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 E–2 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s   

 
Self-Assessment Checklist 
 

Ім’я: Louis Клас: 3 Дата: 2 -e квітня 

 

Я можу … Так! Ще ні 

пояснити, як українські й англійські слова часом можуть 
звучати однаково 

 
 

 

 
помітити, коли хтось мене не зрозумів 
 

 
 

 

 
вживати жести, для висловлювання 
 

 
 

 

 
попросити допомоги, коли я не знаю, що робити 
 

 
 

 

 
робити помилки в українській мові та не турбуватися 
 

  
 

 
перевіряти свою працю 
 

  
 

 
 
 

  

 
 
 

  

 
Note:  This sample Self-Assessment Checklist allows students to indicate their ability to 

perform various criteria. 
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Самооцінка 
 

Ім’я:  Клас:  Дата:  
 
 
Я можу … Так! Ще ні 
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Self-Assessment Rating Scale 
 

Ім’я: Софія Клас: 2 Дата: 22-e квітня 
 
 
    

Я можу ніколи деколи звичайно  завжди 
 

• пояснити комусь, чому я 

веселий/весела   

• пояснити комусь, чому я 

сумний/сумна    

• пояснити комусь, чому я 

сердитий/сердита 

• пояснити комусь, чому я 

змучений/змучена 

• пояснити комусь, чому я 

здивований/здивована  

•    

  

•    

  

 

 

 

Note:   This Self-Assessment Rating Scale demonstrates how students can assess their 
performance as it relates to particular outcomes. The teacher decides whether or not to 
follow up with other activities, such as goal-setting. 
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Шкала самооцінки 
 

Ім’я:  Клас:  Дата:  
 
 
 
    

Я можу ніколи деколи звичайно завжди 
 

•      
  

•    

  

•    

  

•      
  

•     

  

•     
  

•    

  

•     
  

•    
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Peer-Assessment Checklist 
 

Ім’я: Nicole Клас: 3 Дата: 1 4 -e лютого 

Ім’я напарника/ 
напарниці: Janelle Вправа: Іменний вірш 
 
 

Мій напарник/моя напарниця може … Так! Ще ні 

write a descriptive word in Ukrainian for each letter in her 
name 

 
 

 

write descriptive words that are positive and describe her well 
 
 

 

 
use a dictionary and the word walls to find words to use 
 

 
 

 

use a dictionary to check the spelling of the words she used 
  

 

draw pictures that match the descriptive words she used 
 
 

 
 

 
 
Мені подабається:   you picked really good Ukrainian words to describe yourself—   

some of them were from our new vocabulary list. 

 

Ти можеш поправити:  checking your spelling using a dictionary or our 

vocabulary lists.  We wrote lots of these words down in our learning logs so they 

might be there.   
 
 
 

Note:  This Peer-Assessment Checklist allows students to give each other feedback about 
particular aspects of their work. Comments written should be constructive and specific. 
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Таблиця оцінки ровесників 
 

Ім’я:  Клас:  Дата:  
Ім’я напарника/ 
напарниці: 

 Вправа:  

 

Мій напарник/моя напарниця може … Так! Ще ні 

 
 
 

 
 

 

 
 
 

 
 

 

 
 
 

 
 

 

 
 
 

  
 

 
 
 

 
 

 
 

 
Mені подобається:    
  

  
 

Tи можеш поправити:     
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Self-Assessment Checklist and Goal-Setting 
 

Ім’я: Tah Клас: 3 Дата: 1-е лютого 
 
 
Я можу… 
 

 
Так! 

 
Ще ні 

 
Що я буду робити далі ... 

say hello and goodbye 
 
 

  Say hello and goodbye in 
Ukrainian to at least three people 
each day. 

listen to other people’s 
opinions 
 

  Write down the opinion of one 
person from my group in my 
learning log. 

sing “Многії літа” 
 
 

  Sing “Многії літа” to my grandma 
at her birthday party. 

say the alphabet 
 
 

  Say the alphabet three times in a 
row without making any mistakes. 

get along with group 
members 
 

  Make sure that everyone has a 
chance to speak next time we 
work in groups. 

 
 
 

 
 

  

 
 
 

 
 

  

 
 
 

 
 

  

 
 

Note:   This Self-Assessment Checklist and Goal-Setting sheet allows students to assess their 
abilities and set goals to improve. 
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Самооцінка та визначення моїх наступних завдань 
 

Ім’я:  Клас:  Дата:  
 
 
Я можу … 
 

 
Так! 

