and
hedlthy lifestyle practices
food and nutrition connects with fitness management and
hedlthy lifestyle practices
Physical Science:
laws of force/motion connect with mechanical principles
* of movement
helpful andharmful products as well as safety symbols
* connects with safety of self and others, and substance use
and abuse prevention
Earth and Space Science:
ar; water; soil; noise pollution; environmental safety
*  issues; weather; natural disasters; sustainable devel opment

connects with safety, hedlthy lifestyle practices, and
deoor physical activities /

/ TheArts Connection \

Music:

. Learning rhythms and moving to music
arereinforced in activities such as
rhythmics, exercises to music,
gymnastic-type activities

VisualsArts:

Creating poster/collages of foods to
promote healthy eating connects with
nutrition and healthy lifestyle practices

Dramaand Dance:

. Movement concepts (e.g., body
awareness, spaceawareness) used in
dance and dramaare reinforced in a

variety of games and rythmic/
gymnastic activities

- /
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English Language Arts Connection

1. Explore thoughts, ideas, feelings and experiences
. Discuss/write entries for a discussion group or
journal activity related to physical activity or
social experiences; Reinforcegoal-setting
processfor personal growth
. Comprehend and respond personally and critically
to ordl, literary, and mediatexts
Respond to texts and information related to
active hedlthy lifestyles
. Manage ideas and information
*  Develop apersonal fitness plan to include goal-
setting and decision-making/problem-solving
process
4. Enhance the clarity and artistry of communication
. Present and sharereports, projects, routines
related to topics such as exercise routines,
fitness benefits, hedthy eating, case studies
5. Celebrateand build community
*  Apply persona and social management skills
for working cooperatively and collaboratively
with others in physical activities and classroom
discussion on hedlth issues; Show an
appreciation of diversity through different

N

w

Social Studies Connection

Building Community:

Cultural Diversity:
. Traditions and Heritage connects with multicultural games and

physical activities; nutritional habits and customs
. Common Values connects with the decision-making/problem-
solving process for making health-enhancing decisions

games/dances/physical activities

The Family theme connects with personal, social-emotional,
and mental-emotional development; decision-making/problem-
solving process

Relationships connect with developing interpersonal skills for
fair play and active, healthy lifestyles

Socia Responsibility connectsw ith conflict resolution and
safety of self and others

Citizenship connects with the development of personal and
social management skills, healthy living, violence prevention
Sustainable Development connects with fitness management,
healthy lifestyle practices as they relates to the environment,
economy, and human health and well-being
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Appendix C:
School Division/District Planning Process for
Implementation of the PE/HE Framework

Introduction

Moving to an integrated physica education/hedth education
framework of student learning outcomes has implications for
teaching, learning, and assessment, aswell as for school
divison/digtrict/school planning.

The Framework promotes the integration of physica education and
hedlth education subject matter as well as its integration with other
subject areas® to support holistic and interdisciplinary learning.
Schoal divisong/digricts have the opportunity to coordinate efforts
to support physicaly active and hedlthy lifestyles across dl subject
aress.

Devedoping a plan customized for each school divisor/didrict,
which uses a collaborétive gpproach to involve family and
community and supports an integrated and holistic gpproach, will
foster hedth within a school and itslocd community. School
divisong/digtricts/schools are encouraged to engage al educationa
partners, such as school administrators, teachers, students,
parents’, other school staff, and community leaders as part of the
process.

SRefer to Appendix B: Curricular Connectionsfor some suggested curricular
connections with other subject areas.

In this document, the term “parents” refers to both parents and guardiansand is

used with the recognition that in some cases only one parent may beinvolvedin a
child’s education.
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Purpose of the School Division/District
Planning Process

The School Divison/Digrict Planning Process for implementation of
the physica education/hedth education Framework is designed to
help school divisong/didricts and schools develop a plan.
Suggestions and tools to assist schoolsin their planning are outlined
inVision to Action: A Resource for Educational Change (1997).
Aswidl, schools may refer to the information on developing School
Pansthat is available online at
http:/Amww.edu.gov.mb.calmetksa/parent/schl plarv/index.html.