 
Ще ні 

 
Що я буду робити далі ... 
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Long-Term Goal-Setting 
 

Ім’я: Douglas Клас: 3 Дата: 1-е лютого 

 
Goal #1: 

By the end of this term, I would like to:  know what to say to ask for directions in 

Ukrainian. 

To achieve this goal, I will:  look up the words I need to know and write a role-

play to perform with a friend. 

My teacher can help me:  with my pronunciation and make sure I am saying 

things properly. Maybe there’s a video I can watch. 

My parents can help me by:  practising my role-play with me at home. 

 
Goal #2: 

By the end of this term, I would like to:  learn more about what it’s like to live in 

Ukraine. 

To achieve this goal, I will:  research Ukraine on the Internet and ask my 

neighbour, Mrs. Boyko, what it’s like to live there. 

My teacher can help me by:  bringing in books and pictures of Ukraine, and 

maybe, showing a movie. 

My parents can help me by:  buying me a book on Ukraine for my birthday and 

taking me to Ukraine on vacation! 

 
Note:  This goal-setting sheet allows students to set long-term goals for their own learning and 

could be included in students’ learning logs. 
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Досягнення мети 
 

Ім’я:  Клас:  Дата:  
 
 
Мета #1: 
 

В кінці цього семестру, я хотів би/хотіла б:     
  

Щоб досягнути цього, я:    
  

  

Вчитель/вчителька може допомогти мені,    
  

Батьки можуть допомогти мені, коли:    
  

 
Мета #2: 
 

В кінці цього семестру, я хотів би/хотіла б:     
  

Щоб досягнути цього, я:    
  

  

Вчитель/вчителька може допомогти мені:    
  

Батьки можуть допомогти мені, коли:    
 



 A
ne

cd
ot

al
 N

ot
es

 
 

St
ud

en
t 

N
am

e 
Da

te
 

A
ct

iv
ity

 
O

ut
co

m
e 

Ye
s 

N
ot

 
Ye

t 
C

om
m

en
ts

 
M

ic
he

l 
Ja

n.
 8

 
S

im
on

 S
ay

s 
6.

2 
 L

an
gu

ag
e 

C
om

pe
te

nc
e/

lis
te

ni
ng

—
lis

te
n 

to
 

an
d 

un
de

rs
ta

nd
 a

 s
er

ie
s 

of
 o

ra
l s

en
te

nc
es

 o
r a

 
sh

or
t o

ra
l p

re
se

nt
at

io
n 

on
 a

 fa
m

ili
ar

 to
pi

c 
in

 
st

ru
ct

ur
ed

 s
itu

at
io

ns
 (G

ra
de

 3
) 

 


 

S
ee

m
ed

 to
 u

nd
er

st
an

d 
th

e 
di

re
ct

io
ns

 b
ut

 
m

ix
ed

 u
p 

so
m

e 
bo

dy
 p

ar
ts

. 

Jo
sh

 
Ja

n.
 8

 
S

im
on

 S
ay

s 
6.

2 
 L

an
gu

ag
e 

C
om

pe
te

nc
e/

lis
te

ni
ng

—
lis

te
n 

to
 

an
d 

un
de

rs
ta

nd
 a

 s
er

ie
s 

of
 o

ra
l s

en
te

nc
es

 o
r a

 
sh

or
t o

ra
l p

re
se

nt
at

io
n 

on
 a

 fa
m

ili
ar

 to
pi

c 
in

 
st

ru
ct

ur
ed

 s
itu

at
io

ns
 (G

ra
de

 3
) 

 


 

M
ad

e 
so

m
e 

er
ro

rs
, f

ol
lo

w
ed

 s
om

e 
co

m
m

an
ds

 
co

rr
ec

tly
; w

ill
 d

o 
m

or
e 

re
vi

ew
 o

f v
oc

ab
ul

ar
y.

 

A
li 

Ja
n.

 1
5 

G
o 

Fi
sh

 c
ar

d 
ga

m
e 

5.
2 

 E
nc

ou
ra

ge
, S

up
po

rt 
an

d 
W

or
k 

w
ith

 O
th

er
s/

 
co

op
er

at
e 

w
ith

 o
th

er
s—

co
op

er
at

e 
in

 a
 v

ar
ie

ty
 o

f 
pa

rtn
er

sh
ip

 a
nd

 g
ro

up
 s

tru
ct

ur
es

 (G
ra

de
 3

) 


 
 

C
on

si
st

en
tly

 a
nd

 a
cc

ur
at

el
y 

us
ed

 tu
rn

-ta
ki

ng
 

vo
ca

bu
la

ry
. 

Ja
nn

a 
Ja

n.
 1

5 
S

m
al

l g
ro

up
 

di
sc

us
si

on
 

5.
2 

 E
nc

ou
ra

ge
, S

up
po

rt 
an

d 
W

or
k 

w
ith

 O
th

er
s/

 
co

op
er

at
e 

w
ith

 o
th

er
s—

co
op

er
at

e 
in

 a
 v

ar
ie

ty
 o

f 
pa

rtn
er

sh
ip

 a
nd

 g
ro

up
 s

tru
ct

ur
es

 (G
ra

de
 3

) 
 


 

S
om

et
im

es
 a

ct
ed

 o
ut

 o
f t

ur
n 

an
d 

sp
ok

e 
w

he
n 

ot
he

rs
 w

er
e 

ta
lk

in
g.

  

M
ar

ik
a 

Ja
n.

 1
7 

S
m

al
l g

ro
up

 
di

sc
us

si
on

 
5.

2 
 E

nc
ou

ra
ge

, S
up

po
rt 

an
d 

W
or

k 
w

ith
 O

th
er

s/
 

co
op

er
at

e 
w

ith
 o

th
er

s—
co

op
er

at
e 

in
 a

 v
ar

ie
ty

 o
f 

pa
rtn

er
sh

ip
 a

nd
 g

ro
up

 s
tru

ct
ur

es
 (G

ra
de

 3
) 

 


 

U
np

ro
du

ct
iv

e 
an

d 
ac

te
d 

ou
t o

f t
ur

n 
to

da
y.

 W
ill 

di
sc

us
s 

w
ith

 h
er

 a
fte

r c
la

ss
. C

he
ck

 a
ga

in
 n

ex
t 

cl
as

s.
 

M
ar

ik
a 

Ja
n.

 2
5 

S
m

al
l g

ro
up

 
di

sc
us

si
on

 
6.

1 
Li

ng
ui

st
ic

 E
le

m
en

ts
/le

xi
co

n—
us

e 
vo

ca
bu

la
ry

 
an

d 
ex

pr
es

si
on

s 
ap

pr
op

ria
te

ly
 in

 v
ar

io
us

 
si

tu
at

io
ns

 in
 th

e 
cl

as
sr

oo
m

 a
nd

 s
ch

oo
l 

en
vi

ro
nm

en
t (

G
ra

de
 3

) 


 
 

N
ew

 g
ro

up
, m

uc
h 

be
tte

r t
od

ay
. M

or
e 

ef
fo

rt 
an

d 
fo

cu
s.

 

M
ic

he
l 

Ja
n.

 2
5 

B
od

y 
pa

rt 
vo

ca
bu

la
ry

 
re

vi
ew

 

6.
1 

Li
ng

ui
st

ic
 E

le
m

en
ts

/le
xi

co
n—

us
e 

vo
ca

bu
la

ry
 

an
d 

ex
pr

es
si

on
s 

ap
pr

op
ria

te
ly

 in
 v

ar
io

us
 

si
tu

at
io

ns
 in

 th
e 

cl
as

sr
oo

m
 a

nd
 s

ch
oo

l 
en

vi
ro

nm
en

t (
G

ra
de

 3
) 


 

 

Im
pr

ov
ed

 u
se

 a
nd

 u
nd

er
st

an
di

ng
 o

f 
vo

ca
bu

la
ry

. 
W

ill 
try

 S
im

on
 S

ay
s 

ag
ai

n 
ne

xt
 w

ee
k 

to
 c

he
ck

 
fo

r l
ea

rn
in

g.
 