The School Divigory/Digtrict Planning Process includes two sections
to guide adminigtrators in the implementation of the integrated
physical education/hedth education Framework:

Section A — Overdl Implementation of the Framework
Section B — Treatment of Potentidly Senstive Content


http://www.edu.gov.mb.ca/metks4/parent/schlplan/index.html

School Division/District Planning Process for Implementation of the PE/HE Framework

Section A: Overall Implementation of the Framewor k

Schoal divisiong/districts/schools are encouraged to consider the
following components in their planning:

Time Tabling: Timetable to meet recommended time
alotments (i.e., Grades K-6 is 11% of instructional time; Grades
7-8 is 9%; minimum of 2 credits a Senior Y ears) and time
alocations (i.e., 75/25 PE/HE at K-8; 50/50 PE/HE at Senior 1
and Senior 2)

Delivery/Staffing Choices: Arrange staffing for best delivery
of the PE/HE curriculum. Some examples include:

S Separate PE and HE taught by PE teacher and classroom
teacher respectively

S Integrated PE/HE all taught by PE teacher

S Separate PE and HE taught by PE teacher and designated
subject areateacher(s) (e.g. science, school, counsdllor)
respectively

S Separate units and/or blocks of time for specific physica
education or health education topics taught by teacher(s), as
assigned

S Combination of separate/integrated using a team approach
that would include school and community resources

Programming for Non-Sensitive Outcomes That Require
Special Consideration: Develop policies and guiddines for
effective ddlivery of non-senstive outcomes that include topics
that should be treated with sendtivity. For example, for student
learning outcomes related to topics such as loss and grief,
diversity, healthy weights, body image, dress, personal hygiene,
teachers are required to follow divisiona/school guiddines as
developed through the schoal division/district planning process.

Programming for Potentially Sensitive Outcomes. Develop
policies and guidelines for effective delivery of potentially
sensitive content in strands Substance Use and Abuse and
Human Sexuality aswell asin Personal Safety sub-strand.
(See Part B for additional information)
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Selection of L earning Resour ces Related to Non-Sensitive
and Potentially Sensitive Outcomes:. Manitoba Education
and Training will identify, review and select learning resources
that align with the curriculum and produce annotated
bibliographies of recommended learning resources. School
divisong/districts/schools are responsible for the selection of
appropriate learning resources that meet provincia and/or local
criteriafor depth and breadth of content.

Teacher Training: Provide teacher training for ddlivery of
potentially sensitive content and other areas as determined. (e.g.,
CPR, swimming...)

Safety Guidelines: Review and establish policy and guidelines
for safety related to first aid, medical procedures, physica
activity, facilities, personal safety, emergency procedures,
transportation, etc. (Refer to page 14)

Programming for Studentswith Special Needs: Establish
guidelines and supports in programming for students with specia
needs. (Refer to page 10)

Programming for Studentswith Medical Problems:
Establish guidelines and supportsin programming for students
with medical problems. (Refer to page 12)

Reporting: Review and develop procedures for assessing,
evaluating, and reporting. (Refer to page 201)

Par ental/Community I nvolvement: Develop strategies for
involving parents, families, and communities. (Refer to Parents
and Schools: Partnersin Education, 1995)

Schools may aso want to include plans, policies, and procedures
related to a healthy school environment and services (e.g., school
code of conduct, intramuras/clubs, interschool sports, counselling
services, extra-curricular activities, nutrition and food services, school
cleanliness, community support) as part of the planning process.
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Section B : School Division/District Planning Process for
Treatment of Potentially Sensitive Content

Student learning outcomes in all five strands are expected to form the
basis of learning, teaching, assessment in classrooms. However,
student learning outcomes in two strands, Substance Use and Abuse
Prevention and Human Sexuality, aswell asin the personal safety
sub-strand, contain potentialy sensitive content.