 
 

 
 

 
 

 

  
 N

ot
e:

  T
hi

s A
ne

cd
ot

al
 N

ot
es

 sh
ee

t a
llo

w
s t

ea
ch

er
s t

o 
ga

th
er

 in
fo

rm
at

io
n 

ab
ou

t s
ev

er
al

 d
iff

er
en

t s
tu

de
nt

s a
s t

he
ir 

pe
rf

or
m

an
ce

 re
la

te
s t

o 
di

ff
er

en
t l

ea
rn

in
g 

ou
tc

om
es

 a
t d

iff
er

en
t t

im
es

. I
n 

th
is

 sa
m

pl
e,

 w
he

re
ve

r a
n 

un
sa

tis
fa

ct
or

y 
pe

rf
or

m
an

ce
 w

as
 o

bs
er

ve
d,

 th
e 

te
ac

he
r p

la
nn

ed
 a

no
th

er
 o

pp
or

tu
ni

ty
 to

 o
bs

er
ve

 th
e 

sa
m

e 
st

ud
en

t c
om

pl
et

e 
an

 
ac

tiv
ity

 in
 w

hi
ch

 th
e 

sa
m

e 
le

ar
ni

ng
 o

ut
co

m
e 

is
 a

dd
re

ss
ed

. T
he

 in
fo

rm
at

io
n 

pr
ov

id
ed

 b
y 

us
in

g 
th

is
 ty

pe
 o

f t
oo

l c
an

 
be

 u
se

d 
to

 m
od

ify
 fu

tu
re

 in
st

ru
ct

io
n 

or
 to

 d
is

cu
ss

 st
ud

en
ts

’ l
ea

rn
in

g.
 

 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s  

 
E–12 



 A
ne

cd
ot

al
 N

ot
es

 
 

St
ud

en
t 

N
am

e 
Da

te
 

A
ct

iv
ity

 
O

ut
co

m
e 

Ye
s 

N
ot

 
Ye

t 
C

om
m

en
ts

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 

 

 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  

 
E–13 



  O
bs

er
va

tio
n 

C
he

ck
lis

t 
 

St
ud

en
t 

D
at

e 
A

ct
iv

ity
 

O
ut

co
m

e 
St

ud
en

t d
em

on
st

ra
te

s 
th

at
 h

e 
or

 s
he

 h
as

 m
et

 
th

e 
ou

tc
om

e.
 

Le
es

a 
Se

pt
. 2

3 
Si

ng
in

g 
tra

di
tio

na
l 

U
kr

ai
ni

an
 s

on
gs

 
7.

1 
 S

el
f-i

de
nt

ify
/v

al
ui

ng
 U

kr
ai

ni
an

 la
ng

ua
ge

 a
nd

 c
ul

tu
re

—
re

co
gn

iz
e 

an
d 

ap
pr

ec
ia

te
 v

ar
io

us
 e

le
m

en
ts

 o
f U

kr
ai

ni
an

 
la

ng
ua

ge
 a

nd
 c

ul
tu

re
 (G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 
 

M
ar

c 
Se

pt
. 2

3 
Si

ng
in

g 
tra

di
tio

na
l 

U
kr

ai
ni

an
 s

on
gs

 
7.

1 
 S

el
f-i

de
nt

ify
/v

al
ui

ng
 U

kr
ai

ni
an

 la
ng

ua
ge

 a
nd

 c
ul

tu
re

—
re

co
gn

iz
e 

an
d 

ap
pr

ec
ia

te
 v

ar
io

us
 e

le
m

en
ts

 o
f U

kr
ai

ni
an

 
la

ng
ua

ge
 a

nd
 c

ul
tu

re
 (G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 
 

An
dr

ea
s 

Se
pt

. 2
3 

Si
ng

in
g 

tra
di

tio
na

l 
U

kr
ai

ni
an

 s
on

gs
 

7.
1 

 S
el

f-i
de

nt
ify

/v
al

ui
ng

 U
kr

ai
ni

an
 la

ng
ua

ge
 a

nd
 c

ul
tu

re
—

re
co

gn
iz

e 
an

d 
ap

pr
ec

ia
te

 v
ar

io
us

 e
le

m
en

ts
 o

f U
kr

ai
ni

an
 

la
ng

ua
ge

 a
nd

 c
ul

tu
re

 (G
ra

de
 3

) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 

Su
 M

ei
 

O
ct

. 1
 

Si
ng

in
g 

th
e 

al
ph

ab
et

 s
on

g 
6.