Potentially sensitive content must be treated in ways that are
appropriate for the local school and community context. Manitoba
Education and Training recognizes that the prime responsibility for
education about issues of sexudlity, including AIDS, rests with the
family. It is clear to parents, teachers and community health

School Division/District Planning Process for Implementation of the PE/HE Framework

leaders that young people must have knowledge, skills, guidance, and
support if they are to make responsible and health-enhancing
decisions. Greater cooperation and coordination among the home,
school, and public hedlth systems will contribute to the health and
well-being of students.

In the strands that include potentialy sensitive content, school
divisong/districts will need to engage in a planning process (including
parentd involvement in discussions) to determine divisiona/digtrict

policy.

The following chart illustrates six areas in which school
divisong/digtricts are encouraged to make decisions related to
treatment of potentially sensitive content:

Potential Decision Areas For School Division/District Planning

A B C D E F G
Potentially Breadth/Depth Parental Scheduling of Parental Teacher Staff Assignments
Sensitive Treatment of Options Instruction Communication Training
Content Content® Requirements
%Per sonal Safety mor e/at/ school-based/ within/ letter s‘fmeetings/ number of staff/parents/
% Substance Use and less/none alternative integrated/ per mission forms/ daystype of peers/
Abuse Prevention delivery separ ate/ websites/ training community/
%Human Sexuality combination brochures/ others

newsletters

8More” refers to use of the specific student learning outcomes with
greater depth than what appears in the Framework; “at” refers to use of the
outcomes exactly as they appear in the Framework; “less” refers to use of
the outcomes with less depth than appears in the Framework; “none”
refers to no use of individual outcomes in the strands/sub-strands that
were identified as potentially sensitive in the Framework.
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The following describe the columns in the previous chart:

A. Potentially Sensitive Content: These areas have been
identified as potentialy sengtive in the Framework and requires
school divisong/didricts to use a planning process (that includes
parentd involvement) to determine programming detalls.

B. Breadth/Depth: Decisonsrelated to the depth and breadth of
coverage of potentidly sengtive content would include the choice of
appropriate content, instructiond drategies, assessment/reporting
Srategies, and learning resources.

C. Parental Option: There must be an incluson of a parenta
option related to the potentiadly sengtive content as identified. A
parental option means that parents may choose a school-based or
dternative delivery of potentidly sengtive content asidentified in
column A. Parents have the right to opt for dternative ddivery (eg.,
home, professond counsdling) for their child where the content is
in conflict with family, rdigious and/or cultura vaues.

D. Scheduling of Instruction: Decisons related to scheduling of
potentidly senditive content may include the following options:
within physica education/hedth education; integrated in various
subject areas such as science and language arts, separate units
and/or blocks of time (e.g., theme weeks); combination of within,
integrated and/or separate.

E. Parental Communication: Ways to inform parents of school-
based programming and to determine the parent’s choice (i.e.,
school- based and/or dternative delivery) need to be established.

F. Teacher Training Requirements. Decisons for identifying
requirements for training (e.g., number of days and type(s) of
training) related to potentialy sengtive content for gaff and others
such as parents, community volunteers, and peer educators, need to
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be made.

G. Staff Assignments. Staff assgnments could include use of
saff, parents, community volunteers, and peer educators to
enhance programming related to potentialy sengtive content.
Some factors to consider when making local decisons related to
trestment of potentidly sengtive content include:

»  Defining education, qualifications, and expertise required of
teachers and volunteers

» Facilitating teacher awareness of and access to high-quality
teaching materids

*  Communicating with and involving parents

»  Cooperaing more with community groups and resources

»  Enhancing eectronic access to learning resources to promote
more parent and community involvement

»  Devdoping interdisciplinary learning opportunities

»  Focussing on skill development for making hedlth-enhancing
decisons

» Using active learning strategies such as role-playing, student
journals, and small group discussions as opposed to dispensing
hedth information

»  Engaging youth in activities that promote hedthy minds and
bodies
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Role and Responsibilities related to Section A and Section B
* Deveop aplan of action
M anitoba Education and Training e Communicate, implement and support the actions in the school
divison/digtrict plan, policies, and procedures
Detailed below are the roles and responsibilities for Manitoba *  Providetraining and professiond learning opportunities where
Education and Training in the development and implementation of necessary

the physica education/hedlth education Framework. _
School Community

*  Producethe curriculum (i.e., framework of outcomes

document) based on latest research in collaboration with »  Form aschool-based Physical Education/Health Educeation

educators Curriculum Implementation Team involving teachers, school
*  Produce support documents (i.e., foundation for divisorvdigri Qt/school _admi nigration, students, _

implementation documents) to support teaching, learning, and parents/guardians, and interested school community members

assessment *  Develop aschool implementation process and plqwg based on
«  Evauate leaning resources that aign with the curriculum and the school division/district planning process, policies, and

produces annotated bibliographies of recommended learning procedures

resources »  Communicate, implement and support the curriculum, based on
«  Support implementation of Framework the above plan _ _

* Include physical education/hedth education as part of the

School Divisiong/Districts Annud School Plan

Detailed below are the suggested roles and respongbilities for
school divisong/didricts and schools for effective implementation of
the physica education/hedth education Framework.

»  Form aschoal divison/digtrict Physica Education/Hedth

Education Curriculum Implementetlon Team mvolvmg teachers, 9 sSome suggested areas and questions for developing an implementation process
school division/district/school administrators, students, and plan include: . .
. . . Target Group: Who needs to be involved in the process?
parents/guardians, and interested community members such as Process or mechanism: How will group members work together?
public hedlth nurse, police Communicate?
o Identify supports and chdlenges in the broader school Intent and Outcomes: What do you want to do? What results do you want to
o . - . . . achieve?
community in relation to the five hedlth risks areas (i.e., physica Present Status and Resour ces: What' s happening now? What resources are
inactivity, diet, substance use and abuse, sexud behaviour, and currently available? What will be needed? What needs to be changed?
inj uries) Future status and resources? What will it look like? What resources do we need?

. T .. Workplan: What are the tasks? Who is responsible for each task? What are the
»  Devedop supportive school board guidelines and policies time lines?

Evaluation: How will you know you have achieved your desired results?
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Appendix D:
Glossary

Balance Abilities
Abilities associated with maintaining and controlling body
position and posture while at rest or in motion (i.e., Satic

Active Living
A way of lifein which physica attivity isvadued in dally life. The
concept of “active living” places physicd activity within a

broader perspective of totd fitness or well-being. The nature,
form, frequency, and intengty of physicd activity are rlative to

each person’s ability, needs, aspirations, and environment.
(Source: Physical Education 2000)

Activity-Specific Movement Skills

Skillsthat are specific to aphysica activity or sport, and may

be extensions of the basic movement skills. For example,

driking skills as gpplied to different activities may be identified

as volleying, serving, putting, overhead clear, etc.

Alternative Pursuits
Physica activities that occur in environments outside the
classroom/gymnasium (e.g., playing fields, park trails, lakes,
community indoor facilities...).

Attitude
Thought or feding influenced by knowledge and beiefs. It is
only aconceptua or hypothetical construct and is not
observable, dthough inferences can be made through
observation. It isaway of feding. (Source: Psychology for
Physical Education, 1999)

Avoidance/Refusal Skills
Skills that are used when a person wantsto say NO to an
action and/or leave a Situation. (Source: Totally Awesome
Health Curriculum, Meeks/Heit, 1996)
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ba ance, dynamic baance). They include body management
skills such as bending, curling, stretching, twidting, turning,
roteting, baancing, landing, swinging, and springing.

Basic Movement Skills

Fundamenta movement patterns that serve as the prerequisites
to many physca activities and sports. They are grouped in
three categories: trangport skills, manipulation skills; and
balancing skills.

C Trangport skillsare movements that enable students to
transfer the body from one point to ancther (i.e,, running,

jumping, hopping, galoping, and skipping).