1 
 L

in
gu

is
tic

 E
le

m
en

ts
/s

ou
nd

–s
ym

bo
l s

ys
te

m
—

us
e 

th
e 

U
kr

ai
ni

an
 a

lp
ha

be
t a

cc
ur

at
el

y,
 o

ra
lly

 a
nd

 in
 w

rit
in

g—
ph

on
em

es
, d

ou
bl

e 
co

ns
on

an
ts

 a
nd

 b
le

nd
s 

(G
ra

de
 3

) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 

Ja
ck

 
O

ct
. 1

 
Si

ng
in

g 
th

e 
al

ph
ab

et
 s

on
g 

6.
1 

 L
in

gu
is

tic
 E

le
m

en
ts

/s
ou

nd
–s

ym
bo

l s
ys

te
m

—
us

e 
th

e 
U

kr
ai

ni
an

 a
lp

ha
be

t a
cc

ur
at

el
y,

 o
ra

lly
 a

nd
 in

 w
rit

in
g—

ph
on

em
es

, d
ou

bl
e 

co
ns

on
an

ts
 a

nd
 b

le
nd

s 
(G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 

Al
i 

O
ct

. 1
0 

Pl
ay

in
g 

th
e 

al
ph

ab
et

 g
am

e 
6.

1 
 L

in
gu

is
tic

 E
le

m
en

ts
/s

ou
nd

–s
ym

bo
l s

ys
te

m
—

us
e 

th
e 

U
kr

ai
ni

an
 a

lp
ha

be
t a

cc
ur

at
el

y,
 o

ra
lly

 a
nd

 in
 w

rit
in

g—
ph

on
em

es
, d

ou
bl

e 
co

ns
on

an
ts

 a
nd

 b
le

nd
s 

(G
ra

de
 3

) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 

M
ay

a 
O

ct
. 1

0 
Pl

ay
in

g 
th

e 
al

ph
ab

et
 g

am
e 

6.
1 

 L
in

gu
is

tic
 E

le
m

en
ts

/s
ou

nd
–s

ym
bo

l s
ys

te
m

—
us

e 
th

e 
U

kr
ai

ni
an

 a
lp

ha
be

t a
cc

ur
at

el
y,

 o
ra

lly
 a

nd
 in

 w
rit

in
g—

ph
on

em
es

, d
ou

bl
e 

co
ns

on
an

ts
 a

nd
 b

le
nd

s 
(G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 

Ph
ili

p 
O

ct
. 1

0 
Pl

ay
in

g 
th

e 
al

ph
ab

et
 g

am
e 

6.
1 

 L
in

gu
is

tic
 E

le
m

en
ts

/s
ou

nd
–s

ym
bo

l s
ys

te
m

—
us

e 
th

e 
U

kr
ai

ni
an

 a
lp

ha
be

t a
cc

ur
at

el
y,

 o
ra

lly
 a

nd
 in

 w
rit

in
g—

ph
on

em
es

, d
ou

bl
e 

co
ns

on
an

ts
 a

nd
 b

le
nd

s 
(G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 y
et

 

Si
m

on
e 

O
ct

. 2
5 

C
re

at
in

g 
a 

pe
rs

on
al

 
di

ct
io

na
ry

 o
rg

an
iz

ed
 b

y 
th

e 
al

ph
ab

et
 

6.
4 

 L
an

gu
ag

e 
Le

ar
ni

ng
 S

tra
te

gi
es

/c
og

ni
tiv

e—
us

e 
a 

va
rie

ty
 o

f 
si

m
pl

e 
co

gn
iti

ve
 s

tra
te

gi
es

, w
ith

 g
ui

da
nc

e,
 to

 e
nh

an
ce

 
la

ng
ua

ge
 le

ar
ni

ng
 (e

.g
., 

m
ak

e 
pe

rs
on

al
 d

ic
tio

na
rie

s,
 

ex
pe

rim
en

t w
ith

 v
ar

io
us

 e
le

m
en

ts
 o

f t
he

 la
ng

ua
ge

) (
G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 y
et

 

N
ou

r 
O

ct
. 2

7 
C

re
at

in
g 

a 
pe

rs
on

al
 

di
ct

io
na

ry
 o

rg
an

iz
ed

 b
y 

th
e 

al
ph

ab
et

 

6.
4 

 L
an

gu
ag

e 
Le

ar
ni

ng
 S

tra
te

gi
es

/c
og

ni
tiv

e—
us

e 
a 

va
rie

ty
 o

f 
si

m
pl

e 
co

gn
iti

ve
 s

tra
te

gi
es

, w
ith

 g
ui

da
nc

e,
 to

 e
nh

an
ce

 
la

ng
ua

ge
 le

ar
ni

ng
 (e

.g
., 

m
ak

e 
pe

rs
on

al
 d

ic
tio

na
rie

s,
 

ex
pe

rim
en

t w
ith

 v
ar

io
us

 e
le

m
en

ts
 o

f t
he

 la
ng

ua
ge

) (
G

ra
de

 3
) 

 
Ye

s 
   

   
   

 N
ot

 y
et

 

 
 

 
 

 

 
N

ot
e:

  I
n 

ca
se

s w
he

re
 th

e 
st

ud
en

t d
oe

s n
ot

 d
em

on
st

ra
te

 a
 p

ar
tic

ul
ar

 c
rit

er
ia

, t
he

 te
ac

he
r s

ho
ul

d 
pl

an
 a

n 
ap

pr
op

ria
te

 
in

te
rv

en
tio

n.
 

 

 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s  

 
E–14 



 O
bs

er
va

tio
n 

C
he

ck
lis

t 
 

St
ud

en
t 

Da
te

 
A

ct
iv

ity
 

O
ut

co
m

e 
St

ud
en

t d
em

on
st

ra
te

s 
th

at
 h

e 
or

 s
he

 h
as

 m
et

 
th

e 
ou

tc
om

e.
 

 
 

 
 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 
 

 
 

 
 

 
Ye

s 
   

   
   

 N
ot

 Y
et

 
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 
 

 
 

Ye
s 

   
   

   
 N

ot
 Y

et
 

 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  

 
E–15 



_____________________________________________________________________________ 
 E–16 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s   

Checklist and Comments 1 
 

Grade: 1 Date: May 3 Activity: Individual Q and A 

 
Specific Outcome:   6.5 Language-Use Strategies/interactive—use simple 

interactive strategies, with guidance (e.g., interpret and use a variety of non-

verbal clues to communicate) 

 
  
 Has met the outcome: 
Student Names:     Yes     Not Yet 
    

• Jan    
• Al    
• Freddie    
• Kevin    
• Marissa    
• Su Mei    
• Ab    
• Elise    
• Nour    
• Benjamin    
• Lydia    
• Franco    

 

Notes for future planning:  do a role-play activity in which we talk about productive  

strategies students can use when speaking Ukrainian (e.g., use non-verbal means to 

communicate, use familiar repetitive patterns from stories, songs, and rhymes, 

compensate for avoiding difficult structures by rephrasing). Students then record the 

ideas in their learning logs and set goals for using them. 
 Note:  This Checklist and Comments tool demonstrates how a teacher can gather information 

on several students’ performances as they relate to one learning outcome. The teacher 
can also plan for future instruction. 

 



_____________________________________________________________________________ 
 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  E–17  

Checklist and Comments 1 
 

Grade:  Date:  Activity:  

 
Specific Outcome:             

              

              

 
  
 Has met the outcome: 
Student Names:     Yes     Not Yet 
    

•     
•     
•     
•     
•     
•     
•     
•     
•     
•     
•     
•     

 
 

Notes for future planning:    

  

  

  

  

  

  



_____________________________________________________________________________ 
 E–18 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s   

Checklist and Comments 2 
 

Grade: 3 Date: October 5 Activity: Telephone conversations 
(invitations) 

 
Specific Outcome(s):  6.3 Sociocultural/Sociolinguistic Competence/register—

recognize that some topics, words or intonations are inappropriate in certain 

contexts 

 
Lance  can: 
(Student name)  
   Yes Not Yet 

• invite a friend to do something  

• accept and reject an invitation  

• pronounce words comprehensibly  

• use intonation to express inquiry   

• use appropriate vocabulary related to hobbies and 
invitations   

•   
•   
•   
•   
•   
 

 
 
 
 
 

 

 

 
 

 

 
 
 
 
 

 

 

 
 

 
 

Done well:  Seems to have a good understanding of the vocabulary.  

 
Could improve:  Seems not to understand intonation and how it can affect 
meaning. 
 

Note: This Checklist and Comments tool demonstrates how a teacher can record information 
about student performance against several criteria. In this sample, the student is being 
assessed against the same criteria found in the sample rubric. The teacher could use a 
checklist to check student performance partway through a task, such as a telephone 
conversation. 