C Manipulation skills are movements associated with the
ability to receive, handle, control, or propel an object with the
hand, foot, and/or implement. They involve giving force to
objects or receiving force from objects (i.e, rolling, bouncing,
catching, underhand throwing, overhand throwing, striking,
and kicking).

C Balance abilities are kills associated with maintaining and
controlling body position and posture while at rest (i.e.,, atic
balance) or in motion (i.e., dynamic baance). They include
body management skills such as bending, curling, stretching,
twisting, turning, roteting, balancing, landing, swinging, and
soringing.
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Behaviour
The way one conducts onesalf which may be favourable or
unfavourable, health-enhancing or not hedth-enhancing. Itisa
way of acting in different Stuations.

Biomechanical Principles
Laws which govern movement of objects or individuds in terms
of force, balance, levers, buoyancy, Newton's Law, and other
concepts from physics and mechanics.

Competency
Sufficient ability in the basic skillsto enjoy participation in
physicd activity and to establish afoundation to facilitate
continued movement-skill acquisition. It represents a functiona
leve in performing or developing amovement skill.

Conflict Resolution Skills
Strategies for dedling with conflict or discord in acam and
respectful manner. Suggested sirategies include the ability to use
the decision-making/problem-solving process, mediation
techniques, and negotiation procedures.

Coping/Adaptability Skills
Strategies for handling difficult situations to reduce persona
stress.

Decision-Making/Problem-Solving Skills
Involves using the steps in a process to answer questions such
as“What isbest?’ or “What isthe worst?’, and identifying
criteria, weighing dternatives, and deliberating the benefits of
the choices considered. (Source: A Thinking Framework:
Teaching Thinking Across the Curriculum, Manitoba
Education and Training, 1996)

Physical Education/Health Education

Expressive Movement
Movement to interpret or represent idess, feglings, or things.

Fair Play
Includes the five fair-play principles: respect for the rules,
respect for officids, respect for opponents, demondrate self-
control, and ensure equitable playing time.

Fielding-Type Games
Involve catching or receiving-type skills such asin basebal or
cricket. Scoring usudly involves griking an object and running
between safe areas. Scoring is stopped by catching the object
inthe air or getting it to a safe area before the batter, aswdl as
by making it difficult to hit the ball.

Fitness Capacity
The capability to learn and/or to devel op fitness components to
reach a persond and functiona level of physica, muscular
condition.

Fitness Management Skills and Strategies
Identified as assessment/analysis skills, god-setting/planning
skills, monitoring skills, and active participation related to
developing persond fitness.

F.I.T.T. Principle

Four varigbles for determining the threshold of training and
fitness: frequency, intengty, time, and type of activity.
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Functional Use of Skills
Promotes actua, real-world, purposeful participation. It
repectsindividud variation and diversity in style, and/or
performance. A functiona gpproach to ingtruction and
assessment encourages the use of basic skillsin avariety of
forms, to solve tasks, chalenges, and problems, in away
meaningful to sudents and society.

Goal-Setting Process
Involves steps or procedures for achieving agod or desired
outcome. These steps may include salf-awareness, god-setting,
planning and implementation, feedback and sdf-evauation.

Health-Related Physical Fitness Components
Includes cardiovascular endurance, muscular strength, muscular
endurance, flexibility, and body composition. (Source: Corhin,
Lindsay, 1997)

Healthful Relationships
Promote sdf-esteem, efficacy, and health-enhancing
behaviours. They are free from violence and abuse, including
drug misuse and abuse.

Human Sexuality
Anintegra part of the persondity of everyone: man, woman
and child. It isabasic need and aspect of being human that
cannot be separated from other aspects of life. (Source:
Canadian Guidelines for Sexual Health Education, Hedlth
Canada, 1994)

I ntegration
To coordinate, blend, or bring together separate partsinto a
functioning, unified, and harmonious whole. The three main
types of curricular integration are: within one subject done;
between two or more subjects; beyond the subjects.
(Curricular Connections: Elements of Integration in the
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Classroom, 1997, p.5)

I nterpersonal Skills
Sillsfor building postive relationships, which include skillsto:
communicate verbaly and non-verbaly; work
cooperatively/collaboratively; show respect and consideration
for the rights and fedings of others; be respongible for fulfilling a
commitment.