_____________________________________________________________________________ 
 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  E–19  

Checklist and Comments 2 
 

Grade:  Date:  Activity: 
 
 

 
Specific Outcome(s):    

  

  

 
 
  can: 
(Student name)  
   Yes Not Yet 

•   

•   

•   

•    

•    

•   

•   

•   

•   

•   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Done well:    

  

  

  
 

Could improve:    

  

  



_____________________________________________________________________________ 
 E–20 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s   

Rating Scale 1 
 

Grade: K Date: March 10 Activity: Group classroom scavenger 
hunt 

 

Specific Outcome:  5.2 Encourage, Support and Work with Others/cooperate 

with others—participate in group activities 

 
  Student meets the outcome: 
 

  
Student Names:  Never Sometimes Usually  Always 
 

• Jeremy  

• David  

• Raj  

• Sunita  

• Alicia  

• Kendra  

• Taylor  

• Billy  

• Dimitri  

• Kim  

• Tran  

• Frida  

• Tim  

• Tania  

• George  

• Lilly  

• Hannah  

• Wes  
 

 

 

 
 
 
 

Note:  This sample Rating Scale demonstrates how a teacher can record the levels of 
performance for several students, based on a particular outcome. 
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 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  E–21  

Rating Scale 1 
 

Grade:  Date:  Activity: 
 
 

 
Specific Outcome:    

  

  

 
 
  Student meets the outcome: 
 
Student Name:  Never Sometimes Usually  Always 
 

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    

•    
 

 

 



_____________________________________________________________________________ 
 E–22 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s   

Rating Scale 2 
 

Grade: 2 Date: November 12 Activity: Unit:  My Family  
 
 
Specific Outcome(s):  1.1 Discover and Explore/experiment with language; 

3.2  Select and Process/identify personal and peer knowledge;  6.1  Linguistic 

Elements/Lexicon;  6.2  Language Competence/Writing;  6.5  Language-Use 

Strategies/Productive 

 
 
Student Name:  Tania       
 
  
Criteria: Never Sometimes Usually    Always 
 

• was able to share basic information 
about his or her family 

• identified the people in his or her 
 family correctly 

• used words relevant to the family
 correctly 

• wrote words and phrases clearly 
and correctly 

• used illustrations to provide relevant 
details about his or her family 

•  

   

•  

   

•  

   

 
 

 

 

 
 
 
 

Note: This sample Rating Scale demonstrates how a teacher could record information about 
the quality of a student’s performance as it relates to learning outcomes. 

 



_____________________________________________________________________________ 
 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  E–23  

Rating Scale 2 
 

Grade:  Date:  Activity:  

 
Specific Outcome(s):    

  

  

  

 
Student Name:          
 
  
Criteria: Never Sometimes   Usually   Always 
 

•   
   

•   
   

•   
   

•   
   

•   
   

•   
  

•   
  

•   
  

•   
  

•   
  

 

 

 

 



_____________________________________________________________________________ 
 E–24 K i n d e r g a r t e n  t o  G r a d e  3  U k r a i n i a n  L a n g u a g e  A r t s   

Rating Scale 3 
 

Grade: 3 Date: March 10 Activity: Reading out some familiar 
words  

 
Specific Outcome(s):  6.1 Linguistic Elements/sound–symbol system—use the 

Ukrainian alphabet accurately, orally and in writing—phonemes, double 

consonants, and blends 

 

Levels of performance and corresponding criteria: 
 
 Demonstrated excellent pronunciation on all words—no errors 
 
 Demonstrated good pronunciation on almost all words—a few errors 
 
  Demonstrated acceptable pronunciation on most words—several errors but 

still comprehensible 
 
 Demonstrated lots of errors—mostly incomprehensible  
 

Name of Student:  Name of Student:  
Saresh                
Derek                
Crystal                
Dakota                
Ellen                
Troy                
Jonathan                
Sam                
Jim                
Sal                
Rebecca                
Steven                
Janice                
Tran                
Polly                
 
 
 

Note This Rating Scale provides an example of how a teacher can quickly indicate levels of 
students’ performances as they relate to one outcome. 
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 A p p e n d i x  E :  A s s e s s m e n t  B l a c k l i n e  M a s t e r s  E–25  

Rating Scale 3 
 

Grade:  Date:  Activity:   

 
Specific Outcome(s):    

  

  

Levels of performance and corresponding criteria: 
 
   
 
   
 
    
 
   
 

Name of Student:  Name of Student:  
                
                

                

                

                

                
                
                
                
                
                
                
                
                
                
                
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