I nvasion-Type Games
Include the skills of dodging or evading a player or piece of
equipment, such asin soccer, hockey, or basketbal. Scoring is
generdly achieved by getting an object into an opponent’ s goa
while opponents try to stop scoring.

Lifestyles
Peatterns of behaviour or ways an individua typicaly lives.

Long-Term Goals
Statements of intent to change behaviours or achieve specific
outcomes in a period of months or years. (Source: Corbin,
Lindsay, 1997)

Low-Organized Game
A smple or lead-up game that requires minima time to get
started.

Manipulation Skills

Movements associated with receiving, handling, controlling, or
propelling an object with the hands, feet and/or an implement.
They involve giving force to objects or recelving

force from objects (i.e, ralling, bouncing, catching, underhand
throwing, overhand throwing, striking, and kicking).
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Mental-Emotional Well-Being
The condition of a person’s mind and the ways that a person
expresses fedings.

Movement Concepts
The concepts of body awareness, space awareness, qualities of
effort, and relationships.

* Body awar eness refers to what the body does. This

includes body parts, body shape, and body actions.

* body parts (e.g., arms, legs, elbows, knees, head)

» body shape (e.g., stretched, curled, wide, narrow,
twisted, symmetrical, asymmetrica)

» body actions (eg., flexion, extengon, rotetion, swing,
push, pull)

» Space awar eness refers to where the body moveswith
respect to persona and generd space. It also includes
location, directions, levels, pathways, and planes.

* location (e.g., persona or genera space)

o directions (e.g., forward, backward, sdeways, up,
down)

* leves(eg., low, middie, high)

» pathways (eg., curved, Sraight, zigzag)

* planes(eg., frontd, horizonta, sagittal)

* Qualities of effort refer to how the body moves, and
includes factors such as time (peed), force, and flow.
* time(eg., fagt, dow)
» force(eg., srong, light)
» flow (eg., free, bound)

» Relationships in movement refers to with whom or with
what (object) the body moves to show the interaction
between individuals and their environment.

* person (eg., alone, with partner, with group, mest,
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part, match, mirror, follow, lead)

* @paatus (eg., near, far, in, out, over, under, around,
through, on, off, above, below)

» cther (eg., moving in relaion to musc, to the
environment)

Movement Sequence
A combination of movement sKkills performed in a certain order.

Natural Disasters
Problems related to naturd phenomena in the environment, such
as storms, forest fires, floods, tornadoes, lightning, etc.

Net/Wall-Type Games
Games that use anet or wall as part of the equipment, such asin
volleybal, tennis, hand-ball. Scoring generdly involves getting
an object into the opponents  area of play more often than they
can return the object.

Parental Option
Parents may choose a school-based and/or aternative delivery
of potentidly sengtive content that may appear in strands
Substance Use and Abuse and Human Sexuality, aswell asin
the Persona Safety sub-strand. Parents have the right to opt for
dternative ddivery (eg., home, professona counsdling...) for
their child where the information isin conflict with family,
religious and/or culturd vaues.
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Performance Descriptor
An example of a specific student behaviour or observable
student action. It may also describe a specific, measurable
characterigtic or piece of work.

Personal and Social Management
The ability to understand, manage, and express the socia and
emoationd aspects of one' slife for the successful handling of life
tasks. It includes kills for god-setting, decison-
meaking/problem-solving, developing interpersona relaionships,
conflict resolution, and stress management.

Physical Activity
All forms of large-muscle movementsincluding sports, dance,
games, work, walking, and exercise for fithess and physica
well-being. (Source: Corbin, Lindsay, 1997)

Physical Fitness
The ability of the body to respond or adapt to the demands and
sress of physicd effort, with reference to health-related and
skill-related physical components. (Source: Fahey, Insdl, Roth,
1997)

Physical Well-Being
The physical condition of a person’s hedlthy body. Edting
hedthful medls, and getting regular exercise and deep are
examples of waysto keep the body in good condition. (Source:
Totally Awesome Health Curriculum, Meeks/Heit, 1996)

Principles of Training
Three basic principles of training: specificity, progressve
overload, and reversbility, which help individuas design training
programs for changes and improvement in body functioning.
Proficiency
The capacity for successful performance that further increases
the likelihood of participation. Thisincludes performance a a
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mature kill level for mogt skillsin isolation and/or gpplication.

Resiliency
The ability to prevent or to recover, bounce back, and learn
from misfortune, change, or pressure. Resiliency, the capacity
for menta hedlth despite exposure to adversity, isinnate in al
human beings and is accessible. (Source: Totally Awesome
Health Curriculum, Meeks/Heit, 1996)

Rhythmic Activities
Activities that include sequenced movements to music or other
forms of stimuli for the purpose of exercise and recreetiond
pursuit.

Rhythmic Pattern

A sequence of movement steps repeated in the same way and
order.

Risk Management
Deveoping a thorough understanding of specific physica
activitiesin order to diminate or Sgnificantly reduce foreseegble
risks. Minimizing risk is everyone s respongbility.

Selected Movement Skills
The variations, combinations, and/or extensons of the basic
movement skillsto be assessed. For example, avariation of a
galop could be a shuffle step; an extension of akick could bea
drop kick; acombination of running and jumping could be
running long jump.
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Short-Term Goal
A gatement of commitment to change a behaviour or outcome
in aperiod of days or weeks. (Source: Corbin, Lindsay, 1997)

Skill-Related Physical Fitness Components
Include balance, agility, power, reaction time, speed, and
coordination. (Source: Corbin, Lindsay, 1997)

Skill Theme Approach
Use of the basic movements skills as the building blocks for
more complex movements and speciaized patterns, eg.,
overhand throwing pattern modified asin throwing afootbal or
bassbdll, in a overhand tennis or volleybal serve.

Social Well-Being
The condition of a person’s relationship with othersin many
contexts: family, peers, persona, sexua, and those related to
sport and work. It dso includes asocia and cultural
environment that shapes the communication and dynamics within
relationships.

Stress Management Skills
Strategies for dedling with different stressors and/or emotionsin
a positive manner to control or prevent further discomfort or
problems. Suggested strategies include relaxation techniques,
talking with others, positive thinking or self-talk, guided imagery,
visudization, participation in physca activity, use of humour.

Target Heart-Rate Zones
The heart rate you mugt attain and maintain for 20 minutes to
produce gainsin cardiovascular efficiency. These ranges or
thresholds of the heart rate help determine safe training zones.
The zones are typicaly referred to as: the generd hedlth zone
(50%-60%); basic fitness zone (60%-70%); aerobic zone
(hedlthy heart zone) (70%-80%); anaerobic zone (80%-90%);
red-line zone (90%-100%).
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Target-Type Games
Games such as archery, or curling whose main objective is
related to atarget. Scoring involves getting an object closer to a
target than the opponents object.

Transport Skills
The ability to execute movements that enable students to
transfer the body from one point to another (i.e,, running,

jumping, hopping, galoping, and skipping).

Values
Bdiefs as to what should be desired, what isimportant or
cherished, and what standards of conduct or existence are
persondly and socidly acceptable. Vaues influence or guide
things, behaviours, interests, attitudes, satisfaction. (Source:
Stiggins, 1994)

Vision
A word picture of an ided State reflecting what we know and
wish to cregte. (Source: Vision to Action, 1997)

Well-Being
A date of being well, hedthy, and content. (Source: Concise
Oxford Dictionary, 9" edition, 1995)

Wellness
The integration of dl parts of hedth and fitness (mentd, socid,
emotiona, spiritua, and physica) that expand one's potentid to
live and work effectively. The active process of becoming avare
of and making choicesto create a hedthier lifetylein dl of life's
dimensons.
